AvayvwpifovTag Ala@opeTiKEG OTTTIKEG oTOV KOIVWVIKO KAl
Quoikd Kéopo: ‘Eva EKTraideuTiké Mpoéypappa yia padntég
TOU ANMOTIKOU XXOAgiou

Iepiinyn

2y mapodoa Epgvva 0o TOPOVGLAGOVE TO OTOTEAEGILOTO OGS EKTOLOEVTIKNG TAPEUPAONG
omov e€eTdoTNnKaY 01 VITOBETELG OTL EGV EVIoYOGOLLE TNV KavOTNTa Bgmpiag Tov Nov (0.1.N)
v Toudwmv (1) Bo PeATidcovpe TV EMOTNHOAOYIKT KOTavOT o Tovg Kot (2) Oa fonbnicovpe
TEPULTEP® TOL TOLOLA VO CVOLYVOPIGOVY OVTIPOTIKOVS EMGTNHOVIKOVS 1oYVPIGHOVG. Q¢ OTN
opifetar N wavoTTA 0ITOS06NG VONTIKOV KOTAGTAGEMV GTOV £0LTO HOG KOl GTOVG GAAOLC.
Eikoot pafntég g Sng onuotikod cupUETElaV o€ pio S1doKTIKN TapéuPfoocn dwdpkelag 17
opov. To omoteréopato €061V ONUAVIIKG OE@EAN YO TOLG UAONTEG TNG TMEPOLATIKNG
opddag 66ov apopd TNV avaTTLEN NG KavoTNTog O.T.N., TNV EXGTNUKY TOVE KATOVONON
KO TNV KATOVOTGT] POVOUEVOV TOV PUGTKOV KOGLLOV.

Abstract

In the present research we report on the results of an intervention study which tested the
hypotheses that if we enhance children’s theory of mind ability (ToM) (1) we can foster
epistemological understanding, and (2) help children to better understand counter-intuitive
scientific explanations. ToM refers to the ability to attribute mental states to ourselves and the
others. Twenty fifth-graders received a seventeen-hour instruction during their school
program. The results showed significant pre/post gains for the experimental group regarding
children’s theory of mind ability, epistemic stance, and science understanding.

1. Evoaymyn

H pébnon otig puoikég emompeg Paciletarl oe onpavtikd Babud oty ikavotnta tomv
ooy va yepilovror pe gveMéion SLOPOPETIKEG AVATOPOUCTACELS aVAAOYO HLE TO
VIapyov TAaiclo avaeopds. H dvokorio OpmG TV TodidV Vo KOTUVOT|GOVV TO MG
OVTEG Ol OVOTOPOUCTAGELS cLVOEovTal LETAED Tovg elvarl peydin (Kvplakomovlov &



Booviddov, 2008). TIponyovueveg épevvég pog €xovv dgi&el O6TL To TpMOTO Pripota
TPOG TN TN CNUOVTIKY] HETA-OVOTOPACTUCLOKY KOVOTNTO KOl YVOOTIKN gveMéia
ovvtelobvTal 610 medio g Oempiog Tov Nov (OTIN), otV KavOTNTO dNANON TOV
OOV VO, CKEPTOVTOL Y10 TIG O0POPES OVALEGO OTIC TEMOONOELS TOVG KO TIG
TEMOLONGES TOV AAAWDV G6TOV KOovmvikd xdpo (Kvprakomovrov & Boovidoov, 2011).
Ta amotehéopato @V pEAETOV avtdv €yovv Oeiel 0Tt n OTN, 1 Ilpocwmikn
Emotmpoioyio (ITE) xow n Oswpion tov DPvowod Kocpov (OtdPK) oyetilovron
ONUOVTIKA LETAED TOVG Kal yopoakTnpilovtol amd o Ko YVOOTIKN-EMIGTHLOAOYIKY|
dop| oL ovaPEPETOL oTNV gpunveia kot avabempnon g yvoons. Emumiéov, ta
gupnuata telvovy va vrootnpilovv kot TNV VIapEn €vog avamtuélokoh HLoVOTATION
ue korevbvvon @TN — TTE — Ot®PK (Kyriakopoulou & Vosniadou, 2014).

YKomog NG mapovoos epyaciog Mrtav va dlepevvnbel TS M epoapuoyn evog
EKTOOEVTIKOD TTPOYPAUUATOC, 0oV evBappOveTOL 1 avalTNoN TOAAATADY OTTIKMV
ota tpio medio yvaoong, Pondd toug pobntég va avamtiEovy Kpitikny okéyn, EAEYYO
TOV OVOTOPOCTAGEMY TOVG KOl KOTAVONOT TOV KOTAGKELAGILOL YOPAKTNPO TNG
yvoons. Me Baon v mpotevopevn Bewpntiky oxéon avapeca oto wedia O.1.N, I[TE
kol OTDK oyedidotnke pior 0100KTIKN mopépPacn 6mov eEetdotnikay ol vrobéoels:
(1) av evioyvoovpe Vv kavoétra O.1.N kot fondncovpe to Todid vo, KATOVOGouV
OTL KoBEvVag pog KataokKevalel To O1KO TOV VONUO, UTOPOVUE VO YPNGLLOTON|COVLE
QT TN YVOON TPOKEWEVOD VO OVOTTOEOVUE TEPIOCOTEPO TNV EMIGTNHOAOYIKT TOVG
KOTOVON O avapopikd pe v aféfain evomn g yvoong (2) vrobétovpe 6t pa mo
exhentoopévn IIE pmopet va ypnowomomBel yio va Ponbnoer 1o moudid va
avoyveopicovy 0Tt Uopel vo LITEPYOVY TEPIGGOTEPES OO L0l OVOATOPUGTAGELS Y10l Lo
id1o Katdotaorn otov KOGO.

2. Mg0Ooodoroyio

H mepapatiky opddo anotehodviay and 20 poadntég 5™ dnpotikod (p.o. nlikiog 10
¢ & 7 unveg) ot omoiotl ElaPav o wapsppocn odpkelag 17 wpawv, oe fabog tpunv
unvov, otn Baon tov Beopntikeov oyéoewv avaupeca oty OIN, mv IIE kot
nédnon otig Gvoikég Emotnpe.

Ot poNntéc ™G TEWPOUOTIKNG OUAS0S dEXTNKOV apYIKE TPES DPES TapEUPaocng 6To
nedio OTN pe 6TOY0 Vo KATavonoovy v VIapln SoQopETIK®V TENOONGEMY Kol VoL
OTOYOOTOVV TAV® OTIC OLUPOPETIKEG TTNYES YVMOONG TOV Umopel va €xel 0 kabévog Kot
OTO MG UTOPEL VO ETMPEAGOLY TNV KOATOOKELY TNG YVOONG. XN cLVEXELD Elafav
entd mpeg ekmaidevon oto medio g IE. Tulntoay yua dtopopetikods 16xvpiopons
YVOONG, OoYOMONKaV pHe TNV KOTOOKELT emyyelpnudtov, evBoppovinkav vo
nmpoceyyicouv ™ Bewpio kol T EUTEPIKE OEOOUEVO MG OOKPITEC OVTOTNTES KOl
ocv{nmoav Yo dpopes EMOTNUOVIKEG avtitapadéoels. Téhog, EhaPav ddackoiia
ENTO WPOV Y10 OAPOPA POIVOUEVO TOPOTNPNOLOKNG OGTPOVOUIS. XTOY0G NTaV Ol
pnontég va cvAloylotovv pe Pdorn emoTNUOVIKEG €ENYNOELS (QOIVOUEVMOV OV
Bacilovior oe €vvol0A0YIKA HOVTEAM, avoyveopiloviag TiG SlpopéG OVALESH OTO
povtéda mov Paciloviol OTIg OVTIANTTIKEG UOG EUTMEPIEC KOl OTIS EMICTNHOVIKEG
eEnynoeig mov pobaivoue.



H opdda ehéyyov amoterovvtay and 20 pabntég Sng dnpotikov (p.o. nikiog 10 étn
& 7 pnveg) ot omoiot EAdPov TapadOCLOKT OONCKOMO TPUOV POV Y10 POCIKES
EVVOLEG TNG TOPOTNPNOLOKNG aoTpOovopiog o) to Zynqua kai o1 kivioels s yng, B) O
acovag kou 1 mepipopa. ™S yns-Huépa ko voyra xkon y) to Hiioko uog obotnuo,
aKOAOVOOVTOG TO EMIONIO AVOALTIKO TPOYpaie ToL Yrovpyeiov [Modeiog

Aokyooicg

2T0VG GLUUETEYOVTES 0OOMNKOV KOTE TOV TPOEAEYYO KO LETAEAEYYO 0) SOKILOGIES TOV
aQopovGOV GTNV A0S0 AAVOACUEVEOV TETOBNGEMV Y10 GAIVOUEVE TOV KOIVOVIKOD
Kocpov (ON), B) doxipacieg yuo T O1EpELYNON TOV ETCTNK®OV TemodcewV (I1E)
Kot ¥) dokiacio Yo T Slepedvnon TOV TETONCEDY Y10 PUIVOUEVO TOV (PUVGIKOV
Kocpov (OrPK).

3. AmoteléopaTa

Ot omovioelg Tov Touddv  Katnyoplomombnkay o ple Mkt  Avédivon
Awxdpavong [opudda  (2)*ygpovikny oty  (2)*eidog  doxkuaciog (3)]. Ta
amoteAéopato £J€1EaV OTL KATO TOV TPOEAEYYXO OEV LINPYAV CTOTIGTIKE OTLULOVTIKES
dlpopég otV enidoom TV dVo opadwv. Kot ot dvo opdadeg BeATioooy oNUOVTIKA TIG
emdooelg toug otov petagieyyo (F(1,39)=8.130;p<0.01), aAld n Peitioon oy
EMIOO0ON TNG TMEPAUATIKNG OHAONS MTOV OTATICTIKA CMUOVTIKOTEPT OO OLTH TNG
onadag eréyyov (F(1,39)=12.011;p<0.001). T'ae v mEPOUATIKT OUAI0 CTOTIOTIKA
ONUOVTIKES OLOLPOPEC OVALEGO OE TPOEAEYYO KOl UETAEAEYYXO LNPYXAV KO Yio. TPio
nedla mov efetdotnkav OTIN (1(19)=3.115;p<0.01), IIE (t(19)=3.246;p<0.01) o1
OTPK (t(19)=4.907;p<0.001).

Téhog, n avdivon ToOAWVOPOUNONG 7OV TPAYHOTOTOMONKE pHe TNV €midoon o1
doxyacio OTOK ¢ e&optnuévn petafint kot v enidoor ot dokipacio OTN Kot
ot dokpacieg IIE g mpoPArentikode mopdyovteg vanpée GTATIOTIKA GMUOVTIKY
(F(2,19)=12.003;p<0.001). Ta amoteréopata £6ei&av 0Tt 10 54% NG SaKOUOVONG
otV emidoon tov podntov ot dokipacio OTOK umopel va mpoPrepbel and v
wavotnTa OTN Kot TIg EMOTNUKEG TENOBNGELS, EVA TPV TNV TAPEUPOCT) TO TOGOGTO
drakdpavong kopavotay 6to 41%.

5. Zopnepaoparta

Ta amotedéopata ™ mopéufacns GavnKov vo vrootnpilovv TIG OPYIKEG MO
vroBéoelg. Metd v mopéuPacn, ol TEPIGGOTEPOL LOONTEG TNG TEIPAUATIKNG OULAOOG
avaEEPOVTOV PNTA GE O OPYES LopPEC OTN, avayvopilov v Hapén ToALATADY
andyemv Kol KatookevLalov eEWTEPIKEG  OVOTOUPUCTACES OLLPOPWOV  (PLGIKMV
(QOVOUEVMV TTOL ATEKOVILOV TNV TPOYUATIKOTNTO KoL TNV ELEAVIOT. AV Kal dtdpopa



EKTTAOEVTIKG  TTPOYPAUUOTO  EXOVV  TOVIGEL 1Tr GOLUPBOAN NG  EMGTNUOAOYIKNG
Katovonong ot puddnon otig Pvowkég Emotiueg (Chinn & Buckland, 2012. Duschl,
et al.,, 2007. Harrison & Treagust, 2000), n mpoc€yyion avty| dPOPOTOIEITOL YLOT
AopPaver vroOYN ™G TIG APYIKEG EMOGTNUOAOYIKEC OECUEVCELS TOV TOUOIDV GTOV
KOWOVIKO TOPEN M0 KOl 1oYVPWLOUACTE OTL Ol AmOPYEG TNG EMIGTNUIKNG OKEWYNG
evromiCovtal otV avadvopevn Bempia TV TOSLOV Yo TO VOL.
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