Mia €TI0TNMOAOYIKK AVAAUCT TWV TTEIPOAMATIKWY OXESIACHWYV
HaONTWYV OTO TTAAICIO TNG ETTIOTNMOVIKAG dlEPEUVONG

Iepiinyn

2V gpyacia vt ToPOoLGLALETOL L0l EMGTNHOAOYIKY] AVIAVCON TOV TEPAUOTIKOV GYENAGUOV LabnTdv.
H avdivon ypnowonoince éva mAaiclo mov pag £00e TNV €vKApict VO OlyVOGOVUE OV GTOVG
GYE00GLLOVG QVTOVG TPOdyovTal EMBLUNTEG GUVOEGELS LETAED BemPNTIKAOV 10DV, TEKUNPI®V Kot DALKOD
KOGLOV TIOL Be®POVVTOL ATOPAITNTES VIO TV AVATTVEY TOV  ‘EMOTNUOVIKDG OKENTEGHOL TV HaNTOV.
To amoteAéopoto €0el&ov OTL Ol UOONTEG OVTIUETOMIGOV TIS TEPLOCOTEPES OVLOKOAIEG TOVG GTO
AVOTOPOCTUTIKO ETITEDO KLPIWOE OTAV AMAUITEITO VO GUVIEGOLV TIG 10EEC TOVG UE TO TEKUNPLO. TOGO KOTA TN
GUVOEST] TV UETAPANTOV LE TIG AVOTOPACTAGELS TOVG OGO Kol KATd TN d10tdHnwon vrobécemy. Atydtepeg
SVOKOMEG AVTIUETOTIGOV GTO TOPEUPATIKO EMIMESO Ol 0TOieC OUMG UTOPEL v 0peilovTal GTn SVGKOALN
AVOTOPACTACTG TOV VAIKOD kOGpov. Tao evpripoto ovtd umopei vo onuaivovv 0Tl EUTAEKOVTIOC TOVG
pontég oe dpacTnPlOTNTEG TEPOAUOTIKOD GYESIOCHOD OV 0OMYEl OMOPUITATOS OTNV OVATTLEN TOL
EMOTNUOVIK®OG ‘okéntechol’ koD 10 televtaio oyetiletan pe TG KOvOTNTEG TV HodNT®OV 1060 GTO
AVOTOPOCTUTIKO 060 KOl GTO TOPEUPATIKO ETITEDO.

Abstract

This paper presents an epistemological analysis of students’ designs of experiments. The analysis used a
framework that allowed us to discover whether these designs promoted desired connections between
theoretical ideas, evidence and the material world, essential for developing students’ scientific thinking.
The results indicated that students faced more difficulties in the representational level mostly when they
were required to link their ideas with evidence both when linking variables with their representations and
when forming hypothesis. Students had fewer difficulties in the interventional level which, however,
could be due to their weakness in representing the material world. These findings could mean that
involving students in experimental design activities does not necessarily result in their scientific thinking,
as the latter is related both to students’ representational and interventional abilities.

1.Ewoaymyn

O oyxedaopdg mepapatov otg Dvowkés Emomueg (PE) Bewpeiton g po and 11g mAéov
onuovTikég d0e&10TTeg TOL cvvdEovtol e TN dlepevvnon oto epyacthiplo (Johnstone & Al-
Shuaili 2001). H avamntoén avtmg g d0e&otntag Bempeitor OtL givar akoun HeEYOADTEPNC
onuaciog kot amd TV eKTéAeon €vOg MEPAUATOG KOOMOG oyetiletar LE TNV EMGTNUOVIKY
peBodoroyio ko emopévemg pe 10 ‘emotnuovikog okéntecor’. To tedevtaio gpumiékeTon oTn
dwdkacio oyedtoopol mepapdtov 1 omoia givol Kpioun yw TV TPO®ONoN TG KPLTIKNG
okéyng (Garratt & Tomlinson 2001).

O Hacking (1995), avaAbovtog CUGTNUOTIKA TIC EXIGTNHOVIKEG EPYOOTNPLOKES dPACTNPLOTNTES
npodtetve 011 ot Bewpnrikég 10éec, ta Texunpio ko o vikog Koopog eivar ovromnteg
EVUTAPYOVGEG/ECMTEPIKES OTNV EMOTNUOVIKY] OlgpevvNon Kot OTL 1 TPAYLOTOTOINGT TV
oLVVOECEWV HETAED TOVG EIval YOPAKTNPIOTIKO TNG EMGTNIOVIKNG TPAKTIKNG. Me Bdomn 1o mAaiclo



tov Hacking éyer mpotabel O0t1 o exmaudevtikd mepiPariovia, M dvvatdtnta dnpovpyiog
oLVOEGEMV UETAED TOV TOPUTAVEO OVIOTNTOV GLVOPALEL OVGLOCTIKA GTNV Katavomon twv OF
KOl TO ‘EMOTNUOVIKOG okéntectat’” twv pabntadv (Psillos et al 2004).

Me Bdon ta mapoamdve Kot 10 yeYovog 0Tl okomog otnv ekmaidgvon otig OE elval, eKtOg TV
AoV, 1 Katavonon omd Toug HaBNTES TOL TMG Ol EMGTILOVEG OVOTOPIGTOVY TOV VAIKO KOGLO
Kkabmg Ko Tov TG TapepPaivouv og aTdV eKPPAlOUEVA KOl TO OVO0 HEGH OO T CUVOECT] TV
TOPOTAV® OVIOTHTOV, GTNV TOPoVce HEAETN, dlepeuvole Tn duvotdTTe TOV HadnTOv vo
OLOHLOPPMVOVYV  TETOLEG GLVOEGEIS OTOV  GUUUETEYOLV GE  OPOCTNPLOTNTEC TEPOLOTIKOD
oXeOGHOY.  AVTO  emyelpeital  HEC®  AVAALONC/HOVIEAOTOINGNG TOV  EUPNUATOV  HLOG
TPOMNYOVEVNC UEAETNG M omola a&loAdYNGE TIG WKAVOTNTEG TOV HoONTOV Vo oXeddcouy Lo
TEPALOTIKT S1odIKaGio Yo TNV ETIAVGT TOV TapaKaT® TpoPAnuatog (Hatzikraniotis et al. 2011):
H Katepiva £xet d00 kovmeg pio yodiwn (mop€E) kot pia mAvn (KEpapKn).

H Kartepiva ioyvpileton 0Tt 610 «potdky g kovlivag 1o yéAa tng otn yudiwn (mopéf) kovma
Ceotaivetar mo ypryopa and OtL otnv mAVN (kepopikn) kovma. Ildg Ba Ppeic mowo eivon to
ocwotd; Mmopeic va kavelg éva meipapa; Tt Bo ypelaoteic v 1o neipapd cov; T akppag Ba
KOVELS;

H mopondve a&ioddynon ypnoiponoince cOoTNUA 6 SIOGTACEDV LE TOVS TOPAKAT® TAPAYOVTES
(Préme Lefkos et al. 2009):

(o) [eprypopn TEPAUATIKNG S100TKOGTNG: GYESIOGIOC KO KOTOYPOPT] SESOUEVOV.

(B) Atoyowpropdc Tov petafAntodv: [Ipocdlopiopds TV EUTAEKOUEVOV GTO TEPALLN LETABANTOV.
(v) Xepropdg kot Tpocdloplopog Tmv eEapTNUEVOV Kot aveEAPTNTOV LETARANTOV.

(8) Apykéc ouvOnkeg mepdpatoc: Xvvnkeg tov kabopilovron Tpv amd 1o TEIpOpLaL.

(€) Zvokevég Kot Opyovo, amapaitnTo, Yo, T0 TEIPOLLLOL.

(©) Apycég puBuicels cvokevmv: Kabopilovtol TP amd To TEIPApLOL.

Zmv mopovoa €Pyacio, 1 HOVIEAOMOINGOM T®V ELUPNUATOV TNG TOpamdve a&loAdynong
YPNOUOTOIEL £VOL TAAICIO OVAALGNG OV LOG EMITPETEL VO O1OYVOGOVUE OV GTOVG TEIPAUATIKOVS
OYEOGLOVG TV padntodv tpomBodvtor ot embountég cuvdéoelg petasd Bewpiag, Tekunpiov
KOl VAIKOU KOGLOV.

2. Me0Ooooroyio
ITAaioi0 avaivong

10 mAaicto avdAvong mepthappdvovtot tpelg kKartnyopieg ovrotntwv: Ot 1déec (1), ta Texunpia
(E) xar o mpaypotikdc Koopog (C) (Zvyypaeeic, Epyacia 1). Ot dpaotnplomes EXGTNIOVIKAG
dtepevvnong meptlapfavoov ™ dnuovpyia cvvdécewv petaéy tov ovrotnteov C, E, I, ue
apeiopopec odniemdpdoelg (C—l, CE, E—1). Avtég ot cuvdéselg pmopovv va dtakpifovv ce
ekeivec  tov mapepPdocwv otov vAKd koopo (cvvdéoelg I=>C and E>C) ko ekeiveg tov
AVOTOPACTAGEDV TOV LAKOV Koouov (ovvdéoelg |—E, E—l, C—l kau C—E). EmmAéov eivan
mOavig ouvoéoelg uetold Tmv 1imv oviotitov onwg t.y. (I—1) 1 (E—E).

3. Evpfjpota kot coprepacpota



AOy® TOL TEPLOPICUEVOD YDPOV, T OOIKACIO OVAALONG HE TAPUOELYHOTO TOV TPUDV
KOTNYOPLOV OVIOTHTOV KOl TOV OVOOEIKVOOUEVOV GLUVOEGEDMV TOVG amd Ta  dedouéva Oa
TEPLYPAPOVV GTNV TPOPOPIKN OGS TAPOVGIOGT).

H povtelonoinomn towv 6 dtootdcewv a&loAdynong Oeiyvel OTL GTOV TTEPAUATIKO GYESIAGUO TOV
GUYKEKPIUEVOD £PYOV UTOPOVV VO GYNUOTIOCTOVV OAEG Ol TOAVEG CLUVOECELS UETOED TOV TPUDV
ovtottov C, E, I. H povtehomoinon tov TEPAUOTIKOV GYESOCUOV TV podntov £0e1ée OtL
avtol TV Omoi®V Ol amOVINCELS Elyov YOPAKTNPIOTEL ®G ‘TANPES’ OvTIHETOTILOVY TIC
TEPLOCOTEPEG OVOKOALEG TOVG 0N SlapdpPwon TG cvvdeons petald Koopov kot 1dedv 6mov
avtég mepAapPdvovior e PeTaED TOVG OAANAEMOPACELS. AVLTEG MTAV O) 1 TEPLYPAPT] TOL
Kooupov Baciopévn otig 16éeg 6mov o1 pabntég kaAoHviav ovclacTIKE Vo KOTAGKELAGOLV Lo
EMOTNUOVIKN avamapdotact tov Koopov péow tov 1demv (C—1) kot f) 6mov ot pabntég nrov
VIOYPEOUEVOL VO ETAEEOLY KOl VO, YPNOILOTO GOV Eva Koppdatt tov Kdopov pe suykekpipéva
YOPOKTNPIOTIKG e Pdon Tig dikég tovg emotnpovikég 1éec (I=C). Oumg, o dedtepog THTOG
oVUVOEONC ERPAVIoTNKE G PeYOADTEPO aplBud pantdv Otav 1 GLYKEKPIUEVT] GAANAETIOpaOT
eppaviCeton 6 o A cHvOEsT OVTOTTOV GTNV 0moia GLUUETEXEL Kat 1 ovtotnta Tekunpa.

H avéivon €dei&e emiong 0tL o1 cuvdéoelg tov 1demv pe ta Texunpuo (I—E) eppaviCovrar og
éva kpo aplfud tov TANpov aravtioemy. Avtd eivar evolapépov amd v dmoyn 0Tl VO
oxed6v ol ool pantég nrav ce B€on va TPoodlopicovy 1o TMOG Yivetal O YEPIOUOS TOV
LETAPANTOV GTO TEIpApQ, OEV UTOPECAV VO TIG GUVOEGOVV LLE TIG OVOTOPAUCTAGELS TOLG ONANON
pe ta Texpnpla TPoKEWEVOD va TapAyouV To. EMBVUNTA ATOTEAECLLATO.

M axdéun dvokoAia evtomiletor ot ovvdeon tov Tekunpiov pe tig 16éeg (E—1) o6tov ot
pLaOnTég amédmaay 6T LETARANTEG TO XOPAKTNPIOTIKO TNG aveEapTnTNg N €€apTnuévng 1 dtav ot
padntég Pociopévol oto avapevopevo Tekpmplo KANOnkay va dwtvmm®covy vrobéoels. Ztnv
TPOTN TEPIMTOON AYOTEPOL OO TOVG UIGOVS HOONTEG UTOPECAV VO OAOKANPADOGOLV OUTH THV
EMOTNUOVIKY] dpacTNPOTNTA TNG GVVOEONS TOV WEDV TOLg Ue Ta Texpnpio Paciopévol ota
teAevTOio, €VM OTn 0e0TEPT KOVELG OEV UMOPECE VO EKTEAECEL OLTN TNV EMIGTNLOVIKY|
OpaCTNPOTNTA GTOVS YPOTTOVG OYedlcovs Tov. Ilpémet vo avaeépoope OTL KATA TIC
GULVEVTEVEELS TPELS LOONTEG UTOPECAY VO SLUTLTTAOGOLV VITOBEGELS KAVOVTOS ETOUEVOG TIG €V AOY®
GUVOEGELC.

Onwc  @aiveton, ot meplocdtepec OLOKOAlEG TV paONTOV 7OV  SUOPPOGAV TANPELS
TEPOLATIKOVG GYEOOGHOVS, EVIOMILOVTOL GTO EMMESO TOV OVATOPUCTACEMV WHE HKPOTEPES
dvokoAleg oto emimedo TV mapepPdcewv otov VAKO KOGpo. Ot tedevtaiec pumopel Opmg va
opeilovtal otnv advvopio avaTopAGTACT|G TOV DAIKOV KOGLOV.

To amoteAéopato g mOPovcOS HEAETNG, epunvevuéva oto mAaicto g PipAoypapiog mov
avaokomnOnke, umopel va onuoaivouv Ot gumAékoviog Tovg HaOnTéG o dpacTNPLOTNTEG
TEPOLATIKOD  GYESCUOD O0ev  odnyel amapoitmta otV avAmTuEn TOL  ‘EMGTNUOVIK®MG
okéntecor’ TtV padntov, kabmdg to TeAevtaio  oyeTilETON UE TIG OVOTOPOCTOTIKES KO
TAPEUPATIKES TKOVOTNTEG TOV HOONTOV.
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