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Mepiinyn

e ot TN PEAETN, TaPoLGIALOVTOL TO TPATO UTOTELECUOTO TG EKTOUOEVTIKNG SOKIUNG EVOG ZVGTHLLOTOC
Awoyeiptong Mdabnong (LMS) oyedracuévou yuo m ddackario tov Oeppikdv pawvopévev. O oyedocuodc
tov LMS éxel meprypopel oe mponyoduevn pedétn. 93 pabntég dnpoticod ympiomkav og 600 opddes. H
nepapatikn opddo (N=47) dwddydnke aflomowwvrag texvoroyieg o0nmg to LMS, akolovbmdvrog pio
TPOGEYYIoN UEIKTNG Wabnong kot yprnoponotdvtog 1 vmodoyioth avd padnr. H opudda eléyyov (N=46)
owaymke ta dto aAld ypnoomomOnkav mapadoclokés péBodor ddackariog. Edm mapovcidleTon
pépog and ta amoteAéopata Twv POost-test mov mpoékuyav amd ) chykpion Twv dvo opddwv. H cbykpion
(QOVEPMVEL OTOVTIKO TAEOVEKTNUO GTN YpNon Texvoroyidv LMS ot dwbackaria dvoikdv Emotnuov
GTO ONUOTIKO.

Abstract

In this study, some first results of the educational trial of a Learning Management System (LMS)
designed to assist the teaching of thermal phenomena are presented, while the detailed LMS design has
already been described elsewhere. The 93 elementary students participating were divided into two groups.
The experimental group (N = 47) was taught utilizing technologies such as the suitably adapted LMS,
following a blended learning approach, and using one computer per student. The control group (N = 46)
was taught by the same teacher using traditional teaching methods. Results presented herein derive solely
from direct comparison between post-tests from the aforementioned groups. These findings suggest a
significant educational advantage in using technologies such as suitably adapted LMS, for teaching
Science in primary schools.

1. Ewoyoy

H xatavonon tov Beppukadv gotvouévav elval amapoitnt yo TNy Kotavonon Tov KOGHOoV L.
Inpovtikég mTuyég e kabnuepvng Long kabopilovtar and ) (Eotn kou To kpvo. H didackaria
TOV Oeplik®V QoIVOUEVOV Elval eKTadeLTIKE dVoKOAN. Ot pabntég oynuotiCovv Tig TpMOTES
10€eg TOVG Yo oL BepUIKA ovopeva 6€ TOAD PIKp nAkio. Avtég cvyva ivar acagelc Kot
SLPEPOLY OO TO EMGTNUOVIKA 0pOO.

Ta Zvotquata Awyeipiong Madnong (LMS) propovv va Bpovv icwg epappoyn ot ddackario
TOV QUGIK®OV EMGTNUAOV, OEOOUEVOL OTL EMITPEMOVY TNV OVOTOUPACTOCT) TOV (QOIVOUEVEOV,
EVIOYOOLV TNV UEAETN HEC® TEPOUATOV KOl EMTPEMOVV T OMovpyio. HOVTEA®V Kol TNV
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enilvon mpoPAnuatov (Kidney et al., 2007; Psycharis, 2011). Evéd o oyediooudc, n Aettovpyia
KO T YOPOKTNPLOTIKA TV dtapopmv LMS éxovv diepeuvnBel enapkmg (Lonn & Teasley 2009),
Ol TPOYHOTIKEG EKTOOEVTIKEG peAéTeg elvan Alyeg kot meplopiloviol kupimg 6€ QOITNTEG TOL
[Mavemompiov. Yrdpyovv eEAdyI0TEG EKTOUOEVTIKES QOKIUEG OE HLOONTEG ONUOTIKOV, ACAPEIS OTO
oxedoopd Tov ekmadevTiKoy mepleyopévon (Becta, 2003; Berry, 2006), kot pe avemopkdg
kaBopiopévoug otoyove. H mapovoa perét eotidlel oty avdmtuén, vioroinon kot a&loAdynon
H0G VEOG EKTOLOEVTIKNG TPOCEYYIONG, OTOL TO TEPLEXOUEVO Topadidetal o pabntég 10-12 etwv,
HEG® TOV O1UOTKTVOV, GTO TAAICLO UEIKTNG dOnonc. Oa mpénet va emonuoaviel O 6Tt ot M
gpevvnTik) Tpoomadeia eivar og eEEMEN. Ot eplopiopol mov TPOKHTTOVY atd T0 LEYEBOC OV
pEmeL vo, Exel Eva ApBpo Tov TOPOLGLALETOL GE EMCTNUOVIKO GLVEDIPLO OEV EMTPEMOVY TNV
TOPOVGICT) KOl TV GLGTNHOTIKY TeKUNpinon Tov LMS kabmg kot ta 1dtaitepa yopakInpioTikd
TOV LoNTOV aALd Kot TG 01dacKaiioc. Avtd Oa TapovcslaeToOV 6€ GAAN HEAETT.

2. Miaicw
2yeoloon

M cgpd pobnudtov yoo ™ owoackoAia tov Oepuikdv @awvopévov (Béppaven kot yoen
ECOTEPIKOV YOPpOV, OBepuaviikés unyovég kot avtiieg Oeppdmrag, Oepupdpetpo, Oeppukn
aAAnienidpaon Kot wwoppomio, oldkpion Bepudmrag kot Beppokpaciog, aymyol Kot LOVOTEG,
TpOTOL d1dd00ng OepUdTNTOC, SIGTOAN KOl GLGTOAN, OAANYT KATAGTAGNC VAIKMOV) GYEOAOTNKE
(Skellas, A.l. & loannidis, G.S., 2011) kot avoartdytnke Yoo ypnon pe LMS-Moodle 2.6. To
Moodle mpocpépet pia oelpd ypHoI®Y ePYOLEI®V, GEROUEVO TOPIAANAL THV KOWVOVIKO-O0UIKY
npocéyyion (Duit & Treagust 1998). Ot pabntég epydotnkoy 6€ EKTOIOEVTIKEG OPAGTNPLOTNTES
akoAOVOOVTOC ol TPooEYylon HEWTAS udOnong (yopti kot poAvPt pali pe on-line
dPACTNPLOTNTEC).
Ta televtaio ypovia Exovv avamtuyBel TOAAG HOVTELN EKTOOEVTIKOD GYEOOGHOV. AVTO OV
éxel yvopicer gopeior amodoyn elvar 1o poviédo tov Exmaidevticod Xyedwaopov (Systems
Approach Model) tov Dick & Carey (2011). H exnoudevtiky mopéupacn oxedldotnke cOUPOVL
pe owtod. Katd m dubpkela tov oyedaspod e eKmotdevTikng mapépnpaong akoAovdnonkay ta
TOPOKATO Priporo:

e Avayvopion Exnodevtikov Xxommv
AeEaymyn Exmodevtikng Avaivong
Avdrvon Exradevopévaov ko Madnotakod [Thosiov
KaBopiopog Xtoywv Enidoong
Avantoén Epyaieiov A&lohdynong
Avantoén Exrodevtikng Ztpotnykng
Awpopeotikn ASloAdynon
Telkn A&loAdynon

H exroudevnirn mopéufoon

e éva eKTodenTIKO mepIPailov mov Paciletal oto d1adikTvo, ot padnTég aAnAemdpodv e To
d0oKOAO, eV KOBOONYOUVTOL OO TO €KTOUdOEVTIKO TePLeyOuevo. Avtd pmopel vo emttevydel
uéow Pvteopobnudtwv, on-line avabicemv otdYOV, epOTNUATOAOYI®V, Projects, @dpovp
pontov kKA. Ot padntég evhappuvoviot va exavorapovv 1o padnpa 6cec opég embovpodv. Av



Ol HoONTéG amOTLYOLV GTOVS TPOKAOBOPICUEVOLG GTOYOVG, Ol EKMOLOELTIKOL UITOPOLV Vo
Bonbnoovv pe emmAéov eKTAOELTIKO VAIKO. XT0 TEAOG, OAOL Ot paBnTég Ba £xovv OAOKANPOGEL
10 paON UG

H exmodevtikny dokiun eixe dudpkewn 12 S100KTIKOV ©pOV otV TAEN, VO 2 OKOUO MPES
YPEWOTNKAY YlO0. TNV CLUTANP®ON TV pre kot post-test. Xtdyog Mrav vo cvykpdel 1
OMOTEAECUOTIKOTNTA oG OaoKaAiag mov elye oyxedwaotel pe ypnon LMS pe exeivn pog
ocvopupatikng. Avo opddeg pabntodv ovppetelyav oty ekmoudevtiky dokun. H mpd ftoav 1
nelpopotiky opdda (N = 47), mov 01daydnke pe ™ ypnon LMS kor 1 Opada EAEyyov (N = 46),
1N omoia d1dYTNKE - amd TOV 1010 EKTOOEVTIKO- TO 1010 LoONCLOKO TEPLEYOUEVO LE TOPAOOGIOKY|
péboodo.

Apywcd, olot ot pobntég amdvinoav oe gpotnuatordylo pre-test. Avo efdopddeg petd v
OAOKANPMOT TNG EKTOOEVTIKNG TTapEUPaonG ot LodnTéC cupmAnpwoay To post-test. Ot d1apopég
avdpeca otig 600 mpooeyyicelg deiyvouv o Pabud enitevéng TV GTOY®V.

3. AmoteléopaTo

Olo T apBunTikd amoteAéoHOTA VTOAOYIGTNKOV YPNCULOTOIDOVTAS EOKA KOTOUCKEVAGUEVO
AOYIOUIKO, GE GLVOLOGUO LE ONUOPILEG VTTOAOYIGTIKO TOKETO YPAPIKAOV TOPACTACEDV. ANPONKe
EWOIKN  UEPIUVA YL TNV OTOPLYY] TMOV GUCTNUATIKOV GEUAUATOV €V TO gvamopeivov
oLOTNUHOTIKO cedAna, Kabopiotnke 6to 2,2%.

Ta anoteAéopata mapovsialovior o woroypdapparta. Kabe onpeio ansikovilel 10 m0c0otd TV
HoONTOV oL KOTEYOLV Ui GLYKEKPLUEVN 1060, Ot Umdpeg GOAAUATOS OTO 1GTOYPOUUATO
OVTIIPOCMOTEVOVY  piot OMKN TUMKY amOKAlon og kébe mhevpd. Ot gpoTOES MOV
ypnooromOnkay nNtav €ite TOHMOL GOOTOV-AGBOVG glte oVvioung amdvinong. Eywve
OLLOOOTOINGT TV OTOVTICEMY «GUVTOUOV KEEVOL» OO TOVG EPEVVNTEC. ATTO TNV avdAvon TV
dedopévmv tov post-test eEnyncav pepikd moAD evOOPEPOVTIO ATOTEAECUATO CYETIKO LE TNV
amoteleopatikdtnto ™G dwwackariog pe xpnom TIE 6nwg sivor to LMS.

Ta epevvntind omoteAéouata TV post-test

To m0c06TO TOV VO OUAO®V TOL GYNUATICAV TPV OO TNV EKTAOEVTIKY TopEpPaon pia
EMGTNUOVIKA 0pBn mpdtacn, Onmg gaivetor oto oynua 1 (pre-test) eivor efoupetikd pkpo.
Molg to 25,5% (£ 5,0%) xou 10 19,6% (£ 4,7%) ™G TEWPAUATIKNG KOl TS OUAS0S EAEYYOL
avTIGTOLO CYNUATICOV Lo EMGTNUOVIKA COGTY TPOTUGT XPNCLOTOLDOVTIOG TOV 0p0 BepLoTnTa.
Ta amoteAéopata mov gppaviCovtal oto oyfua 2 (post-test) sivon mpaypatikd a&toroya. To
TOGOCTO TV HAONTOV ToL YpAEel Hi cmot) mpdtact, eivor eEapetikd ynid. To 76,1%
(£5,1%) g mEpapATIKNG OUASOS £YPAYE L0 ETIGTNHOVIKE GMOOTN TPOTACT], EVM TOGOGTO TNG
opadag eAéyyov NTav apketd pkpodtepo 55,4% (£5,7%). To dperog and ™ ypnon TIIE dnwg ta
LMS givon Tpoavn).

* Ot HoBNTEG TNG TEPAUOTIKNG OULASAG CYNUATIGOY 67 EMGTNUOVIKA GOOTEG AMAVINGELS.

* O1 pontég e opddog eAEYXOL oynudticay 51 eToTUOVIKG COOTEG OTAVINGELS.



Mmnopeig va ypayels 2 TpoTdoels ypnoIonolmvTas T AEEN «BepudtnTon;
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3. Amdvtnoe pe acoen TpoTaom 3. Amdvtnoe pe acoen TpoTacm
4. Amdvmmoe AovBacuéva 4. Amndvmnoe AovBacuéva
5. Agv amdvtnoe 5. Agv amndvinoe
Koéxkivor koxkhot: Opdda EAEyyov — didackario ywpig Koxkivor khxkhot: Opada EAEyyov — didackario ywpig
xpron LMS, N=46 xprion LMS, N=46
Mrie tpiyova: Tepopatikn opddo —didackoiio pe Mmie tpiywva: Tlepopatikn opddn —ddackoiio pe
xpnon LMS, N=47 xpnon LMS, N=44

Zyetikd younAo (PA. oy.2) gival T0 TOG00TO TV UAONTOV oL dgv PUmdOpEGAV Vo Ypdyouy pio
eMoTNHOVIKA opBn mpdtaon. To mocostd avtd sivan 6,8% (£3,5%) yio v TEPORATIKY OpAdOL
kot 13,0% (£4,2%) v v opdda eEAEYYOV.

4. ToumeplopoTo Kol TPOTAGELS

To mpoto cvumépacpa glvar 0Tl EKTAOELTIKO TEPLeyOpevo yio LMS, mov eivar oyedoopévo
ocLpeva pe TS apyés Tov Exmoidevtikod Zyediacpov umopet vo ypnoyorondel emtuydg yo
va 010aEel .E. axdun kot 6o SNUOTIKO.

210x0¢ k0be dwackariog PLoIKAOV EMOTNUOV €lval 1 TEMKN KOTAVONOT TOV EVVOILDV, KATL
ouvBeTo Ko ToAvToapayovTiKd. Xwpic avtd vo amoTelel avaykaoTika Ty povn autio Bertioonc,
QoiveTol OTL 1) TEPOUATIKN OPLAda, 1) OTola, EKTOG O TNV d1opopoToinon KaTd TV S100.0cKoAl,
elye emmpooBitmg v gukatpia va emavardpel to pddnua oto onitt (PAémovtag ta Bivieo kot
EKTEADVTOG U0 GEPA omd dPACTNPLOTNTES), Kol oynpdrtice Tehkd (Le omolovonmote Tpdmo) Lo
KaADTEPN 1860, Yo TNV Evvota, ¢ Bepuotntag. Ipokatapktiky pedétn tov log-files, n avdivon

1Ztnv OMASa QUTH KATATAXTNKAV TIPOTATELG OL OTIOLEG Eivat 0pBEG amd cuVTAKTIKA TAEUPA AANG AOPLOTEG Ao MAEUPAC GUOLKAG OTIWG TT.X.
«0otn GUOLKA KAVOUUE TNV evoTnTa TG Bepuotntag» f «Edtiaéa pe mpotaon Ue th AéEn Beppotnta»




TOV omol®V amotelel avTIKEILEVO GAANG £pevvag, Ogiyvel v TEKUNPLOVEL OTL Ol PabNTEG NG
opdoag owtg emavélofov TV UEAETN TOL EKTOLOELTIKO TEPIEYOUEVOV OTO OTITL, KATL 7OV
oLHE®VEL Kat pe gvpHuate AV epevvntav (Capveairidov, A.M. kou loavviong, I'.X., 2009).
Avtd @aivetar vo Oelyvel OTL oV TOPEYOVUE GTOVS HOONTEG EMAPKES KO EVOLUPEPOV OIKTLOKO
eKTadeVTIKO VAKO, avtol Ba aplepdcovy xpdvo kot mpoomdbelo ot PEAETN TOV, KOl OC €K
T00TOoV, Oa emtevyBel Kaddtepn katavonon. Etot, pia ypnon xatdAinio stopopeopévov LMS
eoaivetol va £xel, €KTOG TNG OTO10G dlapopomoinong katd v ddackoria, Kot tpocbetikn aia,
OT®G amodeIKVETOL amd TNV dueoT cvykpion tev post-test. Ouwg, av kot ot pabntég eoaiveton
va eTBLHOVV VO APIEPMDGOVY KATO0 TPOCMOTIKO YPOVO GTI LEAETN EKTOOEVLTIKOV VAIKOD TTOL VO,
Bacileton otic TIIE, dvotuyde o1 mEPIGGOTEPOL GNUEPD YPTCLOTOIOVY TOV VITOAOYIGTH TOLG
OTOKAEIGTIKA Y10 Toyvidlo Kot HEGH KOWMVIKNG SIKTO®ONG, KaBOTL TO vIdpyov VAIKO cuvnOmg
elte dev elvan emapkéc, gite eivon dtaBéc1po POVo oe Kamoleg Pactkég EEveS YAMDOOEC.

Ta npodTo amoteléopato mov mapovstalovior €d® gival moAD evBappuviikd, av Kot ypnlovv
nepaltép® mepapatikng empPepaiononc. H npdt cdykpion petadd tmv ovo opddwv £de1Ee 0TI 1
xpNomn katdAAnAa Sapopeopuévov LMS @aiveton va €xel cagpn eKTOOELTIKG TAEOVEKTILOTAL.
Yvunepoopatikd, to LMS amodewviovior moAd onuaviikd epyoieic mOv HmOPOLV Vo
xpnooromBodv amotedespatikd Oyt poévo oty Tprrofdbuie kor AgvtepofdOuia, aArd Kot
oV [lpotofada Exmaidsvon.
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