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MaBnoiaknig AkoAouBiag yia Tn d1daockaAia Tng ESEAIKTIKAG
Oswpiag oe pabnTég Aukeiou
Hepitnyn

YKomoOg NG epyaciog avtg eival o oxedlacpog, n avamtvén, N epapuoyn Kot n aSloAdynon pog
Awoktikig Mafnowakng Axkoiovbioag (AMA) yia v Eéehiktikn Ozopia (E®). Ieprypdopeton t0
Beopntikd voPadpo TOL GYESGUOV, KAOMDC Kol M TAOTIKY EQOPUOYT Kol 1 0E0AGYNON TG Of
padntés me I Avkelov. H ecotepikn kon eEmtepikn agloddynon g AMA (mepopatikn opdoa (I10)
Kol opada edéyyov (OE)) mepihapfove v diepedvnon tng amodoyng Kot e Kotavonong me EO,
OmM¢ Kal NG katavonong g ®oong tov dvcikedv Emtomuov (PPE) mpv kot petd tn SidackaAic.
Metd v mapéupaon mapatnpndnke onuavtiky Peitioon téco oy anodoyn s EO, 660 kot otnv
katavonon g 11O, o oyéon pe v OE.

Abstract

The aim of this work is the design, development, implementation and evaluation of a Teaching
Learning Sequence (TLS) for Evolutionary Theory (ET). The theoretical background of the design
together with the pilot implementation and evaluation of the TLS to students of the third class of
Lyceum is described. The internal and external assessment of TLS (experimental group (EG) and
control group (CG)) involved the investigation of acceptance and understanding of ET as well as
understanding of the Nature of Science (NOS) before and after instruction. After the intervention
significant improvement in both the acceptance of ET and the understanding of the EG was observed
compared to the CG.

1. Evcayoy

[Topott givar evpémg amodektd 61t n EO® elvan pio kevipikn kot evomomtiky] Oempio o1
BwoAoyla, moAd onupovtikn ywo v Kotavonon tov Plorloyikdv @ovopEvev, TOGo M
dwackaiio 660 Kot 1 Katovonon g eaivetar va epeovilouy 1dtaitepeg SVOKOAES.

Eundoe yvoowokd, covousOnuatikd 1 akdun kot moMtikd @aivetor vo mopepfaivovv ot
dwaokaiio kol T pabnon mmc. ‘Hon and v moudikn nAkia, eykabiotavior eVOALAKTIKEG
10€ec Yo TN @UoN Kot TV mpoéievon g Comg. Xt odevtepoPdOuia  exmoaidgvon
Kataypapovtot "Aopapkiovon” TOToL TEAEOAOYIKOL GLAAOYIGHOL TOV EKTAOEVOLEVOV Y10 TN
onuovpyia g {ong Kot dvokoAiec otnv avtiAnyn g KApokag tov ypovov GTNV Omoia
éhaPe yopa 1 eEEMEN (Kampourakis et al. 2007, Zoyxla 2009). Eniong, n avtiinyn 6t E@
ovyKkpoveTar e v Opnokevtikn Bedpnon yio v wpoéAevon tov avOpodmov kot g Long
onuovpyet coPapd {ntiuata t6co ot dwackoiio avt) kabeavty 660 Ko otn pddnon
(Athanasiou et al. 2012). I'a wopddetypo 6TV EAANVIKY EKTOLOEVTIKN TPOYUOTIKOTNTO HEXPL
npoceata, 1 EO moapdtt copmepthapfavotay oto GYOAKA £yYEPIO, OVIOS GTO TEAELTAIO
Kepaiato cuvibmg de didackotav (ITpivov 2008).

Axoun, kot 6tav 1 EO diddoketa, ta amoteAéopata ogv eitvar dtantépmg evBappuvtikd Avtod
B pmopovoe va amodobel, oIV TEPLOPICUEVT] ATOOOYN TOV EKTOOEVTIKMY, GTNV EAAEITN
OLYKPOTNON TOVG 1 G€ avemdpKeln 6To ddaxTikd oxedaoud (Deniz et al. 2008, Rutledge et
al. 2000).



Ymv PBertioon g SOACKOAING PaiveTOl VO GLVTEAOVV TOGO 1) OVAOEIET] TV EVOALAKTIKMDV
AVTIMYEOV TV HadnT®v, 660 Kol 1 OVATTLEN EMOKOSOUNTIKGOV JPACTNPOTATOV. AVTO
evoopatoveta otig "Adaktikég Madnolokéc AkolovBieg (AMA)", ot onoieg coppmva ue
tovg Psillos kot Kariotoglou (2016) eivat tavtoypove pie pevvnTikn dpactnploTnTa Kot Eva
TPOoiov, Exovv didpkela Alyeg POOUASES, GLYKPOTOVVTOL OO EYKVPOTOMUEVES dPACTNPLOTNTES
dwaokaiiog kot pdbnong mov eivol EUTEPIKE TPOCUPUOGHEVES GTO EMIMEOO OKEYNG TOV
ekmondevopevoy. O oxedloopnog, n aviamtoén kal n epappoyn tov AMA yivetoanw péocwm piog
KUKMKNG e&eMKTiknG dtadikaoiog epappoyng kot Bertiwoewv (Psillos et al. 2016).

YKOmOG TNG CLYKEKPIUEVNG HEAETNC €lvol O OYESOIGUOC, 1N OVATTLEN, 1 EQPOPUOYN KOl M
aglohdynon pog AMA yuo v E® oto I'evikd Avkelo, oty omoia a&tomodnke 1660 t0
Avarvtikd TIpdypoppo Zmovddv yio ™ ddackora Tov padnuatog e Biodoyiag INevikng
[Moawdeiog g I'” Avkeiov, oAha ko ) d1ebvng epmerpia (Wallin et al. 2013).

2. Me0@oooroyia

H AMA: Ztov oyedocpd emyepndnke va evoopatwbodv TpakTikés mov £ovv oKomd va
eVIoYOGOLV TNV YVOON (Kot VO TPOTOTOCOVVY TIG GTACELS TV Labntdv), oc mpog v EO, pe
N dnpovpyio EAKVOTIKGV TEPBaALOVT®OV nabnons. H AMA eiye dudpketa 8 S1daxTikég dpeg
Kot ovartoynke yopo and éva gpotnua odnyd ("Tlog mpoékvye ovtn N peydAn motkidio
610V opyavicpovg"). Ot peydleg 18éeg Tov mepthapupove NTov:
A. Buoormowinomrte, B. Tagwounon, I'. ®don g Emotmiung, A. Efehktikég Oewpiec Kol
TOPOVGLACTNKAY GE 6 SIOAKTIKA GEVAPLA KOl GE UIKPOTEPQ JIOUKTIKG ETELGOILO.
H aéoloynon ths AMA: TlpaypotonomOnke eocwtepikt] a&tordynon oe 110, mpv kon petd
v mopéuPacn. Emniong emyeipndnke emtepikn agloldynon, pe okomd tn cOYKpLon TV
emdocewv ¢ IO pe v OE, omv omoie 1 dwackoAiio akoloOOnce oyeddv TOV
TaPodoclaKd TPOTMO (OYOAMKO &eyyepidlo kol eAdylota véeg TeYvoAoyiec). H midotikn
EQOPLOYN TOL €PYAAEIONV BEIOAGYNONG KO GUYKEKPILEVAOV OOUKTIKMV GEVAPIOV £YIVE GE Eva
tunuo 17 padnrov. Tnv 11O anotélece pia taén pe 8 pabntég kar v OF 9 poabnrtéc evog
GALov TunpOTOC.
H oviioyn twv ocdousévav: H Aoy TV OE00UEVOV EYIVE LE EPOTNUATOAOYIO TO
omoio 060MKe TPV Ko HeTd TNV Tapadootakn dvackoriia otny OF kot mptv kon petd
mv gpappoyn s AMA oty I10.
To epevvytino epyaleio: Xpnoponombnkay mtpobmdpyovces, TOALUTAG EAEYUEVES
Kol TumomomuEveg, debveic kipakeg pétpnong: A. g amodoyn s EO, kiipoka
MATE (Measure of Acceptance of the Theory of Evolution) (Rutledge et al. 1999),
B. ¢ karavénoen g EO, éva epotpatordylo 21 epotoemy moALATANG EMAOYNG
(Rutledge et al., 1999), I'. m¢ katavonen tmg PPE, 18 gpotoeg, SPadung
KAipakag tomov Likert (Johnson 1985).
H oavdiven twv oJedouévwv: YmorloyicOnkav ovLVOMKA oKop kKot Yoo T 3
KMpoaxec/puetpnoetg, 1oco oty IO 600 kot otnv OE mpv kot petd v 01dacKoiia.
"o v ovyKpion Tov okop £yve ypfon tov un mapapetptkod teot Wilcoxon kat yia
TNV EKTIUNGT TNG ONUAVTIKOTNTOG TG dtopopds (pv — petd) vroloyicOnke to effect
size (Wilcoxon U test).

Hivakag 1: Ta péca okop g amodoyng Kot kKotavonong g E®, kabmg kot g Kotavonong tng
DOOE, mpwv kot petd v mapéuPacn (I1O), mpwv kot petd tv mopadociakn owdackario (OE).

1o OE




N 8 9
pre post pre post
H amodoyn mg OFE 66,25 | 73,63 74 80,22
(min=20, max=100) (58-77) | (66-78) | (70-79) | (72-91)
H xatavonen g OFE 6,5 10,88 7,78 8,56
(min=0, max=21) (4-10) | (6-15) | (6-10) | (6-13)
H xatavonon g ®OE 61,5 61,88 63 63
(min=18, max=90) (48-73)| (55-66)| (54-75)| (57-68)

3. Amoteréopata Kol cvlnTnon

2tov wivoka 1 wapovoidlovtal Ta pEG oKop TG amodoyng Kot katavonong g EO kabog
Kot g Katavonon g PDE otig 600 opddeg (ITO ko OE).

Q¢ mpog v amodoyn oty IO kataypdeetor Pedtiovon katd 7 TePImOv HOVASEG HETA TNV
napéuPacn. H dwpopd avti eivor otatiotikd onpavtiky (2= -2,524, p=.012<.05) kot n
dlpopomoinon HeTA T dacKaAio eivar peydin (r=-.631>.5 kot apa vynio). Ocov apopd
mv OE dwmotdbnke eniong otatioTikd onuovtikny deopd HeTabd TV HECH TIUOV
enidoong (z= -2,103, p=.035<0.05) dpwg n dwpoponoinon eivar pérpia (r= -.4956>.3 mwov
elvan pétpio). Katd cvvéneio pmopovpe va woyvpiotovpe 60tt 1 AMA cuvéBare mepiocdTepo
ot Pertioon g amodoyng oty I1O og oyéon pe v OE.

2V Kotavonon, vrapyet eniong onuoviikn Peitioon ot IO, xotd 4 mepimov povadec. H
dpopd gival otatioTiKG onuavtikn (2= -2,117, p=.034<.05) kot vymin (r= -.53>.5). Ocov
agopd v OE dgv domiot®inke oTOTIGTIKA CNUAVTIKY Slopopd HETAED TOV HECH TUYLDV
enidoons. Katd cvvémeia n epappoyn e AMA €xet onuavtikd peyoldtepn emidpoon ot
Beitimon g katavonong oty I10.

Avtifeta oy katavonon g PDE kataypdeovior pétpla enineda 1660 mpv 660 Ko PETA
v mapépPacn. H dtapopd peta&d tov petpnoemv g katavonong g @OE mpwv ko petd
N d1daoKaAia Yo TIC dVO opddeg dev givarl otatiotikd onpavtiky (I1O: z=-.140, p=.889>.05,
OE: z=-.475, p=.635>.05) mpaypo mov onuaivet 6t to6co N1 AMA, 660 Kot 1 Sidackario oV
epapuoomke oty IO dev cuvéParav onuavtikd otnv aAlayn g Katavonong g OOE.

4. Xopnepaocpata - llpoektdoseg

Yvvoyilovtog mapatnprdnke onuavtikny cvpfoin e AMA o1t Beltiooon ¢ amodoyng kot
Kupiwg ¢ katavonong e EO, mpdyuo wwitepa evBappuvtikd. O meplopiopévog aptBpudg
avTioTolY®V 01EBVOV EPELVAV GYEINNGLOV, avATTLENG, epaproyng Kot agloAdynong AMA yu
mv EO, 6co ko1 10 meplopiopévo péyebog g I10, de pog emtpémovv va Pydiovue
YEVIKELUEVO GUUTEPAGLOTO 1] CLGYETICELS He Ta amoteAéopata TG AMA. Xe enduevo o1dd10
Bo yiver avdivon ToV cvveEVIELEE®V LE GKOMO Tn GUVOECT MOLOTIKMV KOl TOGOTIKMV
OTOTEAECUATOV.
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