AgIoAOyNnon TTPOYPAUHATOS EKTTAIOEUONG TTPWTORABMIWY
EKTTaIOEUTIKWYV: H £EEAIEN Swewv Tng MITT TTOU a@opoUv TV
O1epeuvnTIKA d18aoKaAia-udénon

Iepiinyn

H epyoacio eotidlel oty e£EMEN TV oVTIMYE®V TEGGAPOV TPOTOPAOLIL®OY EKTUOEVTIKOV
yioo v dtepevvnTikny dwaokora-uabnon tov ®vowdv Emomuav (OE). H e&éhén
peAetdral vo 1o wpicpe g [Howaywymg 'voong [epeyopuévov (ITIIT). Ot exmandevtikoi
mapakolovOncav Tpdypappe mov teptrapfdavet: ™ pnt eloayoyn g T pe épeacn oty
dlepeuvnTik)  dwooKoAa-puddnon  kabdc, kol TV O1000KOAID  TEPLEYOUEVOL  TNG
Noavoemiotiung-Novoteyvoroyiag (N-ET). 1o mpaktikd puépog Tov Tpoypaupatog oxedioacay
Kot 6idagav og mpaypatikég Taéelg Adaxtikn Mabnowokn Akolovbia (AMA) pe mepieydpueva
oxetik@ pe v Emomun tov Yiwov. Ta amoteAéopota deiyvouv pkpn Peitioon otig
OPYIKEG AVTIANYELS TOV EKTOIOEVLTIKMV TPOG TNV KoTeLOLVGT TG depehvnomng.

Abstract

This research focuses on four primary teachers’ PCK development concerning inquiry-
oriented teaching-learning. The study takes place in a professional development course. The
course consists of two parts: a) a theoretical one namely (i) the explicit introduction of PCK
focusing on inquiry, and (ii) teachers’ engagement in a Teaching-Learning Sequence
concerning Nanoscience-Nanotechnology and b) a practical phase where teachers designed
and implemented two TLS’s concerning Material Science in real classrooms. Results indicate
that teachers made slight improvement on their initial conceptions concerning inquiry.

1. Ewcayoyn

H mopovoa epyoacio amotelel tunupo d1doktopikng dwotpPnc mov evidydnke oto
[Ipdypappa «Apioteion II», okomdg tov omoiov NTaV 1M UEAETN TNG EMAYYEAUATIKNG
eEEMENG exmadevTtikadv ot dwackaiio-padnon tov OE. Ynd to mpiocpo tov
GLYKEKPIUEVOL TTpoypaupatog, avarntoydnke o AMA (Psillos & Kariotoglou 2016)
TPOKEWWEVOD Ol EKTOUOELTIKOL  va.  UmopoLV  vo.  DAOTOMGOLY  AlepeuvnTikd
[Teppdrrovia Mabnonc. H AMA meptlopfdvet tn owdackaiio: (o) Teplexopévon g
Emomung tov YAkov Xopdtov pe épeacn ot N-ET xabog xor () tov
ocvotatikov tng [I'TLL

Yy Zovoodo yw v III'TI, wov éhafe yopa otic HITA to 2012, g1dikoi g debvong
axoadnuaikng kowotntog katéAn&av o6t n [T o) eivor n yvdomn Kot 0 GLAALOYIGHOG
Tiow amd Tov oYedIACUO TNG O10UCKAANG EVOG CUYKEKPILEVOL TTEPLEYOUEVOD UE EVaV
OCLYKEKPIUEVO GKOTO Yl0L CLYKEKPIUEVOLG HoONTEG KOl Yoo TO KOAVTEPO SuvaTtd
amotéAeco, nabnong (avaotoyaoudc Hetd v opacn, pntoc), kat, B) eivar n Tpdén
™G OO0OKAMOG EVOC GUYKEKPILEVOD TTEPLEYOUEVOL LE EVOV CLUYKEKPIUEVO GKOTO OF
OLYKEKPIUEVOLG MHOONTEG KOl Y00 TO KOADTEPO OLVOATO OmOTEAEGHO  pdOnong
(avaotoyoaopdg katd v opdor, pntoc N cwnnAdc) (Gess-Newsome 2015). Tpia
ONUOVTIKA BEpata Tov avakOTTouy amd avtdv Tov optopd givon 6Tt 1 II'TT eivon o)
TPOCHOTIKY YVOON Kol deE10TNTEG, B) e&edikevévn Yo TAaic10 Kot TEPIEXOEVO, KO,



Y) 0Qopd TOGO GTOV GXEOAGHO TOV pobnpoTog (Tt Kot yiati O ddaydel) 660 Kot v
dlapKel TG S100GKOAMOG.

Ot Van Driel & Berry (2012) emonuaivovv mog 1 avémtoén g T Oewpeiton
TOAVTAOKO €yyeipnua e€outiog TG LOVASIKOTNTAG TNG AVOPOPIKA LE TO TEPLEXOUEVO,
10 TAaic10 Kot Tov ekmondevTikd. Ymootnpiletatl 6ti, €dv 01 EKTOOEVLTIKOL -EUTELPOL
Kol un- xoatavorioovv 1o Tt eivon n III'TI, Ba BeAtidwoovv v mpaktiky tovg (Kind
2009). Avtd cvvemdyetol, OTL T0. EKTOLOEVTIKA TPOYPAULATO, TOV GTOYXEVOVYV GTNV
avamtuén e, Ba Tpémel va opyavavovTtal HE TETOOV TPOTO, MOTE VO divouvv TNV
dVVaATOTNTO GTOV EKTTALOEVTIKO VAL LoBaivel VEEG SIOUKTIKEG GTPATNYIKES TTOV OPOPOVV
€V CLYKEKPIEVO TEPIEYOUEVO, VO TIG £QOPUOLEL Kol TTapamépa Vo avaotoydleton
TAV® OTIG EUTEPIEG TOV, atopkd Kot opodikd (Van Driel & Berry 2012). Zvvenag,
Eva TPOYPOULLOL EKTOIOEVONG EKTTOOEVTIKMY, TO 0010 oToyevel otnyv e&éMéEn g TIT'TI
TPOG TNV KATEHOLVGT TOL SlEPELVNTIKOD PELLATOC, vl amapaitnTo Vo TephapPdver
avéioyeg oladkocieg, Omwg eivar 1 PNt OOACKOAMN SEPELVNTIKOV OWEMV TNG
pnaononc-o1dacKoroag, 1 €POPUOY ] TOLG GE  TPAYHOTIKY TAEN amd  TOvg
EKTAOEVTIKOVG KOOMG KOl 1 OVOGTOXOOTIK] oLlTnNon TAve OTlS SVVATOTNTES
epapuoyng tovg (Park et al. 2011).

2. MeBodoroyia

To ovykekpyévo mpodypappe exkmaidevong nepthappdvel cuvovacud Bewpiog Kot
paéng. To BempnTikd pépog mepiéyet T pntn dwaockaiia IIT'TI, n omoio cuvdvaleTal
ue ™ owaokoria mepieyopévov g N-ET (12 dpeg) kabmg kar t Sidoockaiio
TEPLEYOUEVOD TNG TTLKVOTNTOG (TPES DPEG). XTO TPOKTIKO HUEPOC, OVTIGTOLYMS Ot
ekmandevtikoi d1ddokovv mepleydpevo g N-ET kat g mukvotntag (E” dnuotikon).
2 ovvéyeld avaoToyalovtol Tive oTN GLYKEKPIUEVN eUmEpiol TOVS. XTOYOG TOV
npoypdupotog eivar ov ekmoudevtikol va  gtvor wavol: (o) va  avoyvopilovv
dlepeuvnTIKA YapokTnplotikd o emuépovg Oyeg g IIITI, my. oty oyn g
THoidaywyixns va avayvopilovv éva povtédo depedvnong, (B) va oxeddlovv kot vo
vAomoovv AMA dtepevvntikng katevbuvong, (Y) va avamtdcoouV OVOGTOYUGTIKES
aE10A0YNoELG TAVED € BENATA EPAPLOYNS TOV SIEPELVNTIKMY TOVS SOOCKAALDYV.

H mapovca épgvuva givar pehétn mepintoong (Cohen et al. 2007). To deiypo g
épevvag etvar téooepic ekmadevtikol TpwToPdopiag ekmaidevong (Tpelg yovaikeg), ot
omoiot dwdokovv ce Onuotikd oyoieion ™ A. Maxedovioc. Ot tpelg amd TOVG
1€66EPLg elyav OOOKTIKY gumelpio mdve amd 15 ypoévia, eved o évog eiye povo tpia
xpovia. ‘Evoc ekmondentikdg €xel pokpoypdvio GUVEPYOGIO [LE TV EPELVNTIKY OUAOL
™¢ Awoktikng tov OE.

To gpevvmtikd epadmua g gpyosiog avtmg eivar «Ilog eEgliooetan n TIT'TT towv
EKTOOEVTIKAOV 6TV KATEHOLVGN TNG depELVNTIKNG LABNnoNG;»

INa ™ oviloyn tov dedopévev ypnolwomomocape to gpotnuatordylo CoRes
(Content Representations) (Loughran et al. 2004), to omoio tpomomocope pe Pdon
TOVG GTOYOVS TOVL TPOYPAupatos. To PBacikd yapaxtnpiotikd tov CoRes eivor M
peAétn g [I'TI tov ekmadevTicod yuo éva cvykekpuévo mepeyopevo tov OE. To
TPOTOTOINIEVO EPOTNHATOAGYIO0 EYKVpOTOONKe amd £E1 EpEVVNTEG TNG EKTAIOEVOTG.
[Teprhapfdvel evvéa epOTOEIS TOL APOPOVV TIG EVVOLEG KOL TO POLVOUEVO, TOV
TEPLEYOUEVOD TNG TLUKVOTNTAG, TIC OVCKOAIEG Y10 TN O1000KAAID TOVG, TIC 10EEC TOV
pontov K.AT. Ot ekmodevutikol copumAnpocay éva epotnuatordyto CoRes mpv kot
HETO TO TEPOG TOL TPOYPAUpaTOS ekmaidevons. EmumAéov, ypnoyomomOnkov
NWSOUNEVES GUVEVTEDEELS, TOPATNPTOELS TAENG KOl GNUELDCELS EPELVNTY.

2V mopovoa, epyacio, Tapovoldlovial 0e00UEVA, TO OTTOT0. CLYKEVTIPMONKAY HE TO
epotnuatordylo CoRes, mov cupmAnpmdnke omnd TOVG CLUUETEYOVTEG, GTNV apy Kot



0T0 TEAOC TOVL TPOYPAUUOTOS ekmaidevons. AxolovOncape ™ HEBodo avdAvong
TEPLEYOUEVOV, TNG OTOTOC O YOUPAKTNPAS EIVOL S1TTOG APOV GLVOVALEL TV TOPAYWYIKT
Ko emoyoyikn uébodo (Cohen et al. 2007). IIpoidov avtig g pebddov eivor éva
gpyareio avalvong yio ™ pedétn g eEéMEng g I (Xoutidov ké. 2015). "Eyet
LOpON Tivaka, 6TOV 0moio cuykeVTp@VovTal dedopéva yia Tic oyelg g IT'TT: ta tpia
dlkpitd ovotatikd, oniadn v lHadoywyiky (I1A), to I[Hiaicio (ITA) ko to
LHepigyouevo (IIX) wor 11 téooepig arlniemdpdoelg avtov (TIATIA, TIAMIX,
IMA/TIX kou TITTI). v epyooia avty moapovotdlovpue v eEEMEN TV TOPOTAVE®
oyewv ™ T oty kotevBuvon g depevvnTikng dbackarioc-pabnone. Opicope
®¢ povdaoa avdivong dedopévov (MA) to Tuqua tov Adyov TO OTOi0 amavVIA o
CLYKEKPIUEVN EpATNON TOL epwTnpatoroyiov CoRes kot £xel ohokAnpmpévo vonua.
INa mopdoetypo, o MA oaviker oty kotnyopia «llepigyouevoy, OtOV 0O
EKTOLOEVTIKOG OVOPEPETOL GTOVG LOBNGLOKOVS GTOYOVG.

3. Amotedéopara

Ye 1éooeplg Oyeg g IIITT  avayvopilovior SepeuvnTikd YOPOKTNPIOTIKA.
Meyarbtepn orhayn epeaviletor omv [aidaywyixy, oty omoia ou MA am6d 4
avEavovtor og 10 kan pukpn aAiayn oty I (a6 13 og 15 MA). T mapddetypa,
o Exmodevtikog 1 mpwv v mapéuPacn dev ékave Kapio avagopd o€ pebodoug
OWaoKaAdG, evd peTd avépepe TN «dlepedhvnony. O ekmadevTikdg 3 mpwv v
napéuPacn vy v afloAdynorn  YPNOLOTOVGE QUAAL  €pYOciog, HETA TNV
napéuPacn, ©¢ Tpomo aSloAdynomng £ypave TV «Kataokevn poviédmvy. Mia oyn
napapével otabepn (IA/TIX). Téhog, otnv oym TTA/TIA épovue peiowon tov MA (amod
11 og 6) (nivakag 1).

Mivaxag 1: Zuvoiikd amotelécpoto yia Tig oyelg g [T mov apopolhv Ty dlepevvnTiKn
ddackario-uddnon (apudc MA)

Pre Post
Howayowyw 4 10
Howayoyuany/ITiaicro 11 6
Haudayoywi)/Iepreydpevo 3 3
nrn 13 15

Ytov mivoka 2, mopovcstdlovpe oVl EKTOOELTIKO Tov aplBud towv MA mov &yxovv
OlEPELYNTIKO YOopaKTAPA. X& 000 amd TOLG TEGGEPLS EKTAUOEVTIKOVG EXOVUE LIKPT
BeAitimon o¢ mpog tic oyelg g II'TT mov apopodv v depegvuvntikn SOACKAAI-
uabnon kot 6vo mapapévovv otabepoi. Emmiéov, n avdivon tov anotelecpudtov
mov Ppioketon oe €£EMEN, Oelyvel OTL 6 dVO amd TOLG TECCEPLS EKTALOEVLTIKOVG
avayvopilovtal erotkodountikég oavtiAnyelg oty oym MA/TIA, v mapdderypo:
«Avadounon twv evarrlaxtikmy avtinyewy twv uobntov ue t ypnon TIE».

Mivaxag 2: AToTeEAEGUOTO VA EKTULOEVTIKO Y10l TIG GUVOAIKEG LOVADES OVAALGNC TTOV
aQOpovV TNV dlepevvnTiKn pdbnon-didackaiio

Pre Post
Exmandgvtikig 1 7 8
Exnoidgutinog 2 8 8
Exnaidgvtinog 3 8 10
Exnardgvtikig 4 8 8




4. Xolntmon

H pikpn Beitioon og mpog 1o depeuvnTikd aAAd Kol TO €TOIKOOOUNTIKO PEVUOL
avadelkvoovy 1o cuvleto eyyeipnua g eEéMEng g II'TL. To endpevo Prpa eivan o
EUTAOVTIOUOG TV OTOTEAECUATOV TNE TIAOTIKNG EQOPUOYNG KOL 1) TAPOVGIOCT) TOVG,
pe otdyo TV avdoeldn g Wioantepottog kébe pedétng mepintmong. Extipodpe, 01t
avtd Ba ocvpuPdiier otV ovoOE®PNON CULYKEKPIUEVMOV  YOPUKTNPIGTIKOV TOL
TPOYPAUUOTOG EKTAIOEVONG, LLE OTMTEPO CKOTO TOV EMAVUCYEIIAGIO Y10 TNV EXOUEVT
VAOTTOINGY| TOV.
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