H cupBoAn piag SI8AKTIKNAG TTApEURAONG YIA TV EEATHION KOl TV
UypoTroinon oTn SOMN TWV ETTIXEIPNMATWY TWV HAONTWV

Hepiinyn

H epyoaoia diepeuvd m cupPoAin pog ddoaktikng mapépufacng yio v eEdtion Kot v vypomoinom
61N doun TOV EMYEPNUATOV TOV padnTdv Tov Ivpvaciov. Avartiydnke ekToadeLTIKO VAIKO Yo TV
g€dtuion kot TV vypomoinom PACIGUEVO GTNV ETOKOSOUNTIKY TPOGEYYIOT Yo TN LAbnon pe ypnon
EMOTNUOVIK®DV TPOKTIKAV, TO 0moio gpapudéotke oe 19 poabntég e B” tééng tov Npvaciov. Ta
dedopéva TG £PEVVOG OMOTEAECAV Ol OMOVINGELS (EMYEPNUOTO) TOV HOONTOV GE EPMTNUATOANYLOL
TP Ko PeTd ™ ovaxtiky mapéuPacn. H avalvon tov enyeipnudtov tpaypotonomonke pe éva
mloicto 7ov o&oAOYEL TNV EMAPKEID TOV GLOTOTIKOV GTOWEI®V TOLC. ATO TNV avAAvoTn TOV
dedopévav Tpogkvye OTL o1 HodNTEG PEATIOGOV ONUOVTIKA TN OOUN TOV EMLYEPTLATOV TOVG.

Abstract

The present study aims at investigating the impact of a teaching intervention for the evaporation and
the condensation on the structure of middle school students’ arguments. Instructional material was
developed for the evaporation and the condensation based on the constructivist approach to learning
using scientific practices. This instructional material was tested on 19 middle school students. The
survey data was the students’ answers (arguments) to questionnaires before and after the teaching
intervention. The analysis of arguments was performed with a framework for assessing the sufficiency
of their components. The data analysis showed that the students significantly improved the structure of
their arguments.

1. Ewayoym

H xotavémon tov 18edv kor tov evwwolidv tov dvowkov Emotmuov and tovg padntég
€0paletal otV EUMAOKN TOLG WE EMOTNUOVIKEG TPOKTIKEG (TPOKTIKEG LE TIC OTOlEg
gumAékovtal ol emotiuoves Tov dvowmv Emomuadv kabog peletovv kot kotackevdlovy
povtéda kot Bewpieg yi tov guokd koopo) (NRC 2012). Avdpeco oTIG EMOTNUOVIKESG
TPOKTIKEG OV £xovV TPpoTadel cvumepthapPavetor 1 EUTAOKY GE EMYEPNUOTOAOYIOL TTOV
BaociCetan oe amodewctikd otoryeio (NGSS Lead States 2013). H cuykpdtnon emyeipnudrov
UTOpEL VoL GUVEIGPEPEL GTNV AVATTUEN NG KPITIKNG OKEYNG, GTNV OIKOOOUNGN VEAS YVAOONG
Kol OTNV KOADTEPY KOTOVONOT TNG QUONG TNG EMCTNUOVIKNG YVOONS 0md TOLG HabnTég
(Sandoval & Reiser 2004).

‘Eva emyeipnpo amoteleiton amd téocepa cvotatikd otoryeio (McNeill & Krajcik 2012): (a)
woyvupopd (claim), mov eivor €vo copmépacpa To omoio omavid ce pio epdTNoN N Eva
mpoPAnua, (B) amodewtikd otoryeio (evidence), ta omoior elvar To dedopéva OV
vrootPilovy ToV YXVPIoUO, (Y) GLALOYIoUO (Teasoning), O OTOI0G GLUVOELEL TOL OTOJEIKTIKA
oTotyElo Le TOV 1oYVPIGUO Kot TPOPAALEL TO AOYO Yo TOV 0moio Ta dedopEVE Bempodvtar ®g
ATOOEIKTIKA oTotYElD TOL VTOGTNPILOVV TOV 1oYVPICUO LE Pdon eTOTNUOVIKEG apyES Kol (O)
avtikpovon (rebuttal), n omoia autoroyel TG 1 Yot €vag EVOALAKTIKOG 1GYVPIGUOC lvar
AavBaouévog.

H moidtra evig emyepnpatog eEaptator and ™ dopn Kot to mepieyopevo tov (McNeill et al.
2006). H doun avaeépetor otnv VTopEN Kol TV ETAPKELN TOL IGYVPICUOV, TOV OTTOJEIKTIKMV
oTOlEl®V, TOL GLAAOYIGHOV KOl TNG OvVTikpovong, aveapTnta amd TO EVVOLOAOYIKO TOLG
nepleyopevo. To meplexOUEVO €VOG EMXEPNUOTOS OYETILETOL HE TNV KOATOAANAOTNTO TOV
GLGTATIKOV TOL GToLYElV OTaY VTl e€eTdloVTaLl G GYEOT LLE TNV EMGTNUOVIKT YVAOOT.



Ot padntég ocvvnbwg ypnowomotodyv oakatdAinia (Jimenez-Aleixandre et al. 2000) 7
avemopkn amodektikd ototryeion (Sandoval & Millwood 2005) yio vo TekumpidGovy Tovg
WOYLPIGHOVE TOVC KOl OTAvio. ¥pNoiomoloby cvAhoyiopovg (Songer & Gotwals 2012).
Qo1660, 0V Kot £(EL OVOYVOPLOTEL 1] GTOVAALOTNTO TNG TOAPAYMOYNG ETXEPNUATOV OO TOVG
podntég, n épgvva Tov UEAETA TN GLUPOAN JOOKTIKOV TAPEUPACEDV GTNV TOWOTNTO TOV
EMEPNUOTOV TV podntov sivol tepopiopévn (Erduran et al. 2004, McNeill et al. 2006,
Sampson et al. 2013, Yao et al. 2016). Exniong, dev evtomilovtar £pgvveg mov vo eotidlovv
oTN SLoKPLTY 0E0AOYNON TNG SOUNG KoL TOV TEPLEYOUEVOL TV EMXEPNUATOV TOV LaONTOV.
H epyaocia avt) amockonel otn pehétn g GLUPBOANG oG SOAKTIKNG TopEufacns yo v
eEdtyuion kot v vypomoinon (mov PacileTor GTNV ETOIKOSOUNTIKY] TPOGEYYIOT YO TN
uabnon pe xpNnon EMOTNUOVIKOV TPAKTIKAOV), GTN OOUN TOV YPUTTOV ETLXEIPNUATOV TOV
padntov mg B 16déng tov INvuvaciov. Ewwotepa, n gpyacio eotidletor otn HEAETN NG
Omapéng Kol TNG EMAPKENG TOV IGYVPICUDV, TMOV OTOOEIKTIKOV OTOWEI®V Kol TV
GLALOYICUAOV TOV EMYEPNUATOV TOV UAONTOV Kol ETIOIMKEL VO OTOVINGCEL 6T0, akOAoVOa
EPELVNTIKA EPOTNLOTAL

() TTowx m ovpPorn g Swdaxtikng mapéuPoacng oty Vmopén Kol TNV EXAPKE TOV
IGYLPICUOV TTOV TEPIAAUPAVOVTAL GTO YPOTTH ETLYEPTLLATO TOV HOONTAOV;

(B) Mow m ocvpuPoArn g SdaxTikng mapéuPacnc oty Vmopén Kot TNV ETAPKEN TOV
ATOOEIKTIKMV GTOLYEIWV TOV TEPIAAUPAVOVTOL GTO YPOTTE ETLXEPNLLOTA TOV HLOONTOV;

(y) Tloww m ovpPorny ¢ dwdaktikng moapéupaong omv Vmapén Kor TNV EMAPKEIN TOV
GLALOYIGUAOV TTOL TEPIAAUPAVOVTOL GTO YPATTA EMYEPNLOTA TOV OO TOV;

2. MeBodolroyia

H épevva dieénydn oe dvo @doelc. X Tp®dTN AT, GLYKPOTNONKE TO EPOTNUATOAOYIO KOl
TO EKTOOEVTIKO LAMKO Yo TV e€ATIo Kot TNV VYpomoinon (TAOTIKY épguva). X1 de0TEPN
(QAGCT, TPAYLOTOTOMONKE 1 EPOPUOYN TOV EKTALOEVTIKOD VAIKOV OV GLYKPOTHONKE, KaBMG
eMIONG KOL 1] GUUTAPOCN TOV EPMOTNUATOAOYIOV ad TOVG pobNTéES o efdopdda TPV Kot
dvo efdouddeg petd ™ Sdoktikn TopéuPacn (Kvplo €pgvva). LTV TOPOVGH EPELVA
ocoppeteiyov 19 padntés (6 ayopra kot 13 kopitoia) g B” 164Eng tov INvpvaciov Apyayyéiov
Podov.

To ekmodevTiKd VAIKO OV GYEOAOTNKE Yoo TNV €pevva PacIiGTNKE GTNV ETOIKOSOUNTIKY|
TPOGEYYoN Yo ™ pddnon tov Guvoikodv Emommuodv pe ypnomn ETCTNUOVIKOV TPAKTIKOV.
Awpopeddnke ekmondevtikd vAKO yio v eEdTion kot v vypornoinon. To 61daKTiKO
HOVTEAO OV akoAoLONONKE Yo TNV AVATTTUEN TOV EKTOOEVTIKOD VAIKOV NtV T0 HoviéAo SE
tov Bybee et al. (2006), mov mepihappavet tig axdrovbeg Qacelg: evepyomoinon, diepevvnon,
epunveia, €pappoyn Kot a&oAdynon. Xtovg pabntég mapovotdotnkay kot e€nyndnkav ta
GLOTOTIKA oToYElD EVOG EMIYEPTLLATOS (IOYVPIOUOG, ATOJEIKTIKG GTOLYXEIN, GLAAOYICUOG) Kol
conmMbnke mn ovayKOWOTNTO GLYKPOTNONG EmMYEPNUdTOV. Zg dpacTNPOTTEG TOV
EKTOOEVTIKOD VAIKOD (ntninke oamd tovg pobntég m mopaywyn EmEPNUATOV TOL Vo
TeEPAOUPAVOUY  1IGYVPIGHOVS, OMOOEIKTIKA oTOotKel Kot GLAAOYIOHOVS  (povieAomoinon
EMYEPNUATOV), N AELOAGYNON TOV ETYEPNUATOV TOVG 0td TOVS 1010V TOVG UadNTEG pe T
Bonbeia mAarciov a&oAdynong (owto-aEoAdYNoN EMYEPNUATOV) Kol 1] €K VEOU TOPAY®YT|
BeATIOUEVOV EKOOYDV TOV ETLYEPTUATOV TOVG.

Q¢ HéGO GLAAOYNG TOV OEOOUEVOV  YPNOLOTOMONKE TO €POTNUATOAOYL0. ZE OVTO
neprapfPdavovray €1 epotioelg mov {nrovcav amd Tovg pabnTég va TpoPovv oe TPoPAEYELS
Kot ATloAoyNoeLg Yo 0pata mov oyetiCovrat pe kataotdoels eEdtiong kot vyporoinong. Ta
ogdopéva NG €PELVOC OMETEAEGOV Ol OmMOVINCEL (emyepnuate) tov podntov oto
gpotnuatordyn. o v allohdynon g JopNg TOV EMYEPNUITOV TOV  HoONTOV
ypnowonombnke €vo mAaiclo, 1o omoio efetdler TV VTOPEN KOU TNV EMAPKEW TOV
GLOTATIKOV GTOXEI®V TOVG aveEdpTnTo amd TO EVVOI0A0YIKO TOVG Tepleydpevo (Zkovpidg &



Xoattnvunra 2014). Tlpoodiopiomnkov o1 HECEC TIWEG TOV EMTEOWV TOV GCLOTUTIKOV
GTOLEIDV TOV YPATTOV ETYEIPNUATOV TOV HLOONTAOV TPV Kol HETA TN SOOKTIKY TapéuPaoc.
[o ™ pekét g Ymapéng O10pOPOTOMMGEMY AVALEGO OTO EMIMESD TMV GULOTATIKMOV
OTOWYEIOV TOV EMYEPNUATOV TOV HoONTOV TPV Kot HeTd TN OdaKTiK Toapéufoon
ypnoporomOnke to t-test.

3. Aroteléopata

210 Zynuo 1 mapovcidlovior ot pEGES TWEG TOV GLOTOTIKMV CTOWEIV TOV YPOTT®OV
EMYEPNUATOV TOV HoONTOV TPV Kot PETA TN S0aKTIKY mopéupfacn. Tlpoxvntel 0Tt vapyet
pioe ovénon ot HEST TIUN TOV EMTEI®V KOl TOV TPUOV GUCTOTIKMOV GTOLYEIOV TOV YPOTTMOV
EMYEPNUATOV TOV uodnTtdv 7mptv ko petd T Owaktikn wapéupoon. Ewdwotepa,
OOTIGTMOVETOL [0 GTOTIOTIKG OMUOVTIKY dlapoponoinor avduecso: (o) oto enimeda TV
IGYVPICUOV TOL TPOTEIVOLV 01 paBnTég Tpv T ddaktikn mapéupaocn (M=1,55, SD=0,76) kot
petd m owaxtikn wapéuPacn (M=1,89, SD=0,43), t(113)=-5,50, p<0,0001, (B) ota eminedo
TOV OTOOEIKTIK®OV OTOEIMV Tov mpoteivouy o1 pobntég mpv TN OaKTIK) TapEupoocn
(M=0,61, SD=0,55) ka1 petd ™ owdaktikn mopéuPacn (M=1,52, SD=0,62), t(113)=-29,68,
p<0,0001 ko (y) ota enineda TV GLALOYIGUAOV TOL TPOTEIVOLV Ol LAONTES TPV T OLOAKTIKN
napéuPaocn (M=0,11, SD=0,36) ko petd ) owaktikn mopiuPoon (M=0,59, SD=0,72),
t(113)=-8,76, p<0,0001.

Yyqpoe 1: Ot péoec TipéC TV EMTESMV TMV GUGTATIKOV GTOLYEIDV TV YPOTTOV EXLYEPNUATOV TOV
poOntdv Tpv Kot petd tn SdakTik mapéufoor.
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4. Xopnepaopata

Ta gvprpota g epyaciog Katadetkviouy 0Tt 1 BEATIOON TG SOUNG TOV EMYEPNUATOV TOV
panTov, HEG® NG EPAPLOYNG TOV EKTOOEVLTIKOD VAIKOL TOL GLYKPOTHONKE, avadeiyOnie
EQIKTY. XvyKpivovtog Tn Sop TOV EMYEPNUATOV TPV Kot HETE TN O00KTIKY Tapéufoon
mpoékuye OTL ot pantéc PeAtiocav onpavtikd tn Soun TV ETYEPNUATOV TOVG Kot
ewwoTEp Pertiooav v Vmapén kol TNV ETAPKELD TOV IGYUPICUDV, TOV OTOOEIKTIKMV
GTOLEIMV KOl T®V GUAAOYIGMV TOV TEPIAAUPAVOVTOL GTO EMLYELPTLATA TOVG,.

H Beitioon g doung tov emyepnudtov tov upodntov, upmopel vo omodobel otig
OPACTNPLOTNTESG TOV EKTALOEVTIKOD VAIKOV oV avartiyOnke. Ot dpactnploTNTES OVTEG £01VaY
™ ovvatoTNTa OTOLG MoONTEG vo eEokelwBohv pe TN OO €VOC EMYEPNUOTOS, TOVG
BonBoboav ot cLYKPOTNOT EMYEPNUATOV KOl TOVS VIOSTHPWAY otV 0E0AOYNoN TOV
emyepnudtov tovc. ‘Exel emonuoavOel 6t1 or mopamdve owadikacieg cvppdiovy otnv
Beltimon g motdtTag Tev entyepnuatov tov podntov (McNeill & Krajcik 2012).

H epyacio avt emkevipdbnke oamoxAelotikd otn dtepedhivnon S OOUNG TV YPOTTOV
EMYEPNUATOV TOV HoONTOV. ATtouteiton Tepattépm EPELVa TPOKEUEVOL Vo pedetn el Kot To



TEPLEYOUEVO TOV YPOMTOV EMYEPNUATOV TOV HOONTOV KOl CUVETMG 1) GUVOAIKT TOLOTNTA
toug. Emedn omv epyacio avt) TpoyUaTonomdnke ToGOTIKY OVOAVOT] TOV ETYEPNUATOV
mpoteivetol va mpoypotomombel Kot molotikny tovg avaivon. EmmAéov, eivor avaykaio va
mpayparonomn el aviiotoym Epguva pe pabntég dapdpwv tdEemv e TpoTofAdtos Kot g
devtepofabnag exkmaidevonc. H épegvva avt) Oa emtpéyel va peiemBel n avdmroén g
0e&10TTOG TOV HOONTOV Vo, TOPAyoLuV TOOTIKA YPAMTE ETLXEPNOTO LUE TNV TAPOSO TOV
xpoévou, {Rmmuo yioo 1o omoio &ivon 1dwitepa TMEPLOPICUEVO TO. EUTEIPIKE OEOOUEVOL.
Emumpdobeta, mpoteivetar va mpaypatomondel €pgvva mov va HEAETA TNV TOWOTNTO TMOV
TPOPOPIKDOV EMYEPNUATOV TOV HoONTOV KOl Vo T GUYKPIVEL HE TNV TOOTNTO TV YPOTTMOV
TOVG EMLYEPNUATOV.

5. Biphoypagia

Yrovpog, M., & Xotlnviknta, B. (2014). A&oloyovtog Tig ypartéc e&nynoeic Tov pHobntov oTig
Ddvokéc Emompec. Qovoixés Emotiues otnv Exmoidcvon, 3, 9-19.

Bybee, R., Taylor, J., Gardner, A., Van Scotter, P., Powell, J. C., Westbrook, A., & Landes, N. (2006).
The BSCS 5E Instructional Model: Origins and Effectiveness. Colorado Springs.

Erduran, S., Simon, S., & Osborne, J. (2004). TAPping into argumentation: developments in the
application of Toulmin’s argument pattern for studying science discourse. Science Education, 88(6),
915-933.

Jiménez-Aleixandre, M. P., Rodriguez, A. B. & Duschl, R. A. (2000). “Doing the lesson” or “doing
science”: Argument in high school genetics. Science Education, 84, 757—792.

McNeill, K. L. & Krajcik, J. (2012). Supporting grade 5-8 students in constructing explanations in
science: The claim, evidence and reasoning framework for talk and writing. New York, NY: Pearson
Allyn & Bacon.

McNeill, K. L., Lizotte, D. J, Krajcik, J., & Marx, R. W. (2006). Supporting students’ construction of
scientific explanations by fading scaffolds in instructional materials. The Journal of the Learning
Sciences, 15(2), 153-191.

National Research Council (NRC). (2012). A Framework for K-12 Science Education: Practices,
crosscutting concepts, and core ideas. Washington, DC: National Academies Press.

NGSS Lead States. (2013). Next Generation Science Standards: For States, By States. Washington,
DC: The National Academies Press.

Sampson, V., Enderle, P., Grooms, J., & Witte, S. (2013). Writing to learn by learning to write during
the school science laboratory: Helping middle and high school students develop argumentative writing
skills as they learn core ideas. Science Education, 97(5), 643-670

Sandoval, W. A., & Millwood, K. A. (2005). The quality of students’ use of evidence in written
scientific explanations. Cognition and Instruction, 23(1), 23-55.

Sandoval, W. A., & Reiser, B. J. (2004). Explanation-driven inquiry: Integrating conceptual and
epistemic scaffolds for scientific inquiry. Science Education, 88(3), 345-372.

Songer, N. B. & Gotwals, A. W. (2012). Guiding explanation construction by children at the entry
points of learning progressions. Journal of Research in Science Teaching, 49(2), 141-165.

Yao, J., Guo, Y., & Neumann, K. (2016). Towards a hypothetical learning progression of scientific
explanation. Asia-Pacific Science Education, 2(4), 1-17.



