O1 digpyaoieg TTOU EVEPYOTTOIOUV OI HaBNTEG KAl N OX£0T TOUG JE TV
aVvATITUSN TNG MOVTEAOTTOINONG

Iepiinyn

H mapodoo €psuva diepevvd Tig diepyacieg mov gvepyomolovvtanr Otav ot pofntég katackevalovv
HOVTEAQ, KOl Tr GYECT TOLG ME TNV OVATTLEN TG MoVTEAOTOINoNG Avamtdiydnke Kol €QOPUOCTNKE
S1dokTikn mapépPacn og Anuotikd oxoreio (Extn TaEn), Katd v omoia o1 pabntéc okodouncay opadIKA
Sadoykd HovTéLa Yo avopeve, Ogppikng oAANAETIdpaoTS ¥PNOOTTOIOVTAC TO Aoylopko Scratch. Ta
HEGO, GLAAOYNG SEBOUEVOV ATOTENEGAV T SLOYVOOTIKA dOKipo Kot ot BvTeoypagnuéveg culintioeig
tov podntov. H avdivon tov omotelecudtov vmédelée OTL GUYKEKPIUEVEG OlAOIKOGIEG, OTMG 1
etepoalorloynon eaivetal va oyetiCovrat pe tn Pedtioon g enidoong Tov HobNT®V 68 GUYKEKPIUEVES
TTUYEG TNG EMOEEIOTNTAG TG LOVIELOTOINGTG KOl GLVETMG fonbd otV evicyvon tng.

Abstract

We try to identify student’s cognitive processes during modeling and analyse the relationship
between these processes and the development of students’ modelling competence. A relevant
intervention was implemented in a primary school where the students developed successive
models of simple systems in the topic of heat and temperature using the Scratch modeling
software. Diagnostic tests and the students’ video-recorded conversations served as means for
data collection. Results indicate that specific processes, like peer feedback may be related with
specific constituent components of the learners’ modeling competence; therefore, their enactment
could possibly enhance the modeling process and competence.

1.Ewayoy

H povtelomoinon oamoterel pio amd TIG TPOKTIKEG TOV VIOGTNPILoLV TN HABNoT pE dlEPOTNON
kot opiletar ¢ 1 BepeddNg ddikacio, 1 omoio. INUOVPYEL CNUOGIOAOYIKEG GYECELS HETOED
Bewpiog kot @awvopévev (Nicolaou, Nicolaidou & Constantinou, 2009). Emumpocbeta,
EMOTNUOVIKO HOVTEAO €lvarl €va GUVOAO OVOTTOPOUCTAGE®V Yo €Ve (POIVOUEVO, TO OTOl0
TPOGPEPEL EVOL UNYOVIGUO EMEENYNONG Y10 TO POIVOUEVO KO EMITPETEL VO YivovTol TPoPAEyELQ
vt peArovtikn e&EMEN tov (Glynn & Duit, 1995; Schwarz et al., 2009).

Kotd 1 odpkela g poviehomoinong ot pobntég eUmAEKOVIOL GE EMGTNUOVIKEG TPOKTUKES
(Campbell & Oh, 2015), ot omoieg ovppova pe tovg Nicolaou kor Constantinou (2014)
avVOADOVTOL GTNV OKOJOUNOT, TN YPNOT, TN GVYKPLoN, TV afloAdynon Kot oty ovoabedpnon



povtédmv. Tavtdypova, HE TIG EMOTNUOVIKEG TPOKTIKEG EVEPYOTOLOVVIOL OLEPYOCIES, OMMC
YVOOTIKEG, EMKOWVMVIOKEG Kot petaoynuotiotikés (Lee et al.,, 2015; Lohner et al., 2005).
oupwve, wotdco, pe tov Vankehn (2013) evromileton éva kevd 6o0v apopd oTig dlepyooisg
mov Ponbovv tovg patntéc va Pertiwcovy v emdegdoTTa T povtelonoinong. H mapovoa
gpyacio amevfHvetal 6 AVTO T0 KEVO PECH TOV OKOAOVOMV EPEVVITIK®OV EPOTNUATOV:

() IMoweg dSepyacieg evepyomorohvtor Otav ot paONTEG OKOSOHOVV OHASIKA HOVIEAN OF
Aoyopuko povtelomoinong; (B) Ymapyel oxéon avauecso oTiS SEPYOCIEG TOV EVEPYOTOLOVVTOL
Kotd TN S1dpKeLo TNG LOVIEAOTTOINGONG Kol 6TV ovATTTLEN TNG;

2.MgBodoroyia

To detypa g épevvag amotérecay 23 pobntég Xt 1aéng, ot omoiot epydlovtav oe opdadec. H
doun ¢ Owaktikng moapéupaocng Poaciotnke oto padnoclokd KOKAO NG HOVIEAOTOINOTG
(Adypappa 1) xor vAomombnke oe 10 Oydovidrento podnpata. Ot pantég ouodduncov
Sadoytcd povtéha oto Aoyopkd Scratch! ot Sidaktiky evotnro «@eppdtnro-Heppokpocion.
Ta péso cLALOYNG OEOOUEVOV OMOTEAEGOY O1 BVTEOYPAPNUEVEG GLLNTNGELS TOV LadNT®OV G€ dVO
OHAdES, YL VO EVIOMIGTOOV Ol OlEPYOCieg OV gvepyomolovy. Axoun, yopnynonkav emntd
SyveoTIKA doKipa oty apyn Kot 6To TEAOS TG O10aKTIKNG Tapépupaong: (o) ‘Eva yuo kéOe pia
and TI¢ 4 TPOKTIKEG TG HovteAomoinong (01kodoune, xpnon, ovykpion, a&loldoynon HoVTEAOL)
kot (B) 3 vy peToyvootikég mruyég TG HovtAgomoinomg [yvaon ywoo ) dwdwkacio g
povtelomoinong (1) , emotnuoloyikn endpkela yio T @von (1) kot to poro tov poviédwv(l)].
[Mo v avéivon Tov dedopévav Tov TPoEKLYAY Ol Ta O10yVOGTIKA dokijo ypnotpomomonke
(QOVOUEVOYPOPIKT) aVAALGN (lepapynUéEVa EIMESO AMAVTGE®V), 1 OOl GUVOVACGTNKE HE UM
napopetpikn otatiotiky (Wilcoxon test). T v avdivon tov culntioenv tov podntodv
YPNOLOTOMONKE TO AOYICUIKO Transana’ kot epapuooTNKe N HEBOOOC TG GLVEXOVS GUYKPLONG
Yo T OMUoVPYio TOV KOTNYOPUDV.
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Awaypopua 1. Mabnorokog Kokiog g Movtelomoinong

! https://scratch.mit.edu/
2 https://www.transana.com/



https://scratch.mit.edu/

3.AmoteléopaTa

H avéivon tov dedopévov amd Tig frvteoypaenuéveg culntoelg £0e15e OTL KOTA TN GUVEPYATIKY|
povtedonoinon (ywpic TNV EUTAOKY] TOV EKTALOEVTIKOV) EVEPYOTOLOVVTOL TOIKIAEC YVMOTIKEG
dtepyacieg. MeyoddTepn NTAV 1] GLYVOTNTU ELPAVIONG JEPYOUCIDV OTMG: EVTIOMICUOG CTOLXEI®V,
avVaToPAcTACT] 6TOYEI®MVY, d1TVTTMOT LITOBESNC Yo TN AELTOVPYiD TOV HOVTEAOL, OVOGTOYUGUOG
dwdkaciag, €leyxog mpoidvtog kol ypnon dedopévev. H dvvoukn tov 600 ouddwv mov
peremnkav 0€pepe. TOG0 1 GLYVOTNTA OGO KO 1] EYKLPOTNTA ELPAVIONG TOV OEPYUCLOV NTAV
SLPopETIKN 0TIS SO OUADES.

H Beitimon otic mruyég g emde&lottoc TG LOVIEAOTOINONS PAVNKE OO TNV OVAALGT Kol TN
OUYKPION TOV ONOTEAEGUATOV TOV SyvooTiK®v Jdokitiov. [a okomovg cuvtopiag,
TOPOVCIALOVTaL TO ATOTEAECLATO TNG KOIKOTOINGONE Y10 TV TTUYN «EMGTNUOAOYIKN EMAPKELL
Y. T0 pOAO TOL poviéAov». Ot padntéc kKnbnkav va ava@épovv Tovg TPelg pOAOVG €VOg
EMGTNLOVIKOV HOVTEAOL, dNAOON TO SLVAULKE YVOPICHATO TOV, TOL £Vl 1] AVOTAPAGTATIKN, 1
eneENyNUOTIKN Kot 1) TPOPAETTIKY TOV 16Y0. Me TN QavOUEVOYPAPIKT aVOALGT OnovpynonKoy
7 emineda dwoPdOuiong e KAILOKOS Kol EVIOTIGTNKAV CGTUTIOTIKE GNUAVTIKEG O0POPEG GTNV
enidoon tov podntov (Z=-3,648,p<0,01). IMapouoto Tav To ATOTEAEGUATO KOl GTIG VITOAOUTES
TTUYEG TNG LOVTEAOTOINONG,.

Yvoyetilovtag Tig dlepyacieg mov evepyomoincov ot pobntég tv dvo opddmv pe ™ Pertioon
TOVG GE GUYKEKPUUEVEG TTVYEG TNG LOVIEAOTOINOTG, PdvNnKe OTL 1| dlepyacio TG AvaTaPAGTAONS
otoyeimv oyetileTon pe T HETAYVAOOT Yol TO POAO TOV HOVTEAOL, 0oV Ot padntég mov elyav
évtovn eumlokn oe avt) T Oepyaoia, eiyav peyoldtepn Pedtioorn (UETOTEPAUOTIKA) GTO
dokipo yio to péAo tov povtédov. Emiong, n ypnon dedopévav fondnce PETOMEIPAUATIKA OTN
Bektioon g mpoktikng ¢ agloddynons. Qotdco, 1 avdivon Tov cuinToemv TV pHontdv
£€0€1Ee OTL UMAGKTKOY €vTova TN 0ladtkacio TG £TePOaSIoAdYNoNG, ONANOTN TNG CLYKPIONS TV
LOVTEAWMV TOVG pe GALEG OpAdES Kat TV ovaTpo@oddton. H opdda mov epumhdknke mo £viova
oTIG 000 OVTEG O1UdIKAGIES, Elxe KO AVENUEVT EMIOOGT GTA SLYVOOTIKA doKipo Tov oyeTilovTon
LE TNV TPOKTIKY TNG XPNoNS dedoUEVOV, TG CUYKPLONG TOV HOVTEAOL LE TO QOIVOUEVO KOl TNV
TPOKTIKN NG aSl0AdYNoNG LOVTEAOL. AKOUT, KOTA TN OldpKeLn TG O0OTKAGING VTG 1TOV TTLO
évtovn M ooppetoyn OA®V TOV HEADV TG OUAOAG Kot 01 GLENTNCELS MTAV O TOPUYDYIKES, OC
TPOG TNV EYKLPOTNTO TOV EPOTATAVTNCEWV TOL EAafav yodpa. Apa givor mlavd n evepyomoinon
g Swdwaociag g etepoaliordynong va Ponbd oty mpodbnom kot avdmtuEn g
emoe10TTOG TG LOVTEAOTOIN GG,

4.Xounepdopato

H mapodoa épevva evidmice Tic Olepyaciec mov evepyomombOnkav omd pobntéc katd v
eQoproyn piog meTuymuévng SdaKTIknG mapépupaong mov eotiace ot povtelomoinon. Emumiéov,
Topovciace TN oyEon mov THUVO Vo VEIGTOTOL OVOUESH GE CLYKEKPUUEVES Olepyacieg Le TV
AVATTUEN GLYKEKPIUEVOV TTUXDV TNG LOVTEAOTOINGNG. AVTO TO GUUTEPUGLLO £XEL EKTOLOEVTIKEG
TPOEKTAGELS 10 KOl LITOPEL v, dDOEL KATEVOVVOELG GE EKTTAOEVTIKOVS GE GYECT LE TIG EUPACELS
mov ypetdletal va 60000V OOTE VoL ovOTTLYOOVV GUYKEKPIUEVEG TTVYES TNG LOVTEAOTTOINGTG.

S5.Biproypagia
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