ETTioTnpoAOYIKEG TTETTOI0ROEIG EKTTAIOEUTIKWY MpwTOoRdBuIag
Exmraideuong yia tn paédnon kai tn d1dackalia Twv Puoikwv

EmioTnuwyv

Iepiinyn

H mapovoa gpyacio mapovctdlel To omoTeAéopato amd TO0TIKY EPELVO TOL TPAYUATOTOMONKE O
exmandevtikovg [potofaduog Exnaidevong (ILE.) tov Nopod loavvivov oyetikd pe tig memodnoeig
TOoVG Yoo TN uaBnom kot ™ ddaockario g Puoikng oto Anuotikd Xyoleio. Ot memoldfoelc TV
EKTAOEVTIKAV  KatnyoplomomOnkav oe mévte Katnyopies (Ilopadoociaxés, Exmoidevtucé,
Metofotikég, Avtamokpitikés, Metappubuiotikég). H mowotik] aviivon avadelkvost 0Tt ot
TEMOONGEIC TNG TAEIOYNPIOG TOV EKTAUOELTIKMDY Yopaktpiloviol Tapadoslokes, SIOUKTIKES Kol
AVTOTOKPLTIKEG KOl PIYVEL QMG GTO ATl TNG N d1dacKkoAiog Tov pabnuotoc tov ®uoikdv Ertetuov
GULPMOVO, [LE TO TPOTEWVOUEVO HOVTEAD TOV GYOMKADV EYYEPIOIMV.

Abstract

This paper presents results from a qualitative survey conducted in elementary teachers on their
beliefs about learning and teaching of physics. The beliefs of teachers categorized into five categories
(Traditional, Instructive, Transitional, Responsive, Reform). The results showed that the beliefs of the
majority of teachers are characterized traditional, Instructive and responsive and sheds light on the
causes of non-teaching of science course in accordance with the proposed model of school textbooks.

1. Evocayoyn

[Ipoécpateg épevveg vmootnpilovy G Ol EMOTNUOAOYIKEG TEMOONCEIS 7OV EYOLV Ol
EKTTOOEVTIKOL EMMPEALOVY TIC OMOPAGELS TOL TOIPVOLV GYETIKA HE TN OW0CKOAlD T®V
dvokdv emouedv ot oxolkéc aifovoec (Lederman 2004). Q¢ emoTnUOAOYIKEG
TeEMOONGEL UTopohV vo. 0ploTovV Ol MEMOIONOoELS oL £xEL vl GTOMO Yol TN QUOT NG
uabnong xar "tov yryvookew" (Hofer 2002) kot pmopodv va emnpedoovv Tn pobnociokm
owdkacio €AEYYOVTOG TOV TPOMO 7OV KOTOVOOUUE TNV TANPOPOPi. OV GLVAVTOVLLE.
EmnmAéov, eumiékovior pe v mpoéievom, T @von, to Opla, TG peBOdoLg Ko TNV
artiohdynon ¢ avpomvng yvoong (Hofer 2002). H Hofer (2004) avoeéper 6tL ot
EMOTNUOAOYIKEG TEMOONGELS amoTELOVY €va. GUVOAD TEMOIINGE®Y, TOAVOIAGTOTO, TO OO0
AVOTTOGGETOL LLE TNV TAPOSO TOV YPOVOL GE GYECT LE TNV EKTAideLon Kot TV eunepia. Ocov
a@opd otn dacKaAia, n Epevva £0e1Ee OTL aVTEG 01 TEMOONoeLg EMMPEGLOVY TIG TPUKTIKEG
TOV EKTOOEVTIKOV 6TV TAEN Kot TIg eMAOYEC TV peBOdwv didackariog tovg (Jones &
Carter 2006) kot £xovv Guecec Kot Eppeoeg emmtooelg otn udnon (Topcu & Yilmaz-Tuzun
2008). Ot pellovtikoi kot ot gv gvepyeion eKmaudELTIKOL KoTaokevalovy ocvvnbwg To
nepIfariovio pabnong TOLVG GVUPMVA UE TIC EMOTNIOAOYIKEG TemotOnoelg Tovg (Tsai 2007).
Ot ekmodevTiKol Tov £YOVLV EMOIKOSOUNTIKOV TOTOV EMICTNUOAOYIKEG TEMOONCELS divouy
HEYOAVTEPT] TPOCOYY 6T GL{TNON UE TOLG HOONTEG, TNV OAANAETIOpOCT Kol TNV ETIALOT)



mpoPfAnudtwv, oe avtiBeon pe GAAOVG EKTOOEVTIKOVS TOL £YOLV TAPUOOGLUKOD TOTOV
emotnuoAoykég memodnoeig (Topcu 2011).

YKomdg NG €pevvag amoTeAEl 1 OlEPELVNOT TOV EMGTNUOAOYIK®OV TEMOONCEWV TV
EKTTOLOEVTIKMV Yl TN O1daoKoAa kot T pddnon e Puoikng oto AnNpotikd Xyoieio Kot n
KOTATAEN TOLG O KOTIYOPiES

2. Mg0oodoroyio
Epevvntixo epyaleio

Ot entd epOTACELS MOV OPOPOVV OTIG EMGTNUOAOYIKEC TEMOONGES TOV EKTOOEVTIKMV
wpoépyovtal and TNV mpocapuoyr] ota eAAnvikd tov Teacher Beliefs Interview (TBI) twv
Luft & Roehrig (2007) kou anguBovetor 6 HeEAAOVTIKOVG Kol €V EVEPYEIN EKTOUOEVTIKOVG TWV
®.E. ¢ Méong Exnaidevong. H mdotikn épevva ko epapuoyn tov o€ 10 ekmaidentiKods
g [Ipotofdduog Exmaidcvong £0e1&e mmg 10 €100¢ Kot T0 MEPEXOUEVO TOV EPOTNCEDV
emutpénel v aglomoinon Kot og ekmadevtikovg g Ipmtofadag Exnaidevong. Zopeova
pe v epyacia tov Luft & Roehrig (2007), ot amavtioelg TOV EPOTOUEVOV EKTALOEVTIKOV
Katataoooviol o mévie Kartnyopieg: ITlapadociokn (éugoacn oty aAnpoeopic, o
petéooon, otn doun Kot oTig TNYES), ABaKTiKN (§Leacn 6TV Tapoy| EUTEPLOV, OACKOAO-
KEVIPIKN - O EKTOUOELTIKOC Taipvel Tig oamo@doelg), Metafotikn (EUpoon oTIG GYECELS
EKTALOEVTIKOV-UAONTY, OTOUIKES ATOPACELS, CLVOUGOMUATIKY] OVTATOKPLOT]), AVTOTOKPITIKY
(éppaon otn cvvepyacio, TNV ovaTPOPOdHTNON 1 GTNV AVATTLEN NG YVAOONS) KOl OTN
MetappoOuiotikn (§peacn otn SoUeCOAAPNON AVALESH GTN YVAOOT Kol TO HobnT| 1 OT1g
AAANAETIOPAGELS), OL OTOIEC TPOEKLYAV UEGH OO GLVEYN GLYKPLTIKN néEB0do avdAvong Twv
dedopévov tev ovvevievtewv. 'Emcita, kdbe epdnom kot ot avticTtoueg Katnyopieg
CLYKEVIPOONKOV TEPIANTTIKA, YEYOVOG TOV 00N YNGE OPYOTEPQ GTI YPOUOIKT OVOTAPACTOON
g epatong (Luft & Roehrig 2007). H avdivon g mapodoag epyaciog Tpayatorominke
pe Baon v avdivon otig epyaciec tov Luft & Roehrig (2007) kot v kodikomoinon twv
Richardson & Simmons (1997) oto Salish | Research Project.

Epevvnuixn teyvikn

H epguvmricn teyvikn mov aglomomdnke yuo v vAomoinomn g épevvag ivar 1 NSoUNUEVN
ovvévtevén. O mAnBuouog g €pevvag eivar 35 exkmoadevtikoi Tov Nopov Ioavvivav (17
dvtpeg ko 18 yuvaikeg) ot omoiot £xovv d10dEeL To pdbnpa «Epguvd Kot AVoKOADTTO» LE T
Kavovplo cuyypdppata. O HEGog 6pog Tov YPOHVOL VINPEGINS TV EKTUOELTIKAOV eivar ta 13
€. Katd péoo 0po éxovv 01d0aéel 1o pddnua tov O.E. €& ypdvia Kol TPEIS QOPEG LE TO
Kavovplo. ovyypaupota. H cvdloyn tov dedopévav orokAnpodnke, Otav ot katnyopieg
YOpaKTNPioTNKAY OO KOPEGHO, ONAAdN vEa dedopéva Oev dNUoLPYNGOV TAEOV Katvovpla
ocvunepdopato, kodikes 1| katnyopieg (Charmaz 2003).

Eykvpotnro kou aliomatio g épevvag

[a tov éleyxo g alomiotiog g METPNONG YPMOWoTomOnKay d00 K®OKOYPAPOl
(Mmoviong 2004). O Babudg cvopemviag avVALESO GTOVG KOIKOYPAPOVS EAEYYONKE HE TOV
oeiktn Cohen’s kappa kot vroAdoyiotnke oto 0,90 e éva dsiypo mévie cuvevtehéewv e
ypron tov Atlas.ti. H eykvpdmto tov epotioemv Mac@oMoTKe HEC® TNG TIAOTIKNG
EPOPLOYNG KATA TNV om0l StomoTdinke OTL 1) KAOE EpMTNOT JEPELVA AVTO TOL £XEL OPIOTEL
&€ apyne.



3. Amoteléopata

SOUQOVE UE TIG OTOVINOELS OV £0MCOV Ol EKTOOEVLTIKOL, 1 evioyvon g pddnone tov
pantov pmopet vo mpaypotomombel pe mpokAnNom Tov evOlOQEPOVTOC, LE GUVOEST TMOV
EVVOlOV pE TNV Kadnuepwvr {on Kol HEoO amd TNV EVEPYN CUUUETOYN TGOV LoONTOV Kupimg
oV extédeon TV mEPopdTov. Ot exmaidevtikol avtilopBdvovior 0Tt ot podntég
KOTOVOOUV TIG £VVOLEG TOL JOACKOVTIOL HEGH TMV ATAVINCEMV TOL divouv o1 HobnTég oTIg
EPMTNOEL TOVG, TN CGVVOEST TNG VENS YVMOONG HE TNV KOONUEPIVOTNTA Kol OTIG EMOOCELS
TOVG OTO YPOTTA OlYOVIGHATO Kol 6TV TPo@optkn| e&étaor. H andeacn Tov eKToudevTiK®OV
010 T Ba d18a&ovv Kot TL O Ba S10dEoVV emkevTpM®VETAL KOt peydro Pabud oto mepdpota,
TO EVOLPEPOV KOL TN XPNOULOTNTO TOV HTOPOVV VO €XOVV Ol EVVOLEG Y10 TOVG MaONTEG.
Avoeopikd To TEpdpaTa, 1 U TPoPAVIS Kot EEKABOPT TAPOTPNOT TOL GUVOEETOL [LE TNV
évvola, 1 OVoKOAlD Se&ay®mYNG TOV GLUTEPAGUATOS OO TOVG MaONTEC, M OVOKOAID GTNV
EKTEAEON TOVG KO 1 EAAEWYN VAMKAOV UTOpEl Vo AmOTPEYEL TOVG EKTOLOEVTIKOVG Omd TNV
mpaypatonoinomn mepopdrov. Ot padntéc paboaivovv koivtepa Ouoikn pe TPOTO PLopaTikd
péca, onAadn, amd TNV EVEPYN GULUUETOYN TOVG OTO TEPAUATO, aPOoD UECH Omd OULTAV TN
dwdtkocio eTédvouv 6T STHTMGN TOV GLUTEPAGHOTOS oL oyeTileton pe v €vvola. Ot
eKTadEVTIKOL avTiAapPavovior Tmg emkpatel Eva kKApo pndnong katd ) Jdpkeln g
dwaokaiiog ™ PLGIKNG HEG® TNG GLUUETOYXNS TOV HOONTOV O6T1 SWOOKTIKY dtodkacio
(mapatnpodv, vmobétovv, epyalovtar ota mEPdpata), ™S oAANAETidpaong peTald TV
eUTAEKOUEVOV (LOONTEG-OGOKOAOC) KO, TEAOC, TNG EKONAMONG ELYAPICT®OV GLVALGOMUATOV
Yo T0 padnuo. e 6,tt agopd oto pOAO TOVG, TNV ®PO 7OV dddokovy Duoikr, ot
EKTAOEVTIKOL  ypnoilponoincoy  AEEElg kol @OPACES 7OV TOPATEUTOLV  €ite OE [
J0OKOAOKEVTPIKY OTTIKT TAEVPA TNG S100GKAAOG TOVS EITE GE [0 TLO LLAO TOKEVTPIKN.

Mivakag 1: Ot entd pOTAGELS TOL EPELVNTIKOV EPYAAEIOV KOl 1] KOTATOEN TOV ATAVTINGEDV
TOV EKTOOEVTIKAOV GTIG OVTIOTOYES KOTNYOPLES

Epoticac: Hopado- | Exade- | Metafa- | Avramo- | Metoappv0-
OLoKEG VTIKEG TIKéQ KPITIKEG o TIkég
1:0Otav  dddokere  Duokn,  TOG
nmpoonadeite va avénoete T pabnon tov 10 17 8
pantov oty 16N 60G;
2: Il Ba meprypdpate 10 pOAO GOG MG 7 1 14 7 5
ddokoro, 6tav dddokete Duoiky;
3:Iéd¢ katahaPaivere OTL O pabNTEG GOg
katavoovv 1 Qvown  (évvoteg, 2 1 20 11
PUVOLEVA);
4:Tlog anoeoocilete T va d1dGEeTe Kat Tt 14 12 8
va un 610aéete ot voikn;
5:T1wg amopacilete TdTE VO TPOYMPNOETE 5 21 4 3 5
o€ dAlo Bépa (evotra) oty Duoikn;
6:Me motov tpomo ot padntég pabaivovy 4 1 23 7
KaAvTEpa PLOIKN;
7:1log  avihoppdveote 611 cvpPaivel
/mpaypoatonoteiton pudbnon oty TaEng 7 5 15 11
coc (KAipo pabnong), oOtav diddokeTe
Dok,

4. Yopmepaopato,

O1 meP16GHTEPOL EKTOOEVTIKOL GE VTNV TNV £PELVA EEEPPACAYV TAPOAOOGLUKES, EKTOLOEVTIKES
Kot petafotikég memodnoelg yuo ) pdonon kot ) dwackoiio g Puoikng oto Anpotikd



YyxoAel0. AvadelkvheTal OTL 0 EKTOOEVTIKOG €lval amAd £va TOPOVCIACTIS TOL TEPIEYXOUEVOV
NG EMOTNUOVIKNG YVOONG (HETAPOPE YVAOOoNG), eved M pddnon amoterel pia dadikoacio
avamopoywyns g yvoons. EAdyiotol ekmadentikoi £gouv Temolfnoelg e EMOTKOSOUNTIKA 1
OVOKOADTITIKG  YOPOKTNPLOTIKA, TO omoio. mpoPfAémovtal kot HEC® TOL  AVAAVTIKOD
[Ipoypdppatos. H mapodca epyacio Epyetor va oTIGEL TTUYXEG KO GiTIOL Y10l KATOLOVG OO
TOVG AOYOLG OV Ol TEPIGGATEPOL EKTALOEVTIKOL gV dOACKOVY TO UdOnpa cOpemva pe tov
TPOTEWVOLUEVO TPOTO SOACKOAING OAAG Kot VO, ODGEL oL YEVIKOTEPT] EIKOVA Y10, TIG TPOKTIKES
TOV EKTOEVLTIKOV OTI oyohkég aibovoeg. Téhog, emPefordvel to omoteAécpOTO
TPONYOVUEVNG EPYOCIOG KOTA TO Omoio  €AG)IOTOL  €KTondeLTIKol  aflomolohv v
opadocuvepyatikn ddackaiio Kot TV evepyd coppetoyn Tov padnt ot pddnon (Xtvrog,
k.o 2015).
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