BeATiwvovTtag TIg O£EIOTNTEG TWV HAONTWYV TOU SNMOTIKOU OXOAEgiou
Vva KPiVOUuV TIG AITIOAOYROEIG YPATTTWYV ETTIXEIPNHATWYV

Iepiinyn

H epyacia diepeuvd v enidpaom piog Sdaktikng akolovbiog yio n Beppokpacio kot tn Beppotnta
oT1g 0e€10TNTEC TOV MOONTAOV TOL SNUOTIKOD GYOAEIOL VO KPIVOUV TIC OITIOAOYNGCELS TV YPUTTOV
eMyEPNUGTOV OV peretovv. To exmandenTikd VAIKO TO omoio avomtoydnke, epopuooctnke ce 58
pontés ™mg Xt tééng tov dnuotikov oyoieiov. Awapopembnke éva epmtnuatordylo To 0moio
SUUTANPOONKE amd TOVG HABNTES TPV Ko PETA TNV EQAPUOYN TOV dOACKAAMV. ATO TNV avdAivon
TOV O£OOUEVOV TPOEKVYE OTL 01 J1d0oKOAEC cuVvEBaAay onUAVTIKA otV Pertioon tov de&loTiTov
TOV podnTdv va dlakpivouy Tov 1oyuplopd omd v attioAdynon, va avayvepifovv to €idog tng
aIToAOYNoNG o éva EmMyEipnUo KOl vo cuykpivouv Vo emyyelpnpoate pe Pacn to €idog NG
ALITIOAOYNOMG IOV TTEPIAAUPBAVOVV.

Abstract

The study examines the impact of a teaching sequence for temperature and heat on primary school
students’ abilities to critique written arguments that they read based on the form of justification.
Instructional materials were created and these materials were tested on 58 primary school students
(sixth grade). A questionnaire is used, which was dispensed to students before and after the teaching
sequence. The analysis of the data showed that the teaching sequence had a significant positive impact
on students’ abilities to distinguish between what is claim versus the justification, to identify the form
of justification in an argument and to critique the form of justification when compare two arguments.

1. Evcayoy

H xputik og emommuovikd xeipevo ovoviotd g Ogpeladdn mpoktikny tov Guoikov
Emomuov. [Tépav tov emompdvev, eivar avaykaio kot ot padntéc vo sivor wovol vo
aVOADOLV  EMOTNUOVIKG KeIPEVO Kot EWOKOTEPA VA KPIVOLV TO  EMUYEPNUOTO  TOV
nepappavovior oe avtd (NRC 2012). Axdpo kot yoo tovg pontég mov dev Oa
aKOAOVONGOLY EMGTNUOVIKY] KOPEPQ, TO VO, LTTOPOVV VO KPIVOLV EMIGTILLOVIKO ETLYELPTLOTOL
Ba tovg emtpéyet va givor oe Béom va avtilapPdvoviot Kot va aEtoAoyodv Tig eeliEelg Tmv
Ovokav Emotuov, kabog Ba peletovv emotnuovikd keipeva ot diapkewa e {ong Tovg.
Epocov, Aoudv ot de&idtreg mov oyetifovtal pe v Kpion EMGTNUOVIKOV EMLYEPNUATOV
Bewpodvtor oNUaVTIKEG Ol LOVO 6TO OYOAMKO TAAIGIO OAAG Kol TEPAV avToD, givorl avaykaio
Vo eUTAEKOVTOL 01 LaONTEG e dpacTnNPLOTNTEG TOL Vo ToVS onBolv vo avamTOEOVY VTES TIG
o0e&loTNTEG.

"Evog 1oyvpropdg pmopel vo vrootnpydei pe dtapopetikd €idn arttodoynoswv (justifications),
ov gumiékovv eumelpkd dedouéva (McNeill & Krajcik 2012), 18éeg tov Puoikdv
Emomudv (Osborne et al. 2004), mpoopuyn otnv avbevtio. Kot TPONYOOUEVEG EUTEIPIEG
(Sandoval & Cam 2012). Molovott Ot pHOONTEC YPNOLULOTOOVV  SLOPOPETIKA  €idM
a1TIoAOYNONG, Oplopéva €idn gival TEPIOCOTEPO AMOJEKTA OO TV EMCTNUOVIKY KOWOTNTA
évavtt kamowwv dAAwv. 'Eva mopdderypo omotelel 1 TpoceuYn O EUTMEIPIKA OEOOUEVO WG
€100¢ autiolOYNoNG 0 0moio €ival 0modeKTd omd TV emoTnUovViKy kowvotnto (Sandoval &
Cam 2011). AlMa €idn outoddynong, Omewe eivor ot 18éec Twv Pvowkmdv Emotnuov 1 M
TpooevYN oty oavbevtio, OTaV YPNGILOTOOVVTOL GE GLVOVACUO UE EUTEIPIKA OESOUEVOL



UTOPOVV VO 1GYLPOTOUCOVV TTEPOUITEP® £VaL ETMXEIPNUA, ®OTOGO 1N a&lo AVTOV TV GAA®V
€100V ATIOAOYNONG LEWDVETOL OTOV YPTGLULOTOLOVVTAL LOVA TOVS (XOPIg EUTEIPIKA SESOUEVL).
H £épevva yuo ta emyeipnuato tov podntov €yxel emkevipwbel kuplowg omn peAétn g
TOLOTNTAG TOV EMLXEPTLATOV TToL awTtoi mapdyovy (McNeill 2011, Songer & Gotwals 2012).
Eivon daitepa meplopiopévn n €pevva mov peretd Tig 0e£10tTeg TV Hobntdv va Kpivouv
enmyelpnuoto pe Paon to amodektikd tovg ototyeion (Knight et al. 2013) kot to €idog g
artiohdynong mov meptroufavovv (Knight et al. 2014). Ilpoékvye 611 o1 mMEPLoCHTEPOL
pantég dev €yovv avamtuyuéveg avtéc Tic oeidtmreg. H  épevva avt mov  €xel
mpaypatorombet eotidaleton oe pabntég e devtepofaduiag exmaidgvong, evd arovctdlovy
avtioTolyeg épevvag pe podnTéc e mtpmtofadiag ekmaidevons. Emmpdcheta, amovsialovv
€PEVVEG OV va. OlEPELVOVY TN GLUPOAN OBaCKAA®Y otV €EEMEN TV 0eloTNTOV TOV
Lo T®OV Vo KpIvouv TIG QUTIOAOYNOELS TV YPATTAOV ETLYEPTUATMV TOV LEAETOVV.

H epyacio avt) emikevipdvetanr ot HeAétn ™ cVUPoANS ddacKaAdV Yo T Beppokpacio
Kot T Ogpuomta otig d9e€dtTeg TV PanT®dV ™S X1 TAENS TOL SNUOTIKOL GYOAEIOL va.
KPIVOLV TIC UTIOAOYNOELS YPOTTMV EMYEIPNUATOV TOV peEAeToVV. E1dikotepa, 1 epyacia avt
dlepeuvd ™ ovpPfoin oLTOV TV OBUCKOMOV oTlg 0eglotnTeg TV patntov: (o) vo
dwkpivouv Tov 1oyvpiopd amd v artoAdynon, (B) va avayvopilovv 10 €100¢ NG
aToAOYNoNG o€ €val emyeipnua Kot () vo cuykpivouv dvo emyeiprjuata pe Pdorn to €180g
NG UTIOAOGYNONG TOV TEPIAAUPAVOLV.

2. MeBodoroyia

H épevva dieEnybn oe dvo pacelc. Xtn TpdTn EAGT, CLYKPOTHONKE TO EKTALGEVLTIKO VAIKO Y10l
TNV EVVOL0A0YIKT TTEPLOYN TG BepodTTOS KOt TO EpOTNUATOAGYI0 oL e&€tale Tig deEidtnTeg
aE10A0YNONG TOV UTIOAOYNCEMV TMOV YPOUTTOV EMYEPNUATOV TOL LEAETOVV Ol padntég. X
OgvTEPN PAOT, TPAYUATOTOMONKE 1| EQAPLLOYY] TOL EKTOUOEVTIKOV VAIKOV TOV GLYKPOTHONKE
GTOVG HOONTEG INUOTIKAOV GYOAElDV (S100CKAAIES) Kol 1) CUUTANPOGCT] TOV EPOTNUATOALOYIOV
Ao TOVG LOBNTES TPV Kol PETA TIG SOACKAAIES (TPO-TECT KOl UETA-TEDT).

2V Topovoa £pEVVA TO JEIYUO TNG ATOTEAECAYV GUVOAKA 58 pobnTég mov PolTovGaV GTNV
217 ThEN POV OMUOTIKOV oyoreiwv T Podov.

To exmadevtikdé vVMKO mov ovykpothdnke Pociotnke ot OWOOKTIKY enesepyacio TV
eumodiov tov pabntov (Skoumios & Hatzinikita 2004) e ypnion EXGTNUOVIKOV TPOUKTIKMV.
H 6waxtikn eneepyasio tov eunodiov yua m Oeppokpocio ko ) Beppdtta meprddpPove
tpelg @aoelg (Astolfi & Peterfalvi 1997): «amootafepomoinony eumodi®v, «EVVOLOAOYIKN
avadounony eUmodimv kot «avoyvoplony eumodiov. O Opog EMGTNUOVIKES TPOUKTIKEG
OVOQPEPETOL OTIC KUPLEG TPOKTIKES UE TIG OMOIEG EUMAEKOVTOL Ol EMGTNUOVEG TV DVOIKOV
Emomuov kobmng pedetodv kot kotaokevdlovy poviéda kot Bewpieg yio Tov uoikd kOGO
(NRC 2012). Tl v ekmaidevon tov pabntov otig Puoikéc Emothiueg £xovv mpotadei oktd
emotnuovikég mpaktikés (NGSS Lead States 2013). Ot mpoktikég ovTEG OMETEAEGOV TO
vofabpo yo ™ oyedioon G OEPAS dpacTnpOTTOV Yoo TN Oepuoxpacio kot T
Beppomra, ectiacpéves oty enegepyacio TV EUTOSIOV TV HadNTOV.

Emiong, otovg pabntéc mopovcidomnkav kor €EnynOnkav to cvotatikd otolyeio evog
EMYEPNUOTOC. Xg OpACSTNPLOTNTEG TOV EKTOLOEVTIKOD VAIKOV (NtNonke amd tovg pabntég n
TOPOYMOYN EMYEPNUATOV TOL VO TEPIAAUPBAVOVY 1GYVPIGHOVS, OMOOEIKTIKO GTOLXEID KO
GLALOYIGHOVG (HOoVTEAOTOINOT EMYEPNUATOV), 1] AEOAOYNON TOV ETLXEPNUATOV TOVS OO
Toug 10ovg Toug paOntég pe t Ponbeln mAaiciov aflohdynong (avto-a&loAdynon
EMYEPNUATOV) Kot 1] €K VEOU TOPAY®YN BEATIOUEVOV EKOOYDV TOV EMLYEPNUATOV TOVC.

[Ma ™ cvALoYN TV OEdOUEVOV TG TOPOVCAS EPELVAG GLYKPOTHONKE EPMOTNUATOAOYIO UE
Baon 1o miaiclo a&loldynong TV aitiohoynoemv Tev emyepnuatov tov Knight et al.
(2014). Ewiwkdtepa, 10 gpotnuotordyto meptraupove dvo pépn pe €61 epotoels. Xe Kabe
HEPOC vINPYE Eva pELVNTIKO gpwTnua Kot Eva emtyeipnua. Ot Epotoeg 1 ko 4 {ntodsav



amd TOvg HaONTEG Vo EVIOMICOVV TIC TPOTAGELS TOV CITIOAOYOLV TOLG IGYVPICUOVS TMV
enyepnuatov. Ot Epomoelg 2 kot 5 {ntovcav amd toug padntéc va avayvmpicovv 1o €100¢
™G otohdynong mov meptapfPdavetal ota emyepnuota. Ot Epotoelg 3 kot 6 (avoukton
tomov) (nrovoav omd Tovg HAONTEC Vo cuykpivouv dVO EMYEPNUATO TOL £YOLV (510
1GYVPIGUO OAAG SLOPOPETIKA £101 ATIOAOYNONG.

Ta dedopévo TG €PELVOC AMETEAECAV Ol OMOVINGELS TOV HoONTOV OTI EPOTNCELS TOV
EPOTNUATOAOYIOV TPV Ko HETE TN O100KTIKN TapEuPact. Ot amavINGELS TOVG OTIC EPWTNOELS
1, 2, 4 xou 5 ta&vopnOnioy 6e dvo kotnyopiec: (o) «katdAAnies» kot (B) «un KoTaAANAES
aravtinoels. [a mv afloAdynon Tov amoviioeny TOV HoONToOV OTI OVOIKTOD TUTOV
gpotoeg (Epomoelg 3 kot 6) ypnoyoromdnke 1 kAipoko dtafadpicpéveoy kpitnpiov mov
éxel avomruydei amd tovg Knight et al. (2014), n onoia ta&vopel T1¢ omovIinoelg Tmv padntov
o€ téooepa emimeda. [a ) peAétn g Vmapéng SlopOPOTONCEMY AVAIESH OTIG KATIYOpieg
TOV OTAVINCE®V TOV HLOONTOV 1] 6TO EMIMESO TOV ATAVTICEDV TOV HLOONTOV, TPV KOl LETA
N STk Tapéppaocn ypnoiponombnke to t-test.

3. Amoteléopata

Evo mpwv 1 d10axtikny mapépfacn ot mepocOTEPOL HOBNTES OV dLEKPIVAV TNV QUTIOAGYNON
and Tov wyvplopd o évo emyeipnua (65,6%), petd tn ddoktikn moapiufoocn N TAeoyneio
Tov padntov evtomle v artioddynon kot T SiEkpve amd tov oyvpopd (78,7%).
EmmAéov, mpoékvye OTL VITAPYEL CNUAVTIKT] OLOPOPOTOINGT OVALECO GTIG KATNYOPIES TMV
amovimoewv tov podntov mpv (M=1,34, SD=0,48) xor petd tn OWoKTiK Topéupoon
(M=1,77, SD=0,42), t(121) =-9,48, p<0,0001.

ZxeTIKO He TN O0E0TNTA AVOyVOPIONG TOV €100VG TNG OTIOAOYNONG, TPV TN OOOKTIKN
napéuPaocn n mreloyneio tov podntodv dgv avoyvapile to gidog g artioAdynong (68,9%),
eved PeTA TN OwakTikny mapépPacn ot mepiocdtepol pabntég avayvopilov 1o €00G g
attioAdynong mov vrdpyet oto emtyeipnua (72,1%). Mdalota, SOMGTOONKE o GNUAVTIKN
dwpoponoinon avlueso ot Katnyopieg tov amaviiosov tov padntov mpv (M=1,31,
SD=0,47) kou petd ™ ddaktikn mopiuPoon (M=1,70, SD=0,46), t(121) =-8,86, p<0,0001.
Avagopwcd pe ) de€dtra TV panTtdv vo cuykpivouv d00 EMYEPTLATE, EVO TPV TN
OWaKTIKY TapEUPocn oxeddv ot ool pabntég dev Lropovcay Vo GUYKPIVOLV 1 GUVEKPIVOLY
AavBaopéva 600 emyelpuoTa, HETE TN SWOOKTIKY TopEUPacn Hovo dV0 GTOVG Oéka LabNTEG
dgv umopovoav va cuykpivovv 1 cuvékpivav AavBacuéva ta 6vo emyepnuato. Moo,
TPOEKLYE OTL LITAPYEL CNUAVTIKY| OLOLPOPOTOINCT| AVAUESH GTO EMMEON TOV OTAVINGEDV TOV
pabntov mpv (M=0,61, SD=0,71) kou petd ™ ddaktiky mapéuPacn (M=1,38, SD=0,95),
t(121) =-17,21, p<0,0001.

4. Xopnepaopato,

Ao ™V avdivon Tov 0£00UEVAOV JAMIGTOONKE OTL TPV TNV £QOAPLOYN TOV O100CKOAMMY Ol
0e&l0TNTEG TV TEPIOTOTEPMOV UAONTAOV Vo eVTOTILOVV TIG ITIOAOYNGELS GE EMYEIPNLATO, VO,
avayvopilovv 1o €i00¢ TG ATIOAOYNONG TOV VIAPYEL GE EMXEPNLOATO, KOl VO, GLYKPIVOUV
emyepnuato pe Paon to €i00¢ TG TIOAOYNONG TOVG, OV NTav avartuyuéves. H mapamdvem
dwmictwon pmopel va amodobel oto 6t 6tar podfuata twv Pvokdv Emomudv omdvia
napéyovral svkaipieg otoug pabntég va agloloyodv enyeiprinoto (Newton et al. 1999).
Opowc, petd ™ 0waktikny mopéuPfacn ot meptocoTePOl HadNTES avénTuEay Tic de&loTnTeg va
evTomilouV TIC OITIOAOYNGELS GE EMYEPNUATE, VO avayveopilovy to €100¢ TG aTIOAOYNONG
OV VTAPYEL OE EMYEPNUOTO, KOL VO CLYKpPIvouv emiyeipnpato pe Pdacn to €ldog tng
o1TIOAdYNoNG TOVG. MdAoTa, SmIoTOONKE OTL VITAPYEL 0L CTATICTIKG CUAVTIKT] GLCYETION
aVAUESH OTIC KOTNYOPIEG TOV OMOVINCE®V TOV UAONTOV 7PV Kol UETE TN OWOKTIKY
nmopéupoon. Ta evpuota g Tapodoag £pyociog KATUOEIKVOOLV OTL 1 OVATTLEN TOV
0eE10TNTO®V OV 0POPOVV GTNV AEIOAOYNOT TOV OITIOAOYNCE®MY TMV EMYEPNUATOV GTOVG



pafntég e Xt TdENG TOV ONUOTIKOD GYOAEIOD, HEGH T®V O1BACKAAIMV Yo TN Bgppokpacio
Kot T Oeppodtra, avadeiydnke spctr). Ta gupiuato g epyasiog avtig eivar dvvatdv va
amod000Vv 6e AOYOVG TOV GYETILOVTOL LLE TIG OPACTNPLOTNTES TOV YPNCLOTOMONKV.

2V €pevva. AT GUUUETEOV LAONTEC TPUOV ONUOTIKMV GYOAEIMV KOl GUVETADS TAL ELPIUATH
NG LVIOKEWVTOL OTOVG TEPLOPIGHOVE Tov detypatoc. EmmAéov, n épgvuva mpayuatomomOnke
UOVOo pE TN ¥PNON EPOTNUATOAOYI®MV KOl AVTO AmOTEAEL Evav EMTPOGHETO TEPLOPIGUO.

H mapovca epyacio e6TIAGTNKE OMOKAEIOTIKA 0T dtepedvnon g eEEMENG TV de&loTTmV
TOV HoONTOV Vo KpIvouv YPOmTO EMYEPNUOTO 7TOV HEAETOLV pHe Pdaomn To €idog g
a1ttoAdynong tovg. Ipoteiveton va perenBel n €£EMEN TV 00TtV TOVG VL Kpivouv
EMYEPNUOTO GTOV TPOPOPIKO AOYO Kot vo diepevvnfel av vrapyovv JSlapopOTOCELS
avapesa oTig 0eEIOTNTEG TOVG VO KPIVOUV TPOQOPIKA EMLXEPNHOTA KOl OTIS 0eE10TNTEC TOVG
va kpivouv ypoamtd emyeipnpato. EmmpocOeta, mpoteivetor va diepevvnBel n cvoyétion
avéapeca otnv avdmtuén 6elotTev mov apopovV otV a&loAdyNon ertyelpnuUdToy pe Pdon
TIG OUTIOAOYNGELS TOVG KOl GTIV OLKOJOUNON YVDCGEWDV.
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