O1 3€816TNTEG TWV HABNTWY TOU BNUOTIKOU OXOAEiou va Kpivouv Ta
OTTOOEIKTIKA OTOIXEIO OE YPATITA ETTIXEIPAHAT

Iepiinyn

H epyoocio avt peretd tig 0eg0tntec TV pobnTdv TOL OMUOTIKOV GYoAciov vo Kpivouv Ta
ATTOOEIKTIKG, GTOLYEID TTOV TEPIAAUPAVOVTAL GE YPOTTO EMYEPNLLOTA TOV UEAETOVV Yoo OEHOTA TOV
Duowov Emomudv. Zuykpotmbnke éva ep@tHOTOAOYI0 TO 0010 GUUTANPOONKE amd 276 pnobntéc
mg Xt théng Tov dMUOTIKOL oyoAieiov. Amd TV availvon TV OedouEVeV TPOoEKLYE OTL Ol
ePLocOTEPOL PaBNTEG Ogv €yovv avamtuypéves avtés T deEdtnreg, a@ov ot pobntéc avtol dgv
€vTomilovV T, amodEIKTIKA GTOYElD G EMYEPUATA, OEV AVOyVOPILOVV VEN OMOSEIKTIKA GTOLXELD TTOV
glvar avoykaio va mepthappdvoviar ce avtd, dgv Kpivouv véa omodeKTIKE oTolyein Kot Ogv
GLYKPIVOLV ETOPKMG 600 emyelppaTo pe BAon To amodelkTikd Tovg oToLyEia.

Abstract

The study examines primary school students’ abilities to critique the evidence in written arguments
that they read about science issues. A questionnaire is used, which was dispensed to 276 students of
primary school (sixth grade). Data analysis revealed that most of the students do not have developed
the abilities to critique the evidence in written arguments, since these students do not locate evidence
in arguments, do not identify new relevant-supporting evidence that is appropriate to include in an
argument, do not critique a new piece of evidence and do not compare two arguments based on the
relevance and support of the evidence.

1. Ewayoym

‘Evo emotpovikd emiyeipnpo ETOUOKEL VO EMKLVPOCEL 1| Vo OlWeDGEL €V 1GYVPICUO
YPNOLOTOLDVTOG AOYOLG OV gival amodektol and v emotnuoviky kowvotnrta (Phillips &
Norris 1999). H mopoyoyn kot n a&oldynon enyyelpnudtov and toug uadntég amotelel
o0VGLOON 6TOKO0 NG eKmaidgvong Toug ot Puowkég Emotiueg (NRC 2012). H gpmhokn pe
EMYEPNUOTO UTOPEL VO GUVEIGPEPEL GTNV AVATTLEN TNG KPLTIKNG OKEYNG, GTNV OKOSOUNOT
VEOG YVOONG Kol TNV KOAVTEPN KaTavOnon TG eVONG TG EMGTNUOVIKNG YVOONS 0ld TOVG
padntég (Sandoval & Reiser 2004).

210 oY0AIKO TAaic10, £va emyeipnio cuvtiBeton amd TE0oEPO GLOTOTIKG GTOKELD: 1GYLPICUO
(claim), amodeiktikd otoyeia (evidence), cvAloyiouod (reasoning) kot avtikpovon (rebuttal)
(McNeill & Krajcik 2012). ITwo ovykekpyéva, 0 GYUPIGHOG €ival éva GCLUUTEPAGHO TTOV
amavtd og o epatnon. Ta amodetikd ototyeia givorl Ta 0edopéva eKeiva mov vrootnpilovv
oV 1oYVpopd. O GLAAOYIGUOG GLUVOEEL TOV 1oYLPIOUO HE TO OMOJEKTIKA oTotyeio Kot
Qavep®VEL T0 AdY0 Yoo Tov omoio T dedopéva Bempoivionl ¢ OAMOOEIKTIKA GTOLXEID TOV
vrootnpiovv TOV 10YLPICUO, YPNOULOTOLDVTOG EMOTNUOVIKEG opyeés. H  avtikpovon
o1TIOAOYEL TOG M Y10T £VOG EVOALAKTIKOG 1oYVPIoUOG elval AovOacévoc.

H épevva yuo v emyepnuatoroyia tov podntov otig ®uowég Emotnueg €xet emukevipwbet
KUPIMG 6T HEAETN TNG TOWOTNTOG TOV EMYEPNUATOV oV awTol Tapdyovv. [Tpoékuye 4tL o1
pantég ovvnBiCovv va unv mpoteivouy KOTAAANAO OTOOEIKTIKA GTOLXElol TPOKEUEVOD VO
TEKUNPLOCOVY  TOVC loyvplopovg tovg (Songer & Gotwals 2012). XZvyvd udiiota
YPNOUOTOLOVV TPOCOTIKEG OMOYELS G omodelkTikd otovyeio (Hogan & Maglienti 2001),
OAAG aKOUOL KoL OTOV TPOTEIVOLV ATOOEIKTIKG oTolyEin avtd dev eivan emapkr (Sandoval &



Millwood 2005). Emupocheta, ot pobntég govv tnv Tdon vo puny TpoTeivouy GLALOYIGHOVG
oto enyspnuarto wov mapdyovv (McNeill & Krajcik 2007).

Ouwg, evod etvar extetopévi) 1 €PELVA TOL UEAETA TNV TOLOTNTA TOV ETLYEPNUATOV TOV
Tapdyovv ot padntéc, elvar Wiaitepa mEPLOPIGUEVN 1| £pEVVA TOV PEAETA TIG SEEIOTNTEG TOV
pnabntov va a&loloyovv erntyeipriuato wov pedetovv (Knight et al. 2013, Knight et al. 2014).
Emumpdcheta, dev €xouv eviomiotel £pguveg GTOV EAANVIKO YMOPO TOL v UEAETOOV TIG
o0e&loreg TV pontov mpotoPddutac kot devtepofaduiag exkmaidevong va agloAoyovv
YPOMTA EMYEPNLOTO TOV PLEAETOVV Yia BEpoTa TV Puoikdv ETetudy.

H epyacia avt peietd tig 0e£16tteg TV pontdv e ZT° TdENG TOV dNUOTIKOD GYOAEIOL VO
a&lohoyodv TV TOWOTNTO TOV OTOJEIKTIKOV CTOLEIMV TOMV YPOTTAOV ETYEPNUATOV TOV
peretovv yua Bépata tov Guowomv Emomuav. Ewikdtepa, n tapodoa epyasio depeuvd Tig
de&10tteg TV padnTov: (o) va evtomilovv ta amodeIKTIKE oTotyela og emyepnuota, (B) va
avayvopilovv amodekTiKd oToryeio Tov elval avaykaio vo TepAaUPAvovToL GE ETLYEPUATA,
(y) va xpivouv amodewktikd otowyeion (av gival woyvpd M acbev)) kot (8) va cvykpivouv
EMYEPNUOTO LE PAOT TO ATOOEIKTIKA TOVG GTOLYELQL.

2. MeBodoroyia

Xmv épevva vt ovppetelyav 276 nabntéc mov eottovcav 6t Xt TAEN OEKUTECTUPMV
oNpoTiKOV oyoieimv g Podov.

Q¢ epyoieio ovALOYNG TV dedopévav ypnotpomombnke to ypontd epotnuotordylo. To
epOTNUATOAOYI0 ovuyKpotOnke pe Pdon 10 mAoico aSOAGYNONG TOV  OMOJEIKTIKOV
ooy Einv TV emyelpnudtov Tov &xel tpotabdei amd tovg Knight et al. (2014). Eidwotepa, to
epoTNUATOAOYI0 TEPAAUPave 000 LEPN He 8 GUVOAIKA EpMTNGELS. Xe kbbe PEPOG LVIMPYE Eval
EI0AYOYIKO KEIUEVO, TPELS EPMOTNOELS TOALUTANG EMAOYNG KO L0 OVOLKTY] EPATNOY|. XTO
apykd keipevo vmnpye €va gpeLVNTIKO €pOTNUA, £vag Tivakog OedOUEVOV Kol €val
enyeipnuo. AkolovBovcay ol EpMTACELS TOL JEPELVOVGAV TIG SEEIOTNTEG TOV HUONTOV Vo
a&lohoyodv TV moldTNTO TOV ATOJEIKTIKOV oTotYElmv TV emyepnuatov. Ot Epotmoeig 1
kot 5 {nrovoav amd Toug LabNTEG Vo EVIOTIGOLV TO OTOJEIKTIKA GTOLYEID TOV TEPLEXOVTOL GE
emyepnuoTa mov tovg dlvovrar. Ov Epoticelg 2 xor 6 {ntovcav amd tovg padntéc va
AvVOyVOPicouV (avAUESH 6€ dAPOPEC TPOTACELS) T OMOOEIKTIKG GTOLYEIN TOV Elvan avarykaio
va mepthapfavovral ota emtyepnpato. Or Epomoeic 3 kot 7 {ntodoav and tovg pabntég va
Kpivouv av éva amodekTikd ototyeio mTov Tovg divetar eivar 1oyvpo N acBevéc. Ot Epwtnoelg
4 xon 8 {nTovoe amd Toug LaBNTES Vo GLYKPIVOLY dVO EMYEPNLOTA TOV £XOVV 1010 IGYVPIGUO
0AAG O10POPETIKA OTOOEIKTIKA GTOTYE AL

Mivaxag 1: H kAipoaxa Stofaduicuévav kprmpiov yio m cbykpion 000 ETXEPNUATOV TOV EYOVV TOV
1010 oyLpLopud aALG Sropopetikd amodeiktikd ototysio (Knight et al. 2014).

Ernineda Heprypaoi)

Emninedo 3 O podntig emréyel opBA Kot kpivel TNV TOLOTNTA TOV OMOSEIKTIKMV GTOLYEIDV TOV
YPTOULOTOLOVVTOL KO 6T, OV0 ETXLYEIPTLOTA

Eninedo 2 O pabntg emléyel opOa Kot Kpiver Ty To1OTNTO TOV OTOSEIKTIKMY GTOLYEI®V TOV
YPNOLOTOLOVVTAL LOVO GTO £VaL ETLYEIpMLLOL

Emninedo 1 O podntig emiéyel opba ympig artioddynon M emiéyet opBd kKot avapépet OTL To Eval
emuyeipnua TEPLaUPAVEL 1IGYVPOTEPN OTOJEIKTIKG GTOLYEIN, OUMG 1) ALTIOAOYT|ON
givar AavOoopévn

Eninedo 0 O pofntg dev emAéyel 1 emAéyel AavBacuéva

Ot amavtoelg Tov HodnTOV oTIS EPMTNCELS TOAAUTANG emAoyng TaStvopmbnkay ce dvo
Katnyopies: (o) «KatdAAniec» amoavtioelg kot (B) «un katdAAniec» amavinoels. o v
OVOADOT| TOV OTOVTIGEDY TOV LaONTOV 6TIS avolkTtov TOmov epmtioels (Epmtioeic 4 ko 8)
ypnowonmomdnke 1 KAipoaka dtofadcuévoy kprenpiov mov &gl avartuydei and tovg Knight




et al. (2014) (PA. ITivaxag 1). H avélvon mpoyuatorombnke amd d00 epeuvntég ot omoiot
gpyaoOnKav aveEaptnra Kot ot dSpmvieg Tovg emAvONKay nécw cvlnTnong.

21N GLVEKELWN, TPOGOOPIGTNKAV Ol GLYVOTNTEG KOl TO TOCOGTO TOV KATNYOPLOV TMV
QTOVTNOEMV KoL TOV EMTEOOV TOV HOONTOV.

3. Amoteléopata

Amo ™V peAéTn TV anavtioenv Tov padntov ot Epomosig 1 ko 5 damotodnke ot
oxedov entd otovg déka pabntéc (69,6%) dev eviomioay opbd o ATOSEIKTIKA GTOYEIN TTOV
VPOV OTO. EMLYEPNLATO TOV TOVG dOONKAV, EVD oYedOV TPEIS 6TOVG déK padnTés (29%)
UTOPEGOV VO EVIOTIGOVV 0pOE TOL ATOOEIKTIKG GTOLXELD TOV VINPYALY GTO, ETLYELPTLLOLTOL.
Eniong, ov mepiocodtepor pantéc (71,7%), 0nwg mpokOmTEl OMd TIG OMOVTNGEL TOVG GTIG
Epotioelg 2 ka1 6, dev umdpecov vo avoyvopicovv, avdipeso ce didpopa dedopéva, to
OTOOEIKTIKA oToryeiol Tov €ivar avaykaio vo mepLaUPAvVOVIOL GTO ETLYEPIUATO TOV TOVG
d00nKav, evd povo 1o 28,3% tov padnTodv avayvopioov To OTodEKTIKG GTotyElo Tov givort
avayKoio vo TEpIAaUBAVOVTOL 6T ETLYEIPTLATO TOV TOVG d0ONKaV.

Amo ™V peAétn TV anavinoewv tov podntov otic Epotioeig 3 ko 7 mpoékvye 0Tl Ot
ePLocOTEPOL LaNTEG (72,8%) 06V UTOPEGAV VAL KPIVOLV OV TO OITOOEIKTIKO GTOLYEIO TOV TOVG
d00nKe NTav 1oyLPd N acbevig Yo va vTooTNPIEEL £VaL GLYKEKPIUEVO IGYVPIGUO.
Emmpdcheta, mpoékvye (amd Tic amavtioelg tovg ot Epotiosig 4 xor 8) o011 o1
neplocoTePol pabntég (52,5%) oev emédeCav opbd (avapeco oe 600 EMYEPNUOTA) TO
woyvpotepo emyeipnua (eminedo 0). Eivar cvykpitkd pikpdtepo 10 m0G06Td TV Hadntdv
(38,4%) mov eméreEav opBa T0 1oYVPOTEPO EMYEpNUA YWPIg arTtiohdynon ) enéhelav opHa To
woYLPOTEPO  emeipnua  avoaeépovtag OtL To éva emyyeipnuo mepAapPavel 1oyvpdTEPO
amodektikd otoyyeio (emimedo 1). Eivor katd moAd pikpOTEPO TO TOCOGTO TV HOONTOV
(7,6%) mov eméhelav opBA TO 1oYLPOTEPO EmMEipNUO KOl EKpvay TNV TOWOTNTO TOV
OTTOOEIKTIKMY OTOWXEI®V HOVO TOL €vOG emyelpiuotog (eminedo 2). Télog, sivor dwitepa
TEPLOPIGUEVO TO TOGOGTO TV podntadv (1,5%%) mov ékavav opBn emdoyr| Tov 1oyvpdTEPOL
EMYEPNUATOS Kol EKPVOV TNV TOWOTNTO. TOV OTOOEIKTIKMOV OTOElOV Kot TV 000
emyEpNUATOV (enimedo 3).

4. Xopnepaopata

Ao Vv gpyacia avtn damoetd®dnKe 0Tl 01 TEPIGSOTEPOL LOONTEC TPOTEWVOV KEVOALUKTIKESH
OTOVTIOELS OTIC EPMTNGELS TOV APOPOVGOV GTOV EVIOMIGHO, TNV AVAYVAOPLoT Kot TNV Kpion
OTOOEIKTIKMY OTOUYEIV. XVVETMG, Ol TEPIGGOTEPOL HAONTEC OEV EYOVLV OVOTTLYUEVES TIG
0e&10tTeg v evTomilouV TOL AMOJEIKTIKA OTOwEl og emyyelpnuate, va ovoyvopilovv
QTOOEIKTIKA GTOXELN TTOV €ivar avaykaio vo TEPIAAPAVOVTOL G ETLYEPTLLOTO KOL VO KPIVOLV
amodelkTikd otoryeio. Emiong, mpoékvye Ot elvan diaitepa mePLOPICUEVO TO TOGOGTO TWV
padnTodv mov pmopovv va emAELyovy ophd 1o 1yvpoTEPO emyeipnua (avapesa o 600) Kot va.
OLTIOAOYOVV EMOPKMG QLT TNV ETAOYT. ZVVETMOC, N deE0TNTA TOV HadNTOV Vo, cLYKpivouv
emyepnuoTo pe Paon Vv mowldTNTO TOV AMOOEIKTIK®V oToleimv Ttovg, dgv  elvan
OVOTTTUYLEVT).

Ot mapomdve SmMOTOGES UTopoLY v amodofodv 610 0Tt ota padnuate tov Ouoikdv
Emomuov ondvia mapéyovtar gukopieg otovg padntéc vo aglohoyovv ETXEPTUOTO KoL
ondvia vrootnpifovtal oty Tpoorddeld Tovg va cuykpotovv emyepnpata (Newton et al.
1999). 'Exet emonuaviel ot eivon avaykaio 1 onpovpyio evog mAaisiov mov vo vrootnpilet
EKTAOEVTIKOVG Kot pabntég oe avty 1 Owdwaocic kot va Ponbd tovg pabntéc va
KOTOVONoOLV 11 Oldikacio TOG0 g mopaywyns 000 kol NG oSoAdynong Tov
emyepnuatov (Krajcik & McNeill 2009, Sampson et al. 2011).

H mopovoa epyacio ocvvelspéper mpog ovtn v Katevbvvorn. Qotdco, Oa mpémer va
emonpaviel 6Tt Ta TapoTAve GLUTEPAGUOTA TNG EPYACIOG VTOKEWVTOL GE TEPLOPICUOVS TOV



apOPOVV GTO TEPLOPIGHEVO Oetypa (276 pobntég amd oyoieio tng POdov) kot ta epyareio mov
YPNOLOTONONKAV (ATOKAEIGTIKY| ¥P1|ON EPWTNUATOAOYIOL).

Méow avtng g epyaciag diepeuviOnkay ot 0e£16tnTeg TV LabnNTdV va a&loloyohv ypoamtd
emyEpNUOTO pe Paomn To omodelkTikd TOvg otoyeio. Amouteitor mEPUTEP® EpEvVA
mpokeévoy va  otgpevvnbodv ot d0efdtrec Ttov  pabntodv va  agloAoyovv  ypomtd
enmyepnuoto pe PBaon ™V modTNTO TOV GLAAOYICUMV KOlL TOV OVIIKPOUGEMV TOV
nepapPdavovv. H épevva avtn Oa emttpéyel va amotummbodv tAnpéotepa ot 0e£10TnTEC TOV
paOnTov vo a&lohoyodv TV TotOTNTO TOV EXLXEPTNUATOV TOV HEAETOVV.
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