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2 Pproypoagion GYETIKA UE TIS OVOTOPACTACEL TOV TOWIIDV Y10 TO QLOIKE QUIVOUEVA £YOVLV
StatvmmBel dvo avtiBeteg Bempnrikég voBEaELS, ekelvn OV TIC AVTILETOTICEL OC CUVEKTIKG VONTIKG.
HOVTELOL KOl EKEIV] TTOV TIG XOpaKkTNPIlEl OC KATOKEPUATIOUEV YVDOT]. XTIV TOPOVCH EPEVVA, OTOL
ovppetelyav 184 paBntéc Anpotikov Xyoleiov, Ol AVIIMYELS TOV GLUMPETEXOVTOV Yl TN Im
g€etdotnrov pe t péBodo Availvens AavBovovewv Kotnyopiwv. Qg epyaieio a&lomomdnke €va
KAEIOTO €POTNUATOAOYIO HE EIKOVEG TOL OVTIGTOLYOoVoAV oTa Bewpntikd vontkd poviéia. Ta
amoteAéopato VIEdEEOV OTL Ol avIMYeElg Tov podntov yio ) I'm dev yopoktnpiomkay amd
OLLOLOYEVELD KO, WG EK TOVTOV, deV LITOOTNPiYONKE 1 VIOOEST TG BVVETODS YVOTHC.

Abstract

Research on pupils’ conceptions for the earth revealed certain mental models from the theoretical
perspective, known as the coherent or the theory-like knowledge. On the other hand, the fragmented
knowledge hypothesis does not accept the existence of such models. Recently, the debate between the
two theories has been brought up into consideration by advances in methodology and statistical
analysis. In this paper, participants’ conceptions for the Earth were analyzed using Latent Class
Analysis. Pupils (N=184) of grades 1-3, completed a closed-ended questionnaire, which uses
illustrations that refer to certain mental models. The results did not support the existence of these
coherent mental models.

1. Evcayoyn

H yvoon tov modov yuu ) I'n ovoyvad yapokmmpiletor og SOUNUEVN GE GULVERY| VonTIKA
wovtéda. (Vosniadou & Brewer 1992), Oempntikdc Opog OV TEPLYPAPEL TN VONTIKN
avaTopAoTaoT] EVOG PaIVOUEVOD. TNV Tpoomadeia va eEnynbel n mopatnpoduevn avtiotoon
OTNV €VVOLOAOYIKY aAlayn, £xovv mpotabel ot Piprloypapio S1dpopeg HOPPEG VONTIKOV
HOVTEL®V, OV TolKiAovv ¢ mpog to Pabud cvvektikdtntog (Goodwin & Johnson-Laird
2005, Halford & Busby 2007). Ztov avtitoda tov mapamdveo Oempioemv doturmOnke M
vobeon G KoTokepuoTiouévns yvaons, Omov vmootnpiletor OTL Ol apelelc VONTIKEG
OVOTOPOACTAGELS TOV TV amotehobvTon amd nu-aveédptnta otolyeio, To. P-prims, mov
Ogv OmoTEAOVY ot GLUVEKTIKT douUT, OAAL OVTIOETOC opyav@VOVTOL LOVO OTOV OaTEITAL VoL
napacyedel o andvinon | e€nynon (diSessa 1988, diSessa et al. 2004, Harrison et al. 1999).
To epdTUO OVOPOPIKA LE TN CLVETN N KOTAKEPUATIGUEVT] PVONG TNG YVAOONG £0paleTal g
YEVIKOTEPOVS UNYOVIGHOVG Kot SLodIKAGIES TG YVOGTIKNG Kol EVVOIOAOYIKNG AVATTUENG, EVD
TO0 KPooTeEPO onueio oe avt v avalntmon sivar 0tL ot 000 BePNTIKES TPOOTTIKEG
VILOYOPELOVY SLOPOPETIKESG TPAKTIKEG GTT OLOUCKAAID TOV PLGIKAV EMGTLUOV.

Ta televtaio ypdvia, ot oyetikny oebvn Biploypapia €xovv 1e0el coPapd pebBodoroyikd
{nmuata, to omoio @aivetor 0Tt dadpapatilovv kaboplotikd poAo otnv efaymyn Kot T
yevikevon v cvunepacpdtov. H mapodoa epyacio anockonel 610 vo. GUVEICQEPEL GE QVTO
10 dwhoyo, emavefetdlovtag T yvoon tov podntov yw ™ Im, pe ™y epapuoyn
TPOYOPNUEVOV CGTOUTICTIK®OV HEBOO®V 0VAALGNG OEGOUEVOV.



2. Me0@oooroyia

Mo ™m pedém tov avomapacTace®V TOV HoNTOV GYETIKG He TO oyNuo TG I'mg kot Ta
ocuvaen He TV eoawvoueva, coppeteiyav 184 pabntéc Anpotikod oyoieiov amd v A’
(n=70), ™ B’ (n=45) xou ™ I’ t6&n (n=69), amd tovg omoiovg 98 frav aydpia.

H ocvAloyn tov dedouévav TpoyloTomomdnke UE T GUUTANPWOGCT TOL EPMTNUOTOAOYIOV
EARTH-2 (Straatemeier et al. 2008), to omoio peTOPPACTNKE KOl TPOCAPUOGTNKE OTNV
eMnviky  yAdooa. Ilpoxkertar yio éva OOpMUEVO  EPOTNUATOAOYIO HE E€KOVEC TOL
QVTITPOCOTEVOVV TO, EMIKPATECTEPO LOVTEAN, OTMG AVTE EVIOTIGTNKOV GE TPOTEPES EPEVVEG
(Vosniadou & Brewer 1992).

H ene&epyacio tov dedopévav éywve ue mv Avdtvon AavBavovemv Kotnyopiwv (LCA), pia
uébodo Omov OAeg ot petafAntéc, mapotnpnoleg Kot AavOdvovcec, €ival OVOUOGTIKOV
emmédov. H katnyoplomoinon o€ opddeg yiveror pe Pdon v vmo-covOnxny mibovotyzo.
(YZII), dnAadn v mbavotnto va 600l po andvnon 6edouévonv OTL TO VITOKEIEVO aVIKEL
oe ovykekpiévn oudda (Dayton 1998). Xtnv mpokeévn mepintmon, av ta HovTEAa OVTMG
vepiotavtal, ot opadeg mov Ba egoybovv amd v LCA Ba avrtiotorodv oe avtd, o010TL
OVOUEVETOL OTL Ol OTTAVINGELG TV TOOUDY TOV GVIKOLV GTO 1010 cUVOAO Ba akolovBovv Eva
ovvenés potifo, exeivo mov vayopeveTal amd KAmolo ond ta e&etalopuevo vonTikd Lovtéla.

3. Amoteléopata

H LCA o&lomoince tovg id10vg eumelpikos OeikTeg TPoyeEVESTEPMOV EPEVVMVY, UE GTOYO TNV
emPefaioon tov PprAoypoekd KoTOyEYPOUUEVOV HOVTEA®V. ATO TNV avdAvon Tov
dedopévav (Aappavovtag vroyn ta BIC, AIC ko bootstrapped p-value) eEnqyxbnoov dvo
opadeg vokeévav (2-cluster model), n LC1 kou  LC2, mov avtistoryovcav 6to 61,1% kot
38,9% tov oelyparoc avtictorya. Me Bdorn 10 kplrTnplo Katnyoplomoinong, oniaon v YXII,
oL dVo avtég opddeg Ba mPEmEL Vo AVTITPOCSHOTEVOVYV KATOw and To Be@pNTIKA VONTKd
HOVTELQL.

2mv Ewova 1 napovsialovtan ta draypappota g YIII yuo 11§ amavtioelg Tov moidimy Tov
avinkovv otig opddeg LC1 wxau LC2. Tlapoatnmpeiton 6t1 1o Sdypappe g ouddog LCL
yopoktnpileTon amd OUOLOYEVELD KOl GUVEMELY, TEIVOVTOG TPOG TO EMIOTNUOVIKO LOVTEAO.
Avtifeta, n opdoa LC2 egppaviCetanr Katakeppotiopévn, Kaddg 1o Hotifo tov amaviioemny
OTIG EVVEQ EPOTNOELS OEV EIVOL GUVETEG (G TPOS KATO10 GLYKEKPLULEVO VONTIKO LOVTELO.

Ewova 1: Yo cuvOnkn mbavotra tov anaviioeonv tov opddov LC1 kol LC2 ota didpopa vontikd
povtéda yo t I'n (Qyo ival o1 ep®TAGELG TOV EpELVNTIKOD gpyaleiov avtioTouyo)
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4. Xopnepaopato,

‘Ewg onuepa, n oebvng Piproypaeioc avapopikd pe Tig ovo oavtiBeteg OBewprnrikég
npooeyyioels Exel va emdeifel avtipatikés eumelpkés poptopieg. Me Pdon mv LCA, ta
ATOTEAEGUATO TNG TOPOVCAS EPEVVOAG GUVEICQEPOVY GTO GYETIKO O1AA0YO, vootnpilovtog
Vv vrdeon TG KATOKEPUATIGUEVNG YvOOoNS. Aedopévav tov mheovektmuatov g LCA
OUYKPITIKA UE EVOALOKTIKES OOOIKAGIEG KT YOPLOTOINoNg, KobME Kol Tov avEAvOUEVOL
EVOLPEPOVTOG NG TTpOSpatng Piproypapiog mpog avthy v katevbvvon (w.y. Kirbulut &
Beeth 2013, Stamovlasis, Papageorgiou & Tsitsipis 2013), to mapamdve gvpfjuoto Oa
UTOPOVGOV VL OTOTEAEGOLV TNV €vapén evog véou kUKAoL avalntnong oe pio TAnfopa
eVVolOV Kot govouévav tov duvoikedv Emomuov pe ) ypnomn mpoyopnuéveov pedodmv
avaivonc. H diepedvnon vt gival ovclootikng onuaciog, kabdg ot ev Adym Bewpntikég
TPOOTTIKEG TPOTEIVOUV EVIEAMG OLOPOPETIKES OOUKTIKEG TPOGEYYIGELC.
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