Aigpelvnon KIVATPWYV HaBnong Xnueiag kai Puoikng peTagu
@oitnTwyv Tpitodaduiag Ektraideuong

Hepiinym

Kvprog otdyo¢ g mapovcag epyaciag eivar n depedhvnon (avadein Kot cOYKPLoT) TOV KIVATP®V
eountov tprtofdOuiag ekmoaidevong yio va pabovv Xnueio kot UK XPNCILOTOIOVTIOS TNV
eAnvikn £xdoon tov Epotnuatoroyiov Kwvitpov Pvoikov Emomnudv IT (SMQ I1). Zvupeteiyov 281
eortnTég amo 3 axadnuaikég dkotnteg Tov T.E.L Ioviov Nfjowv. Ta anoteAéopato mov tposkuyay
0o TN OTOTIOTIKY OVOALGN TV dedouévev avédel&ay vYNAOTEPH KIVTpo TMV QOITNTOV Ylo Vo
paBovv Xnueio omd o0t Guvoikn. Ta kivrpa eéoptdvtor amd TV oKAOTUOIKT EWOIKOTNTO TMV
QOITNTAOV Kol QOIVETOL VO GLVOEOVTOL UE TIG EUMELPIEG TOL AVTOL AVOPEPOLY Yio To UOOAUOTA TG
Xnpetog kon tng Puotkng.

Abstract

This study aims at investigating the motivation to learn chemistry and physics among students of
tertiary education by using the Greek version of discipline-specific Science Motivation Questionnaire
Il (SMQ II). The participants were 281 students attending 3 academic specializations of T.E.I. of
lonian Islands. The results derived from the statistical analysis of the data showed that students had
higher motivation to learn chemistry relative to physics. Students’ motivations are depended on their
specialization and it is likely to associate with the experience from the attendance of chemistry and
physics reported by the students.

1. Evoayoyn

H ocvveydg av&ovopevn onpacio g emomung oty kadnuepv pog {on dev ntav moté 1d6o
évtovn 660 onuepa. ¢ €K TOLTOL, VITAPYEL AVAYKT Y10 ETIGTNUOVIKE €YYPAUUATOVS TOAITES
ot omoiot Ba ivan evipepotl dote va amopacifovv yia Bépata mov cuvdéoviar pe Tig Puoikég
Emomuec. H tpéyovca épeuva deiyvel 6t 1 evioyvon tov kivitpov Ba Tpémel vo cuvodevEL
TNV EVVOLOAOYIKY] OAAOYR Yoo TV Tpo®dOnom g ONUOGLOS KoTavOnong NG EMGTHUNG
(Sinatra et al. 2014). EmumAéov, éyel amnoderyBel o1t n aAnienidpaon petad Tov KVATPOV
HLoONTOV Kot QOUNTOV UE TO TEPLEXOUEVO GLYKEKPLUEVOV EMICTNUOVIKOV OVTIKEIUEVOV
amoteAel onuavtikd kaboplotikd mapdyovio Tov emddcedv tovg (Breen & Lindsay 2002).
Q¢ ex tovTOL, givor gvdlaPEpoV kol avaykaio va diepguvnbolv ta Kivitpa pobntdv kot
eourmtov yuw va paBovv Xnuela kot dvown ot devtepofdbua Ko v Tprrofadpia
EKTTOLOEVOT).

2. Me0Ooodolroyia

To Bepnticd mAaiclo TG TaPOVCAG EPEVLVOS ATOTEAEL 1] KOWVOVIKO-YVMOOTIKT Oewpia 1 omoia
otver éupaon otig apofaiec aAMAETOPAcELS UETOED OTOUIKADV, GCLUTEPIPOPIK®YV KOl
Kowovikav tapaydvtov (Pintrich 2003). Xpnoyomoidvag avt ) tpocéyyion, o Glynn kot
ot ovvepyateg tov (2011) €xovv avoamtvéel ko a&loloynoet to Science Motivation
Questionnaire I (SMQ Il) yw v amotipnon TtV TEVIE GUVIGTOCHV TOV KIVATPOV:
eocwtepikd kKivntpa (EK), avtorpoodiopiouodg (AIl), avtoanotereocuatikotnta (AA), kivitpa
otadodpopiog (KX) ko xivnipa Babuov (KB). Ewwd, o 6pog avtompocdiopiopds



AVOQEPETOL OTO KOTA TOGO Ol HOONTEC Kot Ol OITNTEG TOTELOLY OTL EAEYYOLV TN HAbnon
tou¢ (Black and Deci 2000) evd o Opo¢ OUTOOTOTEAEGUOTIKOTNTA OVOPEPETOL OTIC
TEMOONGES TOV PAONTOV Kol QOTNTOV GYETIKA LE TIG EMOOCELS TOVG OTA HOONUOTO TOV
dvowkov Emomuov (Lawson et al. 2007).

H mapovoa épevva deEnydn oto Teyvoroyued Exmoudevtiko Topopa (T.E.L) lToviov Nnowv.
Svppetetyav ebedovrikd 281 @oumtég (105 ayopua - 176 Kopitola) POV OKAOUATKOV
eldwomtov: 95 eountég and Teyvoloyieg dvowov Ilepifdrioviog (ITEP), 93 and
Teyvohoyio Tpogipwv (TPO®) kot 93 and XZvvripnon olticpkng Kinpovoudg (XYNT).
O portnTég KMONKaY vor GOUTANPOCOVV TIG GYETIKEG pe TN Xnueio kon T DueIkn EAANVIKEG
ekdooelg tov Epotnuatoroyiov Kwnrpov (EKX xor EK® avtictoyya). To ev Adyw
epOTNUATOAOYI0 TEPIEYEL 25 epwtoelg mevtaPadunc khipokog Likert, amotelel petdppaon
ard v AyyAkr] tov SMQ I kor 1 gyxvpoTNTAL TOL YO0 YPNON GTOV EAANVIKO UAONTIKO
mAnBvoud €xel oM eheyyOei (Salta & Koulougliotis 2015). EmumAéov, Tpootébnkav cuvorikd
16 ep®TNOELG OMOTIUNONG TOV EUTEPLOV TOV QOUTNTAOV ota padnuate Xnueia kor Gvokn
tov Avkeiov (Epmepio-A) aArd ko tov T.E.I (Epumepio-TEI). Ou gounrtég kAndnkav va
OOTNOOVV: TOVG KaOnyntés, to PifAio, to €pyacTnplo KOl T GUVOAIKY TOLG OOOKTIKY|
eumepia yoo to Ka0e padnuo ko v kabe Pobuida pe epotoelg teTpdfadung KAipokog
Likert.

Toa mpoypaupota cmovddv Tov Tpledv akadnuoikov ewoikot|tov (IIEP, TPO®, LYNT)
oyetiCovtol 1060 pe T0 YVOOTIKO ovTikeipevo g Xnueiog 060 Kot pe gkeivo g Ouotkng
OAAG oe d10pOopeTIKO Pabud. Xvykekpluévo, to HobUaTo TOL TPOYPAUUATOS CTOVOMV TG
ewwomrtog [EP givon mepimov €€’ icov potpacupéva ota dVO EVPVTEPA YVMOCTIKA AVTIKEILEVA
g Xnueiog kot e Duvokng evad ekeiva Tov 000 Aoy gwwottewv (TPOD kot XYNT)
etvan o€ apketd peyarvtepo Pabuod oyetilopeva pe ™ Xnpeio.

3. Anoteléopata
H o&omotia (ecotepikng ovvémelog) tov EKX kot EK® yo to dsiypo tov @oumtov
petpdror pe to deiktn Cronbach a mov ot Tiég Tov mapovoidlovior otov Ilivaka 1 kot eivon

Kotd oA peyaivtepeg amd v anodektn Tiun 0,70.

Mivaxag 1: A&omotio ecmtepikng cvvénelag Yo ta Epotnuatoidyn Kivitpov

YnoxkAiipakes Kivijtpov A&omoTtio EK® A&omoTtio EKX
(Cronbach a) (Cronbach a)
Ecwtepuca xivntpa 0.853 0.845
AvTOomPOGIOPIGHOG 0.864 0.849
AVTOOTOTEAEGLOTIKOTITOL 0.890 0.910
Kivntpa otadiodpopiog 0.882 0.892
Kivntpa pabucdv 0.881 0.897

Me éleyxo tov kpumpiov t ywa Cevyapwtd deiypato (paired samples t-test) mpoékvye
OTOTIOTIKA GNUOVTIKY] O1apopd LETAED TV HEcOV OpmV OA®V TV (EVYOV TOV GLVIGTOCHYV
KWWATp®V OTIS OLyKpicelg pe Paon 10 yvootkd aviikeipevo (DPvown - Xnueio).
YVYKEKPEVO, V1oL OAEG TIC VTOKMUOKES 01 OoITNTEG EREavifovy LYNAdTEPO KivTpa Y10l VO
paBovv Xnueia oe oyéon pe Guoikn| pe eninedo epmotocvvng 95% (Zynmua 1).

H enidpaon g axkadnpoikng ewdikevong tov eourtnt®v ota Kivntpa toug e&etdletan pe
xpNomn g avirlvong dtokvpaveng povig katevbuvvong (One-way ANOVA). Ta aroteléopata
OV TGTOTOLOVY TNV VIAPEN VTG TNG EMidpacng divovtat otov [livaka 2.



Tyqna 1: Xvykpiceig pe Bacn 10 YVOGOTIKO OVTIKEIUEVO
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Mivoxag 2: Anotelécpato One-Way ANOVA yia tnv vmapén emidopaons tng okadnHoikig e10ikeuong
TOV QOITNTM®V 6Ta KivnTpa Toug vo, pabovv ducikn kot Xnueio

YmoxkApoKkeg KIVTPp®V

Dvokn

Xnueia

Ecwotepcd xivntpa

F (2, 277) = 21.930, p <0,001

F (2, 278) = 18.090, p <0,001

AvTOomPOGOOPIGHOG

F (2, 277) = 7.768, p <0.05

F (2, 277) = 5.177, p <0.05

AVTOo0mTOTEAEGLOTIKOTITAL

F (2, 277) = 28.153, p <0,001

F (2, 277) = 24.019, p <0,001

Kivntpa otadiodpopiog

F (2, 277) = 6.876, p <0.05

F (2, 277) = 14.366, p <0,001

Kivntpa pabucdv

F (2, 277) = 21.901, p <0,001

F (2, 277) = 17.940, p <0,001

Tyqpo 2: Zuykpioelg yio to Kivntpo, Tov eottntedv v, pabovy (o) dvotkn kot (B) Xnueia avdioyo pe

TNV €101KOTNTA GTOVIDV TOVG
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4. Yopnepdaopata

Ot gpoutntég €oe1&av va €xovv vynAdTEPQ KivnTpa Yo vo pdbovv Xnueio ce oyéon pe ™
Do Ko oTIg TEVTE KAILAKEG KIVITPOV, TAGT) TOL Qaivetal va oyxetileton pe ™ peyoldtepn
eCokelmon tovg kot TS OeTikdTEpEg eumelpieg Tovg oto pddnuo g Xnuelog oe oyxéon pe
avto ¢ DuoIKiG.

Ewwortepa, ta kivintpa tov eortntov yu va pdbovv m duowkr] ko Xnueia epeaviCovv
e€aptnon amd Vv €WIKOTNTA 6TOVdMV TovS. Ocov aeopd oty DLGIKY, Ol EOITNTES TNG
e1dikevong IEP &yovv otatiotikd vynAdtepa kiviitpa o€ oxéon pe ekeivoug g XYNT (og
OAEG TIG LROKAHOKES KWNATP®V) e€v®d OGOV a@opd otn Xnueld 1 cupmepupopd ovth
mopoaTNPEiTAL Yo Tovg eoltnTég S eWikevong TPOD oe oyéon pe ekeivoug g TYNT. X
Do, ot pormtég TPOD mapovsidlovv mapdpota kivntpa pe ekeiva tov eortntav [EP og
Tpelg kMpakeg kivntpov (Al AA, KB) ko mapopola kivintpa otadiodpopiog e ekeiva tov
eormtav LYNT. Zm Xnueia, ot porntég ITEP mapovcidlovv mapdpota kKivntpa pe ekeivovg
™m¢ TPOD oe tpeig khpakeg kivntpov (EK, AA, KB) kot pe ekeivoug g EYNT otig ahdeg
dvo KAipakeg (AIL, KX). Iepiocdtepa cvupmepdopato and cVYKpIoels pe GALeG Epguveg Oa
TOPOVCIAGTOVV GTO GLVEDPIO.
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