AvTiIAnyeig Exktraideutikwy @.E. wg mpog ta ETioTnuovikd MovtéAa
Kai Tn AISaKTIKR Toug AgloTtroinon

Hepitnyn

To eMOTNUOVIKA LOVTELD OTOTEAOVY OTAOTOMUEVES OMEIKOVICELS TOV EUmEPLEYOVV TN Bewpia, TV
1060, 1)/Ka1 TO VOO TTOL SETOVY TO 6TOXO (AVTIKEILEVO, PavOpevo, dladtkacia). Epguvec yia ) xprion
toug ot owackorio tov D.E. édeiov 0Tl 01 eKmOdevTIKOl dgv €YOVV OPKETA EVIUEPMUEVESG
AVTIANYELS Y10 TO, EMIOTNUOVIKA HOVTEAQ. TNV 7apohoo EPELVO. QAVNKE OTL Ol OVTIAMYELS TMV
éumelpov ekmoudevutikav @.E. yio ) ¢Oon kot Ae1Tovpyio TOV ETGTNUOVIKOV HOVTEAWDV TPOcEyylay
IKOVOTTOMTIKA TIG EMOTNUOVIKG amodektéc. To emimedo TV avriMye®v TOVG ®G TPOG TNV
TOAAOTAOTNTA KO OAACYT] TOV ETIGTNUOVIK®OV MOVTEA®V Kpibnke emiong wkavomomrtiko. Télog, dev
TOPOTNPEITOL  IKOVOTTOMTIKY] GUVENELD OVAUECOH OTO «TL MOTEVOLV» KOl OTO «TL KAVOuv» Ol
EKTOOEVTIKOL.

Abstract

Scientific models are simplified depictions that contain the theory, the concept and/or the law that
rules the target (object, phenomenon, procedure). The results of the studies on their use in science
teaching showed that teachers have limited knowledge on scientific models. The results of this study
indicated that experienced science teachers’ conceptions as to the nature and the functions of the
models were sufficiently close to the scientifically accepted ones. The level of their conceptions as to
the multiplicity and the change in scientific models was also satisfactory. Unsatisfactory consistency
observed between “what teachers believe” and “what teachers do”.

1. Evcayoyn

Ta emommuovikd poviéda fonbodv toug pHabntég vo Katavoncouy Kol vo. TPOoPAEYOLV Tmg
éva. avTikeipevo Asttovpyel, momg por dwadikacion AapPdvel yopo 1 TOG £vo QOIVOUEVO
e€eMooETOL KOl OTOTEAOVV €pELVNTIKA gpyodeio yia édeyyo vmobBécewmv (ITetpidov 2008,
Schwarz & White 2005). H yprion tovg ot didaokorio tov Puoikdv Exotmudv (O.E.) ivor
wWaitepa onpoavtikn, Kabmg cupPdrovy kabopiotikd oty e£EMEN TS YvOONS TV padntov
KOl GTNV EMOTNUOAOYIKT TOVS EVNUEPOTNTA. L& £peVVEC Tapatnpeitan Otl ekmandevTikoi O.E.
KOTEYOLV GE PEYAAO PBoOUO EVOALAKTIKEG OVTIAYELG Yo TO. emoTnHovikd povtéda (Aktan
2013, Justi & Gilbert 2003) ot dev eumAékovv evepyd TOLG MOONTEC OTIC OLOSIKAGIEG
povtelomoinong katd ™ didaktikn tovg mpoktikn (Drechsler & van Driel 2008, van Driel &
Verloop 2002). v EALGSa o1 épsvveg otny meproyn sivar eldyioteg (ITetpidov & POHAAOC
2008). Zkomdc, ooy, TG £pguvog NTov va d1epeuvnohV o1 AVTIANYELS KOl Ol TPOKTIKEG TOV
ekmondevtikov O.E om yopa poc. Ta epguvntikd epotipato mov dotvmo®Onkoy otnv
TopoVGa Epevva TPoEKLYaY He Bdon v emckomnon avtiotoyywv epevvav (Aktan 2013,
Justi & Gilbert 2003, Khan 2011).

2. Me0@oooroyio

2OUQOVO e EMIOKOMNCEL, €PELVAV  givol ovaykoio ot ekmodevtikol D.E. va eivon
EVIUEPMUEVOL Y10 TO YOPOKTNPIOTIKA TOV HOVIEA®V TOL  0POPOVV GTN  (UOT),
okomd/Aertovpyia, TOAAATAOTNTO, ALY KOl VO EUTAEKOVV EVEPYA TOLG LOONTEG TOVG GE



dwadikooieg poviedomoinong (Oh & Oh 2011). 1o mhaicto awtd depevviOnKay ol AVTIAYELS
éunepov ekrodevtikav @.E. g mpog ta emoTNUOVIKG HOVTEAN Kol Ol BOCIGUEVEG OE QLT
TPOKTIKEG TOVG. Ta EpELVNTIKA EPOTILLOTO SLOKPIVOVTOL GE OVO KATNYOPIES, AVAAOYQ LLE TO OV
aPOPOVV OTIG OVTIMYELS TOV GUUUETEXOVIOV CYETIKA UE EMIGTILOAOYIKA YOPUKTNPIOTIKA
TV Povtélmv (Katnyopia A) Kot 0T POCIGUEVEC GE LOVTEAN TTPOKTIKEG TMV CUUUETEYOVI®V
Katd TN d1daKktikn dudikacia (Katnyopia B):

A.1. TTowd givon to eminedo katovonong tov éuncspov kodnyntov O.E. og mpog ™ edon kot
TIC AEITOVPYIEG TOV EMGTNUOVIKOV LOVIEAWDV;

A.2. TTog givar ot andyelg tov Eunepaov kadnyntoav O.E. oxetikd pe v moAlamlotnto Kot
™V 0AAOYT TOV LOVTEAWDV;

B.1. [1og xpnoyomolovy to LovTEAN 6T O100KTIKN dtadtkacio ot umelpot kadnyntég @.E.;

Mo ™ peAétn TV epeLVNTIKOV EPMTNUATOV GYESAGTNKE M-Oounuévn ovvévtevén péong
ddpkelog dekamévie Aentav, Pdoel oxetikdv gpgvvav (Aktan 2013, van Driel & Verloop
2002), n omoia gpoppootnke o€ 8 éuneipovg kabnyntéc ®@.E. pe mopopoto tumikd tpocdvo
Kot Owaktikn eumelpio. H ovvévtevén mepredapfave epotipata oyetikd pe mm evorn («Tt
OKEPTOGAOTE OTOV OKOVTE TN AEEN «emotnuoviko povtélo» otig @.E.;»), m Aettovpyia, v
TOAALOTAOTNTO KOl TNV OAAQYN TOV HOVIEA®V, KOODC KOl EPOTAUOTO GYETIKA HE TN
Boactopévn o Hovtéda SOOKTIKY TPOKTIKY TOV EKTUOELTIK®V ToV deiypatog («Ileprypdyte
pe tomikn/cuvnn opa dwaokaAiag kotd v omoia ypnowomoteite poviéha. Iloiég
Oepoticéc  agopovv;»).  AkoroOOnce avdAvon  TEPLEYOUEVOL  TOV  KEWEVOV  TOV
QITOLLOLY VI TOPMOVILLEVOV GUVEVTEDEEMVY, LEGM TNG OTTOTOG £YIVE 1) TOSIVOUNGT TOV OVTIAYE®V
TOV GUUUETEYOVI®OV ®OC TPOG TO EMGTNUOAOYIKA YOPOKINPIGTIKA TV poviédwv. H
tawvounon tov avtiinyenv &ywve pe Baon mpowtoéxoiro tafivounong tpuwv Emméowv (1-
HOKPLL ot TIG EMOTNUOVIKA OTOOEKTES, 3-KOVTH GTIG EMICTNUOVIKG OMOOEKTEG) TO OTOT0 £XEL
ypnopomomBel ko eykvpomombei otn Pirloypapio (Grosslight et al. 1991, Soulios &
Psillos 2015). Emiong €ywve 1 Kotnyoplomoinon Tov idlov T®V CGUUUETEXOVIOV Yo T
dnuovpyia Tpoeik (patterns) Tv ekaoudevTIKAOY TOL deiYIOTOS, BACN TOV OVTIAMYEDV YL TIG
Ol0OTACELS TOV HOVIEAMV OVA EKTTALOELTIKO Kot NG Paciopévng o Povtédo Oldackaiiog
TOVG, LE EUPOOT) OTI GLVETELD LETAED AVTIMYE®DV KOt SIOUKTIKNG TPOKTIKNG.

3. Amoteréopata
Ot avtilMyelg Tov ekmatdevtikdv tov detypatog (K 2. s) mapovsialovton otov Iivoka 1.

ivakag 1: Ta&vopnon avTiAYe®V EKTALOEVTIKOV Y10 TIG EXIOTNOVIKEG O0OTAGELS TOV LOVIEAMV.

Awdotaon Eringdo 1 | Eminedo2 Eninedo 3 Emingdo 2 & 3
®oon Ke, Kg Ko, K3, Ks, K7 Ky, K4
Agrtovpyia K4, Kg Ko, K3, Ks, Kg Ky, K7
[ToAlamAOTTOL Ky, Kg El’ Ks, Kq Ks, Kz,

8
Alhayn| K2, K3, K4, K, Kg | Ky, Ks, K7

Ytov Ilivaka 2 mapovcidlovior ta TPOPIA TOV EKTUOELTIKOV TOL OelyloTog, Ommg
Stopopemdnkay pe Baon v Ta&vOUNon TOV AVTIAMYE®Y Kot T1 SIEPEVVNON TOV OOOKTIKOV
TPOUKTIKOV TOVG.



Mivakag 2: Alapop@on TPOeiA GUUUETEYOVIMOV EKTOLOEVTIKAOV.

IIpo@ik eKTOOEVTIKOV Ieprypaoen

[Mpoeir I (K1, Ks, K7) e YUYKPOTNUEVES ATOYELS Y10 OLEG TIC SLOGTAGELS TOV HOVTEAOV
7oL depevvnonKay.
e  ZUVETELD AVTIMWE®DV Kot O100KTIKNG TPOUKTIKNG.

Hpoeid IT (K2, Ks3) o TUYKPOTNUEVES AVTIMAYELS Y10, TG ETIGTNUOVIKG HOVTEAQ,
Yopic Opme avtég va tavtiCovron pe to Enimedo 3.
o  Mepikn cLVERELD OVTIMYEMY KO O1OOKTIKNG TPOUKTIKNG.

Hpoeid I (K4, Kg) e Mn GUYKPOTNUEVEG OTOWELS Y10l TO EMIGTNHOVIKGA LOVTELQ, O
omoieg katatdyOnkav kot ota tpia Eninedo.

e Megpikn avTioToiynom avAUEGH GE OVTA TOV TLGTEVOLV Y10, TO
LOVTEAQ KOl GE aVT OV €PaPLOlovV TG PACIGUEVES OE
LOVTELDL OLOUKTIKEG TTPOKTIKEG TOVC.

[poik IV (Kg) e  AvtiMyelg pévo Emmédov 1 ko 2.

4. Xopnepaopato,

H mapodoa molotikn £pevva elye meplopiouévo delypla. XTo TANIGIO QVTMOV TOV TEPLOPICUADV,
OTIGTOVETOL OTL OL EKTOOEVTIKOL TOV JEIYUATOG KOTEYOLV VYNAOTEPO EMIMEDO KATAVONONG
OGOV aPopd TIS SGTAGELS TNG PVONG KoL TNG AELTOVPYING TOV EMGTNUOVIKOD LOVTEAOL OO
aVTO OV KATOYPAPNKE OTO OMOTEAEGHATA TOV avTioToymv debvav gpguvav (Drechsler &
van Driel 2008, Justi & Gilbert 2003). Akopa 7o 1KAVOTOMTIKY \TOV 1 €IKOVO TOGO OTN
OlIoTOON NG TOAAUTAOTNTOG, OGO KOl TNG OAANYNG TOV EMGTNUOVIKOV HOVIEA®V, KOOMG
Kavelg amd Tovg eKmOdELTIKOVG dev kotatdyOnke oto Emimedo 1. Aamotdbnke, Opmc,
TPOPANUO OTN GYECN OVAUECOH OTIC TPOKTIKEG TOV EKTOOEVTIKOV TOL OEIYHOTOG KOl TIG
QVTIGTOLYEG AVTIMYELS TOVS, €VPMUE TOL cVpPmVvel pe ™ PBipioypapio (Drechsler & van
Driel 2008).
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