Mapaywyn yvwong o€ SIadIKTUAKEG KOIVOTNTES TTPAKTIKAG: Mia
MEAETN TTEPITTTWONG

Hepiinyn

H paydaio avantoén kot dadedopévn ypnon TV KOWOVIKOV SIKTU®OV To TEAELTOiO Ypovio €xel
onuovpynoel €va vEO OLVOUIKO YVAOOINKO OIKOGUOTNUN HE KLplopyo YOpaKTNPIoTIKO TOV TN
CUUUETOYIKY Opdom. Znv koatebbvvorn outh, 10104TEPO EPELVNTIKO €VOOPEPOV TAPOLGIALEL M
a&lomoinon ATVTE®V JOIKTLOKAOY KOWOTHT®V 7oL  ‘Prloevobvial’ G€ 16TOTONOVG KOWMVIKNG
dikTowong kol omoaptiloviol amd EKMOOEVTIKOVE ¢ 7edion pehétme. Xtn Pdon avtod TOL
TPOPANUATIOHOD, KOl PE EKKIVIION TNV TPOGEYYIOT T®V «KOWOTHTOV TPOKTIKNG», N EPYOCIO 0UTH
EMYELPEL VO TPOGEYYIOEL TNV OVAOLOUEVT EPELVNTIKT AT(€VTO 0TO €V AOY® TEdi0 amd TV dmoy|, 1660
TOV SLVNTIKOD TOLG POAOD GTNV TOPAYMYN) GLAAOYIKNG YVAOTG, OGO KOl TNG GVVOECNS TOVG UE VEEG
HopPEG dTumng exkmaidevong.

Abstract

The rapid development and widespread use of social media over the past years has created a new
dynamic knowledge ecosystem whose dominant characteristic is participatory action. Consequently,
researchers are particularly interested in exploiting informal internet mediated communities ‘hosted’ in
social media websites and populated by educators as fields of study. In this view, starting with the
approach of “communities of practice” (CoP), this study attempts to investigate the emerging research
agenda in this field from the point of view of their potential role in collective knowledge production, as
well as their connection with new forms of informal education.

Kvpiong Keipevo Epyaciag

1. Evcayoyn

H éhevon mo cuvepyatikadv Teyvoroyiov g [TIAnpoopiag kot twv Enwkowvovidv (TIIE), kot
GLYKEKPLUEVO O KOWVOVIKOG 16TOC, 1 aAlmdg Web 2.0, £xet Onpovpynoet pia vEa GUALOYICTIKT,
OGO OVOPOPIKE e TOV TPOTO EMKOVAOVING KOl EKQPOCTIS TOV YPNOTAOV OGO KUl [LE TOV TPOTO
nmov mpooeyyilovpe ™ yvoon: N KAACIKN ovtoAdloyn TANPOEOPLOV oTo AladikTvo €)el
aviikatootofel amd o SUVOUIKY] JSldIKAGIoL CUUTOPAY®YNS, OCLVOLOPYAVMOONG, GULV-
AVOKOADYNG Kol KOWNG XPNOoNG TG TANpopopiag mov emepvaet tnv amir dtddpaon (Garcia-
Penalvo et al. 2012, Kostas & Sofos 2010).

EwWwotepa, Onwg Owmotoveral Piprloypaeikd, péco omd T ovuppetoyn ota Méoa
Kowovikrg Aiktvmong (social media) ot yprioteg Exovv, HETOEL GAA®V, TNV gvkaipio: va
EVILEPDOVOVTOL; VO ETIKOVMOVOVV; VoL LolpalovTat 10€€G, amOYELS, epmelpieg, TpoPANUATIGHONS
Kot AOoeglg; va déyovtal Ponbeio Kot KPITIKN; VO avopTovy, Vo, SL0HOPOOVOLV Kol Vo
AVTOAALGGOVV TTEPIEXOUEVO; VAL SNUIOVPYOVV KOWOTNTES OAANAETIOpAoTG, VITOCTNPIENG Kot
ouvvepyaciog; Kot mhovotoata vd Tpobmodicelg va GLUPAAAOVY eveEPYE e TNV EUTAOKT] TOVG
oTNV 01KOdOUNoN VEAG YVOONG (Y. HEC® ETMUXEPNUATOAOYIOG, GUVEPYATIKNG OEPELVNONG,
dounuévng avtuapdbeong, k.0.k.) (BA. Jenkins 2006, Kok 2008, Kuhn 1991, Toulmin 1958,
Vygotsky 1978, Weinberg & Fisher 2006).

Ot paydaiec avtég oAAayés, OmMmMC eivol OVOPEVOUEVO, OEV OQNVOLV OVETNPENCTN TNV
ekmaidoevon. Aegdopévov pdaioto tov eEgliewv, 1660 og eminedo OIKTO®V OGO Kol OE
BepnTiKd Kot epeLVNTIKO MITEGO GTOV TOUEN TG VONGNG KOl TNG YVOOTIKNG avamTuéng (..
avaodelln Tov KOW®VIKOD YopoKTipo pddnong, e onuaciog tov TAGiov, K.0.K.), €XEl
StopopemBel ta tedevtaio ypovia Eva VEO TAAIGIO KOWMVIKNAG OAANAETIOpaoNS, Kuplapyd,



aAlG Oy meploplotTikd, ota €ENg media: g At Biov Mdabnong, g vrootplduevng amd
vrodoylot ovvepyaciag (CSCW), g &£ anootdoemg ekmaidevong Kot TG ekmaidevong
evnAikov (BA. Coutinho & Lisboa 2013, Kootag kot cuv 2011, Kotoiong & Avactaciadng
2018).

Evtoc tov yevikdtepov ovtoh mAaiciov pmopel vo evtoybel kol to €viovo gPELVNTIKO
EVOLPEPOV TTOL TTapOTNPELTAL TO TEAELTAIN YPOVIO GTO TTESIO TV SASIKTVOKADV KOWVOTHTMV
070 YOPpo NG ekmaidevongc. Eva evoiapépov mov, av pn 1t GAho, TupodoTeiTal amd T cCLUVEXDS
Kol OVEAVOUEVT] GUUUETOYN TOV EKTOOEVTIKOV GE SOOIKTLOKOVG YMDPOVS, OTMG 0T
amoTVTOVETAL o€ o TAnOmpo epevvov (PA. Bissessar 2014, Haythornthwaite 2009,
Whitehouse et al. 2010).

2. Me0Oodoroyia

Mo BipAoypagikn avoaokonnon apkel yioo va domotwdel 6t To 1edio TV SUSIKTVAK®V
KOWOTNTOV, 6€ 01e0VEC TOVANY IoTOV £MINEDO, TAPOVGIALEL TAOVGLO EMIGTILLOVIKY] TOPAY®OYN, T
omoio. KOTd KVOPLo Adyo meploTpEéPeTal YOpw omd Oepatikodg GEOVES TOL APOPOVV OTN
depevvnon: o) uebddwv Kot Tpoceyyicemv ddackaiiog kot pabnong (BA. Loncar et al. 2014)
Kat B) opaKTPoTIK@V Kot dtadikacidv cuykpodtnong (PA., Macia & Garcia 2016). Qotdco,
apd TV TANOOpa peAET®V, TPOKELTAL V1o £va TESI0 TOV YoPaKTNPILETOL OO AVTIKEYUEVIKES
dvokoAieg, kuplopya oxetilopeveg pe (nmuoto Bewpnrtikng Oepelimong Kot VVOIOAOYIKNG
arodoong (Ntpevoylavvn 2017). Xapoaktnplotikd Tapdoetypo g EpOTEPNC GVYYXVONG TOL
emkpotel oto medlo eivar to acagn Opla NG TLTOAOYIOG, Kol 1 AdOKPIT®S XPNOoN N
TOVTOOUOV Op®V (). «KOWOTNTEG TPUKTIKNGY, «KOWOTNTEG HAONONG», «KOWOTNTEG
EVOLPEPOVTOCH) TOV EMPEPEL KOL TNV OVAAOYN GOYYLON OVOPOPIKA LE TO EVVOLOAOYIKO
TA0{o10, TIG TPOCEYYIGEIS KOl TIC GULVETOYOUEVEG PIAOGOQIKEG €vvolec. Tnv 1dw otiyun,
evromiletal éva epeuVNTIKO KEVO, GTO TAAICLL TOLAGYLIOTOV TNG EKTALOEVTIKNG £PEVVAG, TOL
oyetiCetar pe ™ un o&omoinon avT®V KaBEoTOV TV JdIKTLOK®OV KOWOTHTOV G TESIO
JlEPELYNONG KAl TNYT AVTANGCNG TPOTOYEVMV EPEVVNTIKAOV OESOUEVWV.

21 Baon TV mopandve TpofANUOTIGUOV, GUYKPOTEITOL £V TOALOIG Kot TO KOPLO OVTIKEIEVO
TPOYUATELONG TNG TOPOVOAG SLASIKTLAKNG £pEVVOC TEdIOV 1 oToia ‘PIA0S0EEL’ va dlepeuVoEd,
1660 T0 SVVNTIKO POAO TOV SAOTKTLOKDV KOWVOTHTOV GTIV TOPAY®YT] GLAALOYIKNG YVOONS, 0G0
KoL TNV OOV TOVG GUVIEST] LE VEES KOl VTTOGYOUEVEG LOPPEG ATLTING ekTaidevong (Schwier
et al 2008, Zhang & Nunamaker 2003). A&omowwvtag un-mopspPatikés (unobtrusive)
nebddovg (BA. Hine 2011), 1 ev Aoyw €pguva avtiel Tpmtoyevég VAIKSO amd emAeypévn GTumn
OLOIKTVOKY KOWOTNTO EKTALOELTIKMY 1 Oomoie Prlo&eveital 6TovV 16TOTOMO KOWMVIKNG
dwktvwong Facebook. Ag mpootebel 011, givat aplepmpévn o€ o GUYKEKPIUEVT TTPAKTIKY, CLTT
™G €€ “omooTdcemg ekmaidevong. Baoikd kpitiplo emA0YNG TG CLYKEKPLUEVNC OpddaG Elvat
TO HEYAAO £peLVNTIKO €VOLOPEPOV OV TTaPOLGLALEL amd TV dmoyr OTL dnpovpyNOnKe ot
Baon oTPIENG TOV EKTOOEVLTIKOV KATA TNV TEPIOO0 OVAGTOANG AELTOVPYIONG TV GYOAMK®MV
povadmv Adyw tov 100 Covidl9. H mpwtdyvopn sunepia g petdpoong oty enciyovoa &
amooTAcEMS daokaAia (emergency remote teaching), 6yt pévo kabiotd TV avaykn yio
nepalTEP® Epgvva o emtaxtikn and moté (BA. Flores & Gago 2020, Hodges et al. 2020), aAAd
eoaivetal Kot vo Topovotdlet pio oelpd amd VEEG EPELVITIKEG OLVOTOTNTESG KOl TPOKATOELS OTNV
avaOLOUEVT EPEVVNTIKY ATCEVTO TOV SLOSIKTVAK®Y KOWVOTHT®V OV omapTilovtal amd HéEAN
NG EKTOOEVTIKNG KOWVOTNTOC.

Me dedopévn v eupltepn cLYYLoN Tov emkpatel 6to medio, mpoBeon pog eivor va
TPOCEYYIGOVLE TNV €V AOY® €pYOGio e TETOLO TPOTO MOTE VoL UnV eUmintel peBodoAoykd og
Kopd omd 11 dvo Kupilapyeg Tacelg ot PipAoypagio: de Bo oTpaPoVUE OVTE GTNV KOWVOVIKN
EMOTNHOAOYIM, 0VTE GTNV 1OE0AOYIKN KPITIKT. AVTIOETMC, Y10 T GVGTACT) TOV BE®PNTIKOD oG
vtoPaOpov Ba GTNPIYTOVUE: O) GTNV KOWVOVIKOTOATIGLUIKT TPOGEYYIoT Kot 6€ Pacikég Evvoleg
tov Lev Vygotsky, 0nwg o1 koivwvikes amapyés e vonong (social origins of cognition), n



owouecolafnon (mediation) xou n {wvy emixeiuevns avartoéng (zone of proximal development)
(Vygotsky 1978), aldd kot B) o€ Pacikég EVVOlEg TV KOWVOTHT®V TPAKTIKNG (communities of
practice-CoP), 0nw¢ n ailniemiopoon opotiuwv (peer interaction), n Nowun Ilepipepeioxn
2vuuetoyn (Legitimate Peripheral Participation), n diozpoyudatevon voyuatog (negotiation of
meaning) Ko n epoyuomoinon (reification) (Lave & Wenger 1991, Wenger, 1998).

3. Anoteléopata

Tr 6edopévn YPOVIKT GTIYU GLYYPOENS THG CUVOYNG EpYACiag 1 ev AOY® Epevva Ppioketan
0€ TOAD TPMIUO GTASL0, KOl GUYKEKPIUEVO, GE QVTO TNG GLAALOYNG TPOTOYEVAOV EPEVVITIKDOV
OEQOUEVMV «®MG £YOVVY KOl «MG EVOLY OO TNV EMAEYUEVT SLAOIKTVOKT KOWVOTNTO
exkmadevTik®v 6to Facebook (Ntpevoyidvyvn 2017). Katd cuvéneia, Oa apkestovpe 610
onpeio avtd og KATOlEG aPYIKES TAPUTNPNOELS TIC OTOlEg Kot Bewpovpe Waitepa
EVOLUPEPOVGES MG TPOG TIC TPOOTTIKEG TOV POLIVETAL VO TPOSPEPOLV. AlaPAiVETOL AOTOV 1|
onpovpyia evég mepPdAlovioc Tov vvoel NG avtaAloyn appnng yvaoong (tacit knowledge)
KoL EVIOTE KOl TN PLETATPOTY TNG o€ pNTH Yvoor. H tehevtaio oyt poévo dayéeton oto PEAN e
KOWOTNTOG, OAAG KO KOTOYPAPETAL, ONUIOVPYDVTOG SUVNTIKA [io BAGT GLALOYIKNG YVOONG.

4. Xopnepdaopata

Eivar yeyovog 6t1, mopd Tig Tuumavokpovsieg ‘aAlayng’, ‘koivotopiog’ kot ‘A Biov
eKTaidevong’ TOV GVVOSEVOVY TN PNTOPIKY Y10 TO NEO GYOAELD’, TO GO THG APPNTNG YVOONS
TOV EVOTAPYEL OE KAOE EKTALOEVTIKO KOl GYOAIKT] LOVADQ KO EUTEPLEYEL OO TOV TAOVTO, OAAL
KOt TIG avTIE0OTNTEG/TPOPAILOATA TG GYOAKNG TPOUYUOTIKOTTOS TOPOUEVEL AVEKUETAAAEDVTO.
Ye aut Vv KatebBvvorn, Bewpovpe 6Tt N a&lomoinon TV ATLTEV SLUSIKTVAK®Y KOWVOTHTMV
EKTALOEVTIKMOV OV ‘Q1Ao&evohvtal’ ota dLpopo HEGH KOWMVIKNG OKTOMONG, MG TedimV
LEAETNG, TPOCPEPEL EVOLUPEPOVGES TPOOTTIKEG TIG OToleg Ba TPEMEL VO EKUETAALEVLTOVLE.
YUYKEKPIUEVE, Ol TEAELTOAIEG UTOPOVV OLVNTIKA VO OTOTEAEGOLV YDPOLG a&lomoinong,
dudyvuons, Kotaypaens, KmMOKOTOINoNG, OAAG Kol ETEKTOONG TNG CLAAOYIKNG TPOKTIKNG
YVOONG TOV EKTALOEVTIKMV EUTAOVTILOVTOG £TGL TV EPELVA LLE YVMOOT TPOEPYOUEV OO TO 1510
10 edio dpdong (Kostas & Sofos 2010). H yvadon avt propei vo amoterésel T fdon dStoeddyov
Kol pe KotdAnAeg mopepPdoslg va odnNynoel o€ EVOAANOKTIKEG TPOGEYYICES NG
EMOYYEAUATIKNG EEMENG KO EMUOPPMOOTG TOV EKTALOEVTIKMV, TOPEYOVTOS EVKALPIES Yo Evay
KOWO 0OVOGTOYOOUO TAV® GE €vo EMAYYEAUN TOL GTASIOKA YIVETOL OAO KOL O LOVOYIKO
(Kalantzis & Cope 2008).
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