2TAPIEN TNG ETIXEIPNMATOAOYIKAG OKEWYPNG o€ éva TePIBAAAov
Ailaloyikng Aidaokaliag: H emidpaon ortnv €vvoioAoyiki Karavonon
NG MnNXavikKng paBNTWV/HAadBNTPIWV PETPIWY 1 XOUNAWY OKASNHATKWY
emdoocewyv NG B’ Nupvaoiou

Hepidnyn

2 auTh TNV €PELVO LEAETOVUE TNV EMOpACT TNG OTNPIENG TNG EMLYEIPTHATOAOYIKNG OKEYNC, GE Eva
nepPdriiov AloAoyiknig AdackoMag, OTnV EVVOIOAOYIKN KATOVONGT UaONTOV/HodnTpidv PETplov 1
YOUNADV akadnUaikov eniddcewy g B youvaciov. To ototyeio otipiéng 6to onoio €0TIdCANE HTAV M)
YPOATTH] amOTOT®OT Tov povtéAov tov Toulmin oe @OAAG €pYaciog MOV TPAYUATEVOVTAV EVVOLOAOYIKEG
EPMTNOELC 0TO TEdio TG Kivnong kot dvvaunc. H emidpaom g otipiEng g ETLEIPNUOTOAOYIKNG GKEYNC
GTNV EVVOLOAOYIKT KOTOVOTOT TOV LoONTOV/ LobnTpidv HETPIOV 1 XUUNADY ALK ILUTKOV ETOOCEDY NTOV
OeTkn.

AéEeic Khedd: emyelpnpatoroyia, Stahoyikn ddackaAio, VTOGTAPIEN, YOLVAGLO, OKOONUATKY ETIO0CT).

Abstract

In this study we assess the influence of scaffolding argumentation in conceptual understanding, for 8th
grade students who had moderate or low academic performance, in a learning environment based on
Dialogic Teaching. The aspect of scaffolding that we focused on was Toulmin’s model in the design of
worksheets that dealt with conceptual questions in the topic of force and motion. We found that supporting
in this way argumentative thinking had a positive effect on the conceptual understanding of moderate or
low academic performance students.

Keywords: argumentation, dialogic teaching, scaffolding, junior high school, academic performance.

1. Evocayoyn

To povtého g Arrhoyikng Awackoiiog evidoceton oty Kowoviko-TloAtiopikn [pocéyyion
Kol Otvel Eueaon otov 01dA0Yo GT0 TANICI0 KOWOTHT®V AdYoL, evd Topovctalel a&toAoyeg
emdooelg otov yowpo TG dwaktikng tov ®E (Mercer et al. 2004; Ruthven, et al. 2017). H
EMIOTNUOVIKN TPOKTIKTY TNG EMYEPTUOATOAOYIOG OMOTEAEL ONUOVTIKY] GUVIGTMOGO TOV HOVIEAOV
aVTOV, OTMG Kol GAA®V TTOV divouv EUeact oTr OBACKOAIN EMTIGTUOVIKOV TPUKTIKMOV GTHV
mpotofdba ko devtepoPaduia exmaidevon (Henderson et al. 2018; Jimenez-Aleixandre &
Erduran 2007). Oupwg oev €xet Odwepeuvnbet m  emidpaon tov Pabuod ompiEng g
EMYEPNUATOAOYIOG OTNV EVVOIOAOYIKT] KOTOVONGT, 6TO TANIGI0 TOL HOVTEAOL TNG AlOAOYIKNG
AWookoAiog. Xe ovtqv TNV  HEAETN oG OomaoyoAel M  emidpaocmn g otpiEng g
EMYEPMNUATOAOYIKNG OKEYNMG, 6T0 pdOnua g euoikng e B’ T'vuvaciov, otnv evvololoyikn
Katavoneon g kivnong kot tng ovvaung. Ot Asterhan kot Schwarz (2016) gvronilovtog avoiktd
EPMTNUOTA TTOV APOPOVV GTNV ¥PNON TNG EMCTNUOVIKNG EMYEPNUATOAOYING OTNV O1000KAAla,
EMONUAIVOUV TNV EALELYT] EPEVLVAOV TTOV ALPOPOVV TNV ENIOPUCT) TNG EMLXEPTLATOAOYIOG OE ELOTKES
ondoeg padntov. o to Adyo avtd eotidlovpe Waitepa otV emidpacn g ompiENg g



EMUYEPNUATOALOYIKNG OKEYNG G€ HoONTEY/ LAONTPLEG LETPLOV | YOUNADV OKOONUOTKOV ETOOGEDV
(MMXAE).

2. M£00dog

H épevva ovtn, amotedel péPOg TOL TPITOL €PELVNTIKOD KUKAOL MG £PELVOAG OPACTC.
[IpaypatomomOnke e tpia tunpota g B” yopvaciov oto medio «Advaun ko kivnony». O 1610g
ddAcKV (évag amd Toug cVYYPAEEic), didase OAa ta Tufpata pe Bdon Tig apyES TG ALAOYIKNG
Awaockorag (Ruthven et al. 2017). e 6Aa ta TUpaTo 0100YONKE TO LOVTELO ETLYEPNLOTOAOYIOG
katd Toulmin, {nmbnke amd TOLG/TIG POONTEG/-pLeg Vo EKOPACOVY (YPATTA KOl TPOPOPIKA) TOL
EMYEPNIATO TOVG, VO CUUUETAGYOVV GE EMLYEPNUATOAOYIKEG CLLNTNOELS GTNV OAOUEAELN 1] OE
OLAdES Kol VO OIKOLOAOYHGOVV TIG EMAOYEG TOVG KAVOVTOS YP1|ON TV EMICTNUOVIKMV EVVOLOV.
Koatd v epyocio oe opddec a&romrombnkav evvoloroyikéc epotioelg (EE), mov aviinnkav ond
ta epotnpatordylo Force Concept Inventory, FCI (Hestenes et al. 1992) kot Force and Motion
Concept Evaluation, FMCE (Thornton & Sokoloff 1998). X& dvo tunuota (B2, B3) n ypant)
EKQPOOT] TOV EMYEPNUATOV oTnpixdnke o€ OAAQ €PyACiOg OV OTOTOMWVOV TN OOUN TOV
emyepnuatog Katd Toulmin (Ewova 1), evd oto tpito tunpa (B1) ta @OALa epyaciog {ntovcav
ATAMG T SLOTOTMOT| EMYEPNLOTOG YOPic Aemtopepn| otpi&n. H katnyoplomoinon twv pobntaov/-
pPLOV og akadNUaikd emimeda (VYNAO, HETPLO, YoUNAO) pe Baon v eridoom tovg (Babuog) oto
pabnuo g eLotkng £ywve og e&ng: vymid (18-20), pétpro (14-17), younio (kdto amd 13). H
Katnyoplomoinon Pacioctnke otnv PEST EMLO00T TOV LAONTOV GE TPELS YPOTTEG dOKIUAGIEG OTN
(QLOCIKN TTOV £yvaY TPV TV EVaPEN TOV KEVIPIKOV TAPEUPAGEDV.

Ewodva 1: ®OALO epyaciag e ontikomoinomn tov povtédov tov Toulmin
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PRtve

Or MMXAE 10V tpudv TUNPAT®V Tov GUUUETEXOV 6TV £pguva 0gv Tapovcialoy oTUTIOTIKA
ONUOVTIKES SLPOPEG OTNV aKaONUOikn emidoon kot v yevikotepn evouia (Raven test). H
a&lohdynon g emidpacng g oTPIENG NS EMYEPNUOTOLOYIKNG OKEYNG GTNV EVVOLOAOYIKT
Katovonon, &ywe péco omd T OVYKPILON TOV EMOOcEV pobntov/ipiwv ot EE mov



TEPILOUPAVOVTOV OTIG TEMKEG TPOAYWOYIKEG EEETACELS OTO UAOMUO TG UOIKNG. XTIC £EETACELS
OVTEG 01 LoONTES/ LaBNTPLES NTAV VTOYPEOUEVOL-EG VA amavTiicovV amd pia émg técoepic EE mov
NTOV TAPOTANCIESG LE AVTEG TTOV glyav dampaypatevtel oty tdén. H emidoom kdbe pabnti/tplog
mpoékvye and Tov PEco 6po Tev Pabuoroyidv otic EE mov andvinoe. Kabe EE Babuoioynonke
pe 0 (MdBog emhoyn kKot artioddynon), 0,5 (cwot emioyn, Adbog artordynon) kot 1 (cowom
EMAOYN, GOGTY| AITIOAOYNOT). XTT GUVEXELD O1 EMOOGELS TOV LAONTAOV GTIC dVO OUAdES TUNUAT®V
ovykpidnkav pe Baon o un mopopeTpkod kpitnpo Mann-Whitney.

3. Anoteréopata
O IMivaxag 1 mapovcidletl v péon emidoon otic EE g tehikng e€étaong, kabhg kot ) péylot
Kol EAAYLOTN amdO0oN, TV LAONTOV/-TPL®OV , TOV OVIKAY GTO SLOPOPETIKA OKAOTUOTKE ETimeEdl

(Létpro, younAo) oe oyéon e TN GVVONKN oTNPIENG TG EMYEPNUOTOAOYING .

Mivaxoeg 1: Enidoon otig Evvololoyikég Epwtoeig (EE)

Abpn otipén | Aemropepng
eMelpnuatoloyiag | otApEn
(B1) EMYELPNHATOAOYIOG
(novtého ToUApw)
(B2-B3)
MaOntég/tpieg ME METPLEC
KOS NUAIKEG EMEOOELS
ApLOUOC padntwv/pLwv 5 12
Méon enidoon otig EE (max 1) 0.20 0.71
EAdylotn enidoon 0 0
Méylotn enidoon 1 1
MaOntég/tpleg  He  XapnA€g
KOS NUAIKEG EMSOOELS
ApLlOUOC padntwv/pLwv 6 13
Méon enidoong otig EE (max 1) 0.00 0.42
EAdaylotn enidoon 0 0
Méylotn enidoon 0 1

H enidoon towv padntov/plov HETptov akadnUoikdVv ETO0CEMY TNG OLAONS TOV EPYACTNKE LE
10 povtédo tov Toulmin (Mdn=1.00) ftav vynAdTepn amd eKEVmV TG OULASOG TOV JEV EKAVE
xpnomn tov poviéAov Tov Toulmin (Mdn=0.00). Avti 1 dpopd cOpE®VA pe To Kprtpto Mann-
Whitney ftav otatiotikd onpovtikn, U (NuoToumin=3, NToumin=12) = 9,50, z=-2,376, p=0,018.
H enidoon tov padntov/puov yopniov okadnpoik®dyv emdocemy TS OpLAdag Tov EPYACTNKE LE
70 povtédo tov Toulmin (Mdn=0.50) fjtav vYNAOTEPT OO eKElVOV TNG OPLAOAC TTOL dEV EKOVE
xp1ion Tov Toulmin (Mdn=0.00). Avt 1 dtapopd cOPP®Va e To Kprtplo Mann-Whitney ftav
oTatoTiKA oNUOVTIKY, U (NnoToulmin=6, NToumin=13) = 15.00, z=-2,374, p=0,018.

4. Xopnepaopata

H emyeipnpatoroyio stvor pio emGTNUOVIKY TPAKTIKY TOL UTOPEL Vo oTnptyOel pe d10popeTIKONG
TPOTOVG G o TaEN mov akoAovBel Tig apyég g Atadoywkng Awaokariog. H cvykekpyuévn



épevva divel evdei&elg 6t 1 pnt ddackoiio TG emtyepnuatoroyiog pe Bdon 1o amdd povtéro
Toulmin ko WaitePA 1] VTOGTAPIEN TNG EMYEIPTULATOALOYIKNG CKEYTG LLE SLOUOPP®OT T®V GVAWDV
gpyaciag ot faon Tov HoVIEAOL AVTOV, £)El BETIKN EMIMTMOON GTNV EVVOIOAOYIKT| KATAVON O™ TOV
pnatntov/-prov MMXAE oe mepiBdAdlovta Aoloyikng AdacKaAiog.
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